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1 Basic Lesson Plan Format and Rationale
1.1 How Transformative Education Invites Students to Learn

	By introducing other perspectives you are:

Affirming the experiences and histories of all your students.

Encouraging student to be more active contributors

Sending the message that all students are accepted.  That they are safe and that their interests are cared about.

Helping students to see themselves reflected in the curriculum

Providing a forum that will actively engage students in their learning


	By connecting lessons to students experiences students will:

Feel listened to, cared about.

By matching teaching styles to learning styles students know that their performance is important to the teacher and that their success matters to the teacher.

Feel that the work they are given complements their ability

That the work stretches them and encourages them to work hard, which will lead to success.

By empowering students to work collectively they feel that their contributions are important to help the entire class to succeed

Students feel connected to other students through mutual work on common goals.

Students feel empowered to make choices that contribute to their success

Students will learn to identify what quality looks like and will work towards it

Students will feel accountable for their own growth and the growth of others
	By discussing issues of justice and equity you are:

Helping students see the significance in the work they are doing.

Demonstrating how the work they are doing can make a difference in the world




1.2 Blank Lesson Plan

Objectives of Lesson:

Grade/subject:

	MULTICULTURAL 

is about content
	CULTURALLY RELEVANT 

is about process
	ANTI-RACIST 

is about content and process

	What is it you want students to know and care about?
	How do you show students you care?
	What actions do you want students to take?

	Guiding Questions:

How will events, situations and concepts from the perspectives of a range of cultural, ethnic and racial groups be included?

How will you help students to understand how knowledge is constructed? 

How will critical thinking skills be incorporated?

How can you encourage students to see the connections surrounding an event, how events led up to other events, and how past events influence the present?
	Guiding Questions:

How will the lesson reflect the experiences, cultures and perspectives of students?

How will cultural frames of reference be used?

How will this lesson include the teaching styles and methods that match the learning, cultural and motivational styles of the students?  

How will students feel validated and believe that you have high expectations for them all?
	Guiding Questions:

How will issues of injustice be included in curriculum?  How will they be discussed?

How will students be empowered by this lesson?

What possible social action plans will evolve from this lesson?



	
	
	


To know, to care, to act
2 Language Arts

2.1.1 The Other Side by Jacqueline Woodson

Objectives of Lesson

Students will make connections between the book and their own lives.

Students will learn about the importance of children’s’ efforts to help end desegregation

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Before the Reading

Students will be asked to think about their friends and what makes a good friendship.

During the book introduction, students will be told that the book is realistic fiction and that realistic fiction allows readers to explore real problems and situations through a made up story. They will be given general overview of the plot and challenged to think about ways that the two girls overcame political situations and became friends

During the Reading

1. Students will be stopped and asked to turn and talk at various segments about how they think both the white and black girls are feeling.

2.  Children will recall a time they felt different of left out of something.

After the Reading

1. Children will be asked to talk about why the friend says “Someday this fence will be knocked down.”

2. Students will be asked to talk about a time they wanted to be with someone but they could not.


	Before the Reading

1. Students will be asked to recall their stories and will share how they can connect to the two girls in this book. 

During the Reading

1. Ask students to predict both girls’ feelings.  What do they tell us about how she is feeling? Make a prediction about how the girls will interact with each other.

After the Reading

1. Whole group discussions on what lessons were learned and how we can make sure that people who look different can still be friends.


	Before the Reading

1. In small groups we will talk about times we could not be with someone we wanted to be and how we felt about those rules.

During the Reading

1. Students will be asked to recall their stories and will share how they can connect to the two girls in this book. 

After the Reading

1. Children will act out and role play how they can include someone who is different from them. 

2. Students will make a list of nice things they can do for their friends to make them feel special and included.


Developed by Lisa Garsh
2.1.2 Beginning of a Journey; Grade 2

 Objectives of Lesson:

Students will begin their life-long journey by building awareness and learn to value people that aren’t the same as them.

Students will compare and contrast different cultures.

Students will develop critical thinking skills and learn to question things that they don’t understand or agree with.

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Have students write what they think culture means.

Read: Bein’ With You This Way by Nikola-Lisa

List what they see as the same with the children in the story. List what they see as different.

Discuss student experiences with people that are different from them.

Read: Henry’s First Moon Birthday by Lenore Look

Compare/contrast the language used in the story.

Compare/contrast holidays and celebrations that they have and the one in the story.

Read: How My Parents Learned to Eat by Ina R. Friedman

Compare/contrast ways of life, dress, food, utensils (Chinese and American)

Whose culture is better?

What happens when one person thinks that he/she is better than someone else?

What happens when one culture thinks they are better than another culture?
	Discuss things that are the same and different with two students. Compare hair, eyes, height, feet, clothes, etc. with students in class. 

Have the group do a Venn diagram and discuss their findings. 

Students will use information discussed as well as Venn Diagrams and charts to write about what makes them different? What makes them special? (What I look like, My family, Favorite activities, foods, places. What I want to be when I grow up.)

 Students will share their writing with the class and publish their work as a class picture book.

Students will brainstorm a title for their book.

Students will discuss:

Is it right to treat people differently because they may not look the same? 

How would you feel?

What makes people different?

What makes people special
	Bring in a fresh bowl of popcorn to class. Invite only the “blue eyed” children to a table to have some. Discuss how they feel about being the ones chosen to share the popcorn.

Have another teacher/adult sit with the children that were left out. Have a discussion and make a chart of feelings and thoughts.

Have the teacher with the left-out group (brown, hazel-eyed) give only that group some cookies.

Have both teachers discuss with their groups the feelings that were expressed and make a chart.

Share all food with entire class as you read over charts and discuss.

Send a letter home explaining the activity and encouraging discussions.

Follow up: 

The next time you see someone who looks, talks, or acts different than you, what will you do? How will you treat them?

If you saw some children picking on another child that was in a wheelchair, or had a different skin color, etc. what would you do or say? How would you feel?

What’s going to happen to a world that treats people differently because they look, sound, or dress differently?


Created by Ann Hamel- Bedford Schools


2.1.3 

Reader's Workshop: Theme

Objectives of Lesson:
Students will identify and discuss theme in text.
Students will explore traditions and customs of other cultures. 
Students will discuss how children are sometimes treated differently for
their traditions and how we can deal with that.

Grade 2
	Multicultural 
	Culturally Relevant
	Anti-Racist


	Chieri Uegaki's Suki's Kimono focuses on the theme of children being
comfortable with their own culture and ethnicity in the United States. 

Through reading the story, children will be given the perspective of a child, proud of her heritage, sharing a new culture with other children. 


We will discuss the feelings of the main character as well as the reactions of her classmates.

.

	The book will serve as a starting point to discuss clothing, food, and
traditions from their own cultures that seem different to other children.

Students who keep parts of their home culture "hidden" at school, like Suki's sister, can relate to those feelings, while children who bring their culture to school can relate to Suki in the story.

Looking at the book through the lens of theme, we will discuss how it is important for people to be able to be proud of their culture and share it
with others
	Our discussions about the other children in the class can lead to talking
about making everyone in a classroom feel safe, and the steps we need to
take to create a safe environment for all children.  

Students will discuss how the other children in the class treated Suki when they saw her kimono, and why they think they reacted that way.

The children can share personal times that they have experienced when they felt uncomfortable because other children saw them as different, and the class can work together to help come up with ideas to make all children safe and comfortable.



Developed by Megan Waldeck 2005

2.1.4 

Dolls from Different Cultures
 Second Grade - Language Arts and Social Studies

Objectives of lesson:

Students will compare dolls of different cultures.

Students will explore the history of doll making.

Students will discuss the stereotypes concerning doll play and doll choices.

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Students will discuss:

Why people create dolls?
Who has made dolls throughout history?
What materials are used to make dolls and why?
In-school “field trip” to our Folk Art of the World Gallery. Students will handle gently and discuss use in play, collecting, and religion.

*Coco Dolls~Mexico

*Corn Husk Dolls~Venezuala,

*Korean Wedding Dolls

*Mud Dolls~Spain

*Matryoshka Dolls~Russia

*Textile Dolls~Bolivia

There will be a classroom sharing of photos and pictures.

*Daruma Dolls~Japan

*Wooden Spoon Dolls~Yugoslavia

*Sprattelgubbe/Jumping Jack~Sweden

*Corn Husk Dolls~Native American

Students will be asked to locate these nations on maps & globe.

Students will Discuss how location effects the materials available in an area and how that influences the ways dolls are created.

Students will read aloud “Babushka’s Doll” by Patricia Polacco and “Nettie-Jo’s Friends by Patricia C. McKissack. Students will reflect/write on the role of the doll in either of these stories in their reading response journals. 


	Students will share information on the kinds of dolls do they have at home? (Accept action figures, puppets, stuffed animals)

Which are their favorites?  Why?

How, if at all, does family/ culture/ heritage affect their choices?

How, if at all, does gender affect their choices?

Generate a class chart listing the reasons why their dolls are special. Note that, while the dolls may be different, many of the reasons are similar.

Arrange to have several parents or other visitors come in to share their personal doll collection.

Using a variety of simple materials, have each child make his/her own doll. These may include:

*Clothes-Peg Dolls

*Pipe Cleaner Dolls

*Spool Dolls

*Yarn Dolls

*Paper Dolls

*Cloth/Rag Dolls 
	Students will discuss:

Who plays with dolls?
How do you choose a doll?
What determines the value of a doll?
How does the media (esp. TV) influence the choice of a doll?
What are some of the stereotypes that you might see in dolls

Read aloud “The Chalk Doll” by Charlotte Pomerantz and “William’s Doll” by Charlotte Zolotow. Discuss issues of class, race, and sex raised by these stories. How might the owner of a doll feel if his/her doll was made fun of?

Respond to writing prompt in single paragraph form: Why is it important to respect the choices of others regarding dolls? Illustrate.

Publish these paragraphs in one or more ways:  school newsletter, classroom display, letter to toy company, etc.




Developed by Terri Russell 2004

2.1.3 Teammates

 


Developed for use in a third grade classroom

	Multicultural
	Culturally Relevant
	Anti-Racist

	►  Define terminology relevant such as “Negro”, racist, slavery, anti-racist, discrimination, American League, Negro League, etc.  B

►  Review important events of the time period discussed in the story the B

 ► Discuss “proper” terminology such as “people of color” and why terminology is important. A


	►  Do the “lemon/lime” activity and discuss what the significance of the singled out lime is—“Has anyone ever experienced this?”

►Write in journals about times when students have been not included in something, teased, or singled out.  Allow opportunity to voluntarily share and discuss.  B 

►  Ask students to write about how their experience (as previously written in their journal) is similar and/or different from people of color may experience and why.  Allow time for voluntary sharing.  A

►  Students will act out teacher devised scenarios then possibly create their own in response to incidents they have witnessed.  A

►  Interview a family member who may have experienced life during the Civil Rights movement to gain a different perspective.  A


	►  Discuss who gained from discrimination and why?  Is this O.K. or not?  A

►  Throughout all discussions, students will be engaged in asking questions, posing ideas, and reflecting on personal and future experiences.  A

►  Discuss how America has and has not changed in regards to treating people equally.  In this conversation, discuss whether or not racism still exists today.  Record student responses to discuss after the story.  B,A

►  Discuss how people of color may feel in regards to racism and discrimination during the time period of the story now.  Include discussion of cause and effect of “historic events” as mentioned in the story.  D,A

►  Have students draw a model of what equality should look like remembering the lemon/lime model.  A

►  Students will draw a picture illustrating ways he/she can prevent racism/discrimination and then write a description below explaining why.  A


KEY:   B = Before reading instruction


D = During reading/lesson instruction


A = After reading/instruction
Developed by Christy Mae Carrara

2.1.4  Stone Soup

Objectives of Lesson:

Community building

Sharing with others

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Read the book Stone Soup

Rewrite the book using a different culture

Discuss the types of clothing worn, games played, and music listened to in other cultures

Bring in or make foods from different cultures

Explore cookbooks from different cultures.

What similarities do you notice in some of the different foods?

What differences do you notice?

Read stories from other cultures about sharing and community building
	Send home a questionnaire asking what foods are popular in the culture of the students’ families.

Interview a friend or relative about what they would share that is special about their culture.

Ask people from other cultures to come in to class and retell the story from their cultural point of view

Write a letter asking someone from a different culture to join your celebration and explain to him or her what he or she should expect.

Write a class story including foods from all the different cultures in the class.

Share a time where they (the students) were an outsider to a particular event and how they were welcomed (or not welcomed).

 Discuss how they would welcome someone new to their world (i.e., classroom, neighborhood etc)
	Ask students how they would feel if no one helped them make soup.

Compare/contrast points of view of the two groups (soldiers and villagers)

Discuss how outsiders or strangers are welcomed into a village or community who are from the same or different culture.

Have students experience being part of a dinner or celebration from a different culture for example, have half the students pretend to be from one culture and the other half would be from a different culture. What would happen when the two different groups are brought together? 

What happened in history when different groups were brought together and why?

Discuss how people can be different without one being better or less then the other




Developed by Michelle Theodore, Colleen Ferrarini & Holly Master 2002

2.1.5 Reading Workshop: Making Predictions 

The Name Jar by Yangsook Choi

Objectives of Lesson:

Students will make predictions about text.

Students will discuss the thinking behind their predictions.

Students will learn to confirm or contradict their predictions as they read on.

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	The story The Name Jar has a universal theme of acceptance that will resonate with all first graders.  It also showcases the experience of a Korean immigrant to the United States.

By utilizing a book such as The Name Jar by Yangsook Choi, students will be introduced to the perspective of a student beginning school in the United States after moving here from Korea.

As we discuss the events of the story and students make predictions, students will begin to understand how Unhei feels as she begins a new school and some of the children she meets tease her about her Korean name.  They will also notice that Unhei’s new classmates learn about her and make her feel welcome.

Students will be encouraged to not only make predictions about the story, but also check the predictions to see if they can be confirmed on contradicted through the text.

Throughout the story, students see how the events of the story build upon one another to culminate in a resolution of the problem.  They will see that by asking Unhei about her name and finding out what it means in English, Joey is helping her to feel proud of her name, and want to keep it.
	Students will share stories about their names. This could include:

Where their came from 

If they have been mispronounced

What nicknames they have and how they got them

How they feel about their name

Students who have come from another country will be able to see their experiences mirrored in the print, and students who have not had this experience will be able to see things from another perspective.

By utilizing a variety of methods, including auditory, verbal and visual components, students of all learning styles will be able to participate in the lesson.  It will be clear to all students what my expectations are for their participation in the lesson, and through the gradual release of responsibility as they utilize this comprehension strategy- making predictions and checking them- in their independent reading.


	As we begin to read this book and pronounce the names of the author and characters we will discuss how sometimes people make fun of names that sound different by laughing.  We will talk about how it feels when someone laughs when your name is said.  We will talk about what we can do to stand up for people when someone makes fun of who they are.

Students who make connections between their experiences and Unhei’s will feel empowered to stand up for themselves.  Other students who see Joey’s role as an ally for Unhei will see how they have opportunities to be allies to their classmates.

After reading this book together we will come up with a plan for how we can be allies when we see someone teasing another person- just as Unhei’s classmates and especially Joey were for her.




Developed by Angie Morrison

2.1.6 Amazing Grace by Mary Hoffman

Objectives of Lesson:

Students will make connections between the book and their own lives.

Students will explore gender and racial stereotypes.

Students will learn about the importance of goal setting and effective effort.

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Before the Reading

Students will be asked to think of their favorite story and to focus on which character they would like to be and why

During the Reading

Students will be asked to think about Grace’s favorite stories and what her choice of roles to act out tells us about her (page 12)

Before reading pages 13-14, cover the text and ask students what they notice from the illustration.

After the Reading

Unpack the language of the title.  In small groups have students use a dictionary and thesaurus to look up words “grace” and “amazing”.  As a whole class brainstorm a list of how Grace is amazing.

Introduce the anthem “Amazing Grace” and explain historical context.
	Before the Reading

During the book introduction, students will be told that the book is realistic fiction and that realistic fiction allows readers to explore real problems and situations through a made up story. They will be given general overview of the plot and challenged to think about ways that Grace is amazing.

During the Reading

After reading pages 3-4 ask the students to consider Grace’s expressions and actions.  What do they tell us about how she is feeling? Make a prediction about how she will respond.

After the Reading

1. Ask: What lessons does Grace learn from her grandmother? How does the evidence grandmother provides support the lesson?

Ask: What does it mean to “put your mind to something?” How does Grace “put her mind to” becoming PP?

Discuss areas of the students’ own lives in which “putting their minds to it” can help them be successful.

Have students write an “amazing” Poem about their own abilities.
	Before the Reading

In small groups students will be asked to act out a scene featuring their chosen character.  Each group will then generate a list of criteria for good acting.  These qualities will be compiled as a whole class.  The goal of this exercise is to notice that good acting is about what you do, not how you look.
During the Reading

Students will be asked if according to the criteria for good acting they developed, whether Grace is a good actress. (Page 12)

Ask students who they would pick for the different roles in PP. Why?

 After the Reading

Discuss how racial and gender stereotypes initially influence Raj and Natalie’s thinking.

Ask: Did R and N Change?

Why? (Link to student generated criteria) What did they learn?

Ask: What advice do you have for Raj and Natalie?


Developed by Kim Swain

2.1.7 Perspectives and Stereotypes - 4th grade lesson Using Familiar Fairy Tales

Objectives of Lesson 

To help students understand stereotypes and the important aspect of point of view and how you must examine all perspectives

Students will learn that the representations made in books are not always accurate

Student will see that reality is constructed

Students will begin to develop critical thinking skills and realize they must question things

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Students will read Scieska’s book

Students’ will answer:

Whose story is correct, the pig’s or the wolf’s.  Why do you think so?

This story is told from the wolf’s perspective.  Are there other perspectives that could be told?

How do these characters differ from the book The Three Little Pigs? 

What are some stereotypes for wolves in fairy tales?

How do other cultures view wolves? (i.e. Native Americans)

What animals are stereotyped as bad and which ones are labeled as good? Look at animals in Little Red Riding Hood, Snow White, Jack and the Beanstalk, etc.

What are their qualities

Do we do the same type of stereotyping with people? What about perspective? Whose perspective is left out? 

Why are most fairy tales we are familiar with from a white perspective?

What do the authors want us to think about? What is their motive?

Are there other perspectives we could include?

Students will be asked to bring fairy tales from other cultures in to examine their perspective

Resources:

Books- The True Story of the Three Little Pigs, by Jon Scieska

The Three Little Pigs

Library
	Think about the fairy tales and stories you remember from when you were a child. What stereotypes do you now notice?

Using the example of two students who go to the teacher with a problem.  Who is right and who is wrong? Would it be fair to only validate one perspective? Why should we validate only one perspective in what we read?
	Class will be divided into groups where each will come up with a fairy tale that has traditional stereotypes. (Examples: Cinderella, Little Red Riding Hood, Snow White, Jack and the Beanstalk.)

The next task is for each class to change the story, by changing the stereotypes and incorporating multicultural characters instead of all white characters

Each group will act out their new story.  Observers will have a chance to comment on changes after the performance.

The newly written books can be shared with younger grades and copies given to the library 


Developed by Lisa R. Vancans

2.1.8 Comparing Tales of Cinderella

Objectives of Lesson 

Learn the elements of a folktale

To introduce students to different perspectives

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Students will select to read at least two different Cinderella stories from around the world

Students discuss and write a story about the culture each story is from

The written assignment should include:

What values can be determined from the folktale (clothes, food, housing, jobs, gender roles, family structures, etc.)

Students will compare the different cultures and think about:

Was one “better” than another? Why would they think so? Define “better”

Students will research the geography and events influencing the different cultural groups

What historical events might have happened that helped the different values develop?

Resources:

The Rough Face Girl, Rafe Matin

Yeh-Shen: A Chinese Cinderella Story, Ai-Ling Louie

The Egyptian Cinderella Story, Shirley Climo

The Golden Sandal: A Middle Eastern Cinderella Story, Rebecca Hickox

Mufaros Beautiful Daughter: An African tale, John Steptoe

The Korean Cinderella Story, Shirley Climo 

The Way Meat Loves Salt, A Cinderella story from the Jewish Tradition, Nina Jaffe

Sootface, An Onjibwa folktale, Robert D San Souci
	Students will share their favorite “Cinderella” type stories they may be familiar with

Students will try and find a Cinderella story from another culture

Students will write their own Cinderella story using values from their own family and culture

Students will make models of some story elements using their own culture (i.e. draw or make dolls representing the characters in the story wearing clothing from their culture; setting-housing appropriate to their culture

Students will discuss:

How stories are passed down

How story elements help people remember the stories so they can pass them on

What stories are passed down in their family
	Students will discuss issues of gender roles and stereotypes perpetuated in different folktales

Students will look at who is advantaged in the stories? Who is disadvantaged? How is the imbalance maintained? How is it disrupted?

How would the story change if some people were not kept at a disadvantage?

Who is an ally to the disadvantaged person or group?

What actions do they take

Students will discuss:

Why cultures pass on stories 

How learning stories/lessons from the past help empower a group

Students will use their understanding to write a story that uses the elements of a folktale to empower a group when it is told or read




2.1.9 The fairy tale, Cinderella

Objectives of lesson:
1. To be exposed to culturally different perspectives of the fairy tale, Cinderella. 

2. To understand how cultural and class identities have advantages and disadvantages. 

3. To recognize stereotypes and biases in different versions of Cinderella. 

4. To recognize male/female stereotypes.

5. To understand the importance of allied behavior.

 
Grade Three language Arts
	MULTICULTURAL
 
	CULTURALLY RELEVANT
	ANTI-RACIST

	Students will listen to several different versions of *Cinderella-by the Brothers Grimm,
The Egyptian Cinderella by Shirley Climo
*Cenrillon by Robert San Souci

The Irish Cinderlad by Ellen Jackson
The students will compare and contrast the three fairly tales, using the Venn Diagram. The similarities and differences will be discussed.
After students understand the meanings of stereotypes, prejudice bias and injustice, they will be divided into small groups and reread the story assigned to their group. They will be given a **table and asked to find examples of each in the fairy tale.

Students will find terms and customs that are related to the specific culture of the fairy tale’s origin. 
Students will answer: “how these cultural differences change the details of the fairy tale?” 
Follow-up: Read other stories, poems and fairy tales from the cultures represented in your classroom
 
	Students will share how they define the terms:
stereotypes, prejudice bias, and injustice, 
Students will share what they know about the story of Cinderella before reading the different versions
Students will answer:
From your point of view, which of the fairy tale Cinderella do you identify with and explain why? 
Students will be asked to do the following;
Draw a picture of you, one of the characters going to the ball.
Add your picture to the collage of your classmates.
Students will interview their family members about their own traditions, and other stories about their cultures that have been passed on from generation.
Students can also ask parents about any stereotypes or injustices they may have encounters because of their race, culture, gender or religion
Students will write a modern day fairy tale of Cinderella.  In this version include your own family cultural traditions, religious beliefs, ethnic foods, customs, etc. Share these with your classmates. What do you notice?
What have you learned about our classroom?
 
	Students will discuss the treatment of the Cinderella characters in each of the three books and answer the following questions: 
Was Cinderella treated fairly by her stepmother and stepsisters?
How do you think it made Cinderella feel?
How did Cinderella treat her stepmother, step sisters, fairy godmother etc.?
How would the story be different if Cinderella were a boy?
The students will write about their own experience with an injustice. Describe a situation where you felt you were treated unfairly by a member of your family, by a friend, or by your teacher.  How did that make you feel? What would you have liked someone to do to make you feel better?
What lesson(s) did you learn from this experience?
Describe in open circle format, ways as a class we can act, react when someone is treated unfairly.  What rules, expectations should we develop as a class, in our school, to protect against injustices?
Each fairy tale has a character that acted as an ally and helped Cinderella.  Who was that person and what did they do?
Describe the job of an ally? How can you act as an ally to someone who is being mistreated? How can you act as an ally to a bully?
 


 
Developed by Debbie Ireland 2005

 Cinderella Worksheet
	
	Cinderella-by the Brothers Grimm,

	The Egyptian Cinderella by Shirley Climo

	Cenrillon by Robert San Souci


	The Irish Cinderlad by Ellen Jackson


	Examples of Injustice


	
	
	
	

	Examples of Stereotypes


	
	
	
	

	Examples of bias and hatred


	
	
	
	


2.1.10 Narrative Writing- Grade 5

Objectives of Lesson: Students will learn the elements of narrative writing and pick out Exploded Moments in mentor texts.

	Multicultural

Teacher will read Boundless Grace by, Mary Hoffman.

Students will listen to story and record the elements that make it a narrative.

Students will think and discuss how Grace’s problem/conflict (inner) is weaved throughout the story and how it is resolved at the end. 

Students will describe where the Exploded Moment was.

Students will read a different mentor text with a smaller group and complete and exploded moment scavenger hunt. (books: Chicken Sunday , My Ol’ Man  , Pink and Say , The True Story of the Three Little Pigs , and Too Many Tamales  
	Culturally Relevant

Students will reflect on the problems/conflicts within the mentor texts which involve different races, perspectives, and families.

Students will discuss as a whole class and see responses written on easel.

Students will work with a small group to read their mentor text and fill out scavenger hunt alone or with their group.

Students will present their book (with their group) and their exploded moment to the class. Each student will choose their role in the presentation.
	Anti-racist

Throughout the class reading, students will be asked to think about Grace’s situation and why she had inner-conflict with thinking her family was not a real family. Students will be asked to share their views and have a chance to talk about what a family means to them.

Students will think and discuss Grace’s difficult situation of having her father in Africa when she lives in the United States. It will show the students how different and new Africa seemed to her when she went to visit (if they make assumptions that because her parents are from Africa she already would feel at home there).

Encourage questions about Grace’s family. Listen to perspectives of students.

Encourage connections. Have you ever felt like you or your family wasn’t the right/real family?


Developed by Kate Rosenbaum Spring 2007     

2.1.11 Angel Child, Dragon Child 
By Michele Maria Surat
Objectives of Lesson 

Students will make connections between the events in a book and their own lives
Students will learn how to be an ally for a student being discriminated against
	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	During the introduction students will be told they will learn about an immigrant’s experience in school through a fictional story. 
Students will be given a brief explanation on Vietnamese immigration and Vietnam-U.S. relations.
Questions:
How are immigrants treated in the U.S.?
Where is Vietnam? What is the culture of Vietnam?
During the Reading
How is Ut feeling? How are you feeling?
After Reading
How was Ut treated as an immigrant in a new school? Why might she have been treated this way?
The afterword will be read to the students to further their understanding of Vietnam.
	Students will be asked to write about a time they were in the situation of being new whether at school, camp, or somewhere else. How did they feel? How were they treated? 
Students and teachers will have the opportunity to share in pairs and then with the larger group. 
How did they feel about being new? How were they treated? How does their experience compare with Ut’s? 
What did people do to make them feel comfortable/uncomfortable?
What parts of her culture was Ut able to retain at her new school? What did she need to learn to “fit in”? 
Have you changed to “fit in” at school? Do you have a “family” name like Ut?
	Students will be encouraged to think about and discuss how Ut was treated and how Raymond transformed into an ally. Students will be asked to consider how they can be an ally.
Why did the students make fun of Ut?
How and why did Raymond’s feelings about Ut change? 
Have you heard people make comments about people from other countries or people who are different from us in other ways? 
What could we do/say when we hear those comments?
How did Raymond end up helping Ut? Who else could have helped?
What are ways we could make people new to our school feel accepted and comfortable?


Developed by Leila Joseffer

2.1.12 Perseverance Literature Unit

The books in this collection feature characters/real people who overcome obstacles and rise above adversity through the power of their own perseverance.  Through this unit and individual lessons students are exposed to people from multicultural backgrounds and also have opportunities to learn more about the history of the injustices they may have faced. At the same time they will have opportunities to develop language art skills.  Learning the various story elements and developing a sense of story structure through a diverse range of children’s’ literature appropriate to their grade level will be an essential underlying component to this learning experience.  Children will have the opportunities to make personal connections to each story read.  They’ll learn techniques to interact with the text and ask questions pertinent to the story/or situation being shared. They’ll look closely at the characters and the situations.  Children will also be inspired to practice perseverance with these delightful tales and true stories

Listed below are some of the books, which can be used while teaching this unit on Perseverance.  When selecting materials try to represent characters from various cultural backgrounds not just from one particular group of individuals.  Also…Articles, magazine stories and personal stories can be included.  Children can bring in stories or books read at home that share a character or person who had to persevere.

Nonfiction:

The Story of Ruby Bridges
Written by Robert Coles.  Illustrated by George Ford

Martin Luther King Day

Written by Linda Lowery.  Illustrated by Hetty Mitchell

Snowflake Bentley

Written by Jacqueline Briggs Martin. Illustrated by Mary Azarian

A Picture Book of Helen Keller Written by David A. Adler. Illustrated by John and Alexandra Wallner

Wilma Unlimited

Written by Kathleen Krull. Illustrated by David Diaz

The Value of Courage The Story of Jackie Robinson  Written by Spencer Johnson MD. 

Fiction:

Amazing Grace
Written by Mary Hoffman. Illustrated by Caroline Binch

Uncle Jed’s Barbershop
Written byMargaret King Mitchell. Illustrated by James Ransome

Cyrus the Unsinkable Sea Serpent
Written by Bill Peet

Brave Irene



Written by William Steig

More Than Anything Else

Written by Marie Bradby. Illustrated by Chris K. Soentpiet

Mole Music



Written by David McPhail

Objectives of Lesson: 

On a daily basis, children and adults face situations where they may need to persevere in order to reach a certain goal.  As a teacher I will model how to acknowledge social and learning situations where people have persevered.  Children will hopefully begin to realize situations where others persevere and they will be able to acknowledge their successes despite the obstacles they’ve moved through. 

Children will learn the many differences and similarities among us and become more comfortable in celebrating the colorful flavor of all of our differences…learning, physical, racial, and ethnic, etc.

Students will also learn how to be allies for each other and help face and remove some obstacles.

Children will learn the importance of not judging a person by their skin color but by the content of their character.

Children will learn that all human beings should have equal rights and that unfortunately this is not always the case.

Students will be empowered to make a difference when they see an injustice occurring because someone may not be like them. 

They will also become comfortable expressing beliefs even though not everyone will always agree. 

They’ll learn to be true to their beliefs and not be influenced by others.

2.1.13 Perseverance Literature Unit

The Story of Ruby Bridges

Written by Robert Coles.  Illustrated by George Ford

2nd grade Class

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	The story of Ruby Bridges is an appropriate avenue to share how Blacks were treated unfairly in a variety of situations; more specifically they were denied quality and equity in education due to their race.

“As a first child to attend an all-white elementary school, Ruby shows us all how brave and forgiving a six-year old child can be.”

Who do you think benefited from Ruby’s perseverance?

“She led us away from hate, and she led us nearer to knowing each other, the white folks and the black folks.” Ruby’s Mother

No matter what other may believe they can learn to encourage others to persevere toward a goal until it is finished, despite obstacles or discouragements. When individuals believe in something with every thread of their being they must have the resolve to persevere because one person can help make a significant difference.

Children will learn how important their voice and perspective is and that they can be leaders like Ruby.

Their knowledge will help them realize the change they can help make.

Continue to compare characters in stories and the reasons they persevered.

Why do you think those particular characters/people were able to move through the obstacles they faced

Who were the people that helped them? What did they do?
	Importance of believing in yourself and pursuing your dream.

Help students realize why Ruby’s dream was important to her.

Share what dreams the students may have

Ask if students have ever felt they were treated unfairly and why they think that happened.

What did they do to persevere?

What would they have liked other people to have done to help them?

Help students realize that people who recognize perseverance in others are more likely to reach their own goals and dreams.

Together and independently children fill out a Story Element Chart comparing characters and people who persevered.  Here are some responses from a 2nd grade class after reading Ruby Bridges

Person: “Ruby Bridges is a brave young black girl who still went to an all white school even though there was an angry mob that didn’t want her to go to school.”

Obstacle: “Ruby went to a school and some people thought she shouldn’t go to that school because of her skin color.  When she tried to enter her school each day people were protesting and getting in her way.

How Ruby Persevered: “Ruby never gave up trying to get through the mob in front of the school in the morning.  She wanted to learn even though there were no other kids coming to school. She prayed for the people who were mean. She never gave up.”

Lesson Learned: White and Black people should go to the same schools and jobs.  It doesn’t matter the color of your skin.”


	Ruby lived in New Orleans. Have a discussion about segregation in the south. Discuss Black History and the rights that were denied to Blacks, specifically that Black children were not able to receive the same education as the white children…It was the nation’s law.

Discuss the difficulties Ruby had in entering her school.

Discuss the obstacles getting in her way.

Talk about the setbacks Ruby faced. Share what they learned about Ruby from her actions.

If you were Ruby and you faced a situation similar to hers how might you have handled it?

Even though Ruby’s teacher Miss Hurley was white she continued to teach Ruby.  Why do you think Miss Hurley continued to teach Ruby when many of the white people in the neighborhood would not send their children to school because of Ruby?

How was Miss Hurley an ally to Ruby?

Do you think all of the children really didn’t want to go to school with Ruby? What got in their way?

If you were a child in Ruby’s grade how would you have felt about the situation? What do you think you would have said and done?

What could you do if someone was being treated unfairly because of his/her skin color and/or other differences?

Are our schools the same as the schools were when Ruby was your age?


Developed by Pamela A. Marazzo 2002

2.1.14 Primary Grade Authors and Illustrators of Color

Objectives of Lesson:

To introduce students to the diversity of authors and artists who make books for children.

To inspire an appreciation for the range of perspectives in children’s literature.

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Share stories by authors and illustrators of color.

Share information about the backgrounds of these authors and illustrators:  where they grew up, who influenced them, what they like about making children’s books.

Be sure to reflect the cultures in the school through the choices of authors and illustrators.  Expand from there.

Does the author use language or a writing style that comes from her/his own tradition?  How does this affect the storytelling?

Does the artist use a style or technique that comes out of her own tradition?  How does this help to tell the story?

What subjects does the author/illustrator choose to make books about?  Why do you think they chose what they did? 


	Who writes and illustrates books for children?

What authors and illustrators do you especially like?

What are their stories about?

Why do you like their books so much?

What stories do you know about people of color?

What authors and illustrators do you know who are African, Asian, Native American, Hispanic?

Compare a book by an author or illustrator of color with children’s own experience.  How are they alike and different?

Compare a traditional folktale with a variation produced by and author/illustrator of color.
	Did the author or illustrator have to overcome obstacles in his or her life?  What were they?

Why is it important to know about authors and illustrators from different cultures?

What point of view would we not know about without this author’s book?

For biographies:  How did the person this book is about help people of color to be treated more fairly?


Developed by Jan Solow, Bedford, 2002

2.1.15 Examining Stereotypes using the book Monster, by Walter Dean Myers. 

Objectives of Lesson: 

To examine stereotypes and how they have affected the actions and decisions of the main character in the book

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Students will brainstorm what stereotypes mean and what they are.  What do stereotypes suggest?  Are they true?


Students will read chapters where the main character convinces himself that he was guilty of a crime he didn't commit because he was a black male living in NYC.

Students will examine possible reasons why the main character had these feelings.  Why did he give up and not want to prove himself innocent?

Students will discuss issues of race and what it means to be in the minority.  What does it feel like to be in a situation where you either feel or look different?

Students will explore various cases where stereotypes existed (this will be done through readings that the teacher will provide).  

What was the stereotype?  How did they feel? 

How has a stereotype affected everyone involved in the story?


	Students will examine and share their own personal experiences and stories
with stereotypes.


Students will share their thoughts and ideas with a small group. (discuss cases from readings and new thoughts about what a stereotype is). 


Students will interview their family/ friends for their culture and traditions. The purpose is to show that students celebrate and do things differently among their own family.

Students will artistically create either a sculpture or a portrait of themselves highlighting features that they want to highlight.  Students will then share this with class.  

Students will also mention the features
that they did not highlight to a partner.  

Students will write a journal
entry / paper explaining what they themselves want people to notice and
what they want to keep hidden.  

Students will share their personal experiences of oppression and
empowerment within small groups and then with a larger group.
 
	Students will discuss why some people feel oppressed and why other feel advantaged.  

Students will discuss how stereotypes hurt us all.

Students will talk about where stereotypes may have originated.  (History)

Students will research for reasons why history plays a factor in stereotypes.  

Students will brainstorm how they can help eliminate/ minimize stereotypes in their lives.  
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2.1.16 Using Children’s Literature to Understand Segregation – Ellen Mandel

Objectives of Lesson: Prepare Students to Study Mildred Taylor Literature Unit

Grade/subject: 4th grade 

	MULTICULTURAL


	CULTURALLY RELEVANT 


	ANTI-RACIST



	Using a variety of compelling children’s books, students will begin to understand the world Mildred Taylor writes about. 

Students will be introduced to a segregation timeline, including Plessy vs. Ferguson, Jim Crow Laws and the beginnings of the Civil Rights Movement.

Students will be introduced to the words segregation, desegregation and integration.

Students will hear and discuss a variety of inspiring stories, including White Sox Only by Evelyn Coleman, Goin’ Someplace Special by Patricia McKissack,  When Marian Sang by Pam Munoz Ryan and Through My Eyes by Ruby Bridges


	Goin’ Someplace Special is an autobiographical tale based on Patricia McKissack’s childhood. It’s about a girl who encounters racism on her journey to the public library. It is a subject near and dear to my heart. We will discuss what makes a place special to a child.  What kinds of places was Tricia denied access to and why? What makes the public library a special place? How would you have felt being treated unfairly because of the color of your skin? 

After listening to the remarkable story of singer Marian Anderson, we will watch clips of live performances around the world.  Students will discuss overcoming obstacles. Has there ever been something you really wanted to do, but weren’t allowed to? How did you handle this situation? 
How did Marian Anderson? What can we learn from her life?
	Ruby Bridges was only 7 years old when she became one of the first black students to attend an all white school in New Orleans. What was special about Ruby? Would her life have been different if she had not met Robert Coles or Mrs. Henry? 

We will also look at the Norman Rockwell painting, the Problem We All Live With. 
We will discuss what’s going on in the picture and why we think the artist drew it.  We will read selections from Ruby Bridges’ autobiography, Through My Eyes. Ruby still lives in New Orleans and travels around the US speaking of her experiences. Together we will draft a letter to her, encouraging her to visit Wellesley. Students will be encouraged to submit questions for her to answer.


Developed by Ellen Mandel Spring 2006
2.1.17 Lesson: Poetry: Exploring Poets and Where I’m From?

Objectives of lesson: 

Students will:

Read poems from a variety of poets, identify the poets’ backgrounds and compare and 

contrast themes among the different poets.

Understand that people write poetry to describe feelings, create pictures and share 

themselves.

Understand that historical events can be interpreted differently depending on a person’s 

point of view.

Celebrate their differences and similarities through shared poetry.

Know how racism still affects us today and learn how to act in anti-racist ways.

Grade or subject: Fourth Grade – This is made to be done over several sessions.

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	To begin, make available a wide variety of poetry books, including poets of many different ethnicities, races and backgrounds (see Resources list, attached). Review the books beforehand.

Do a Book Talk of a few books, sharing some poems that have touched you deeply. I like “Jamaica Market” by Agnes Maxwell-Hall, “Dancing Poinciana” by Telcine Turner, “Learning English”, translated from the Spanish by Lori M. Carlson, and “Love that Boy” by Walter Dean Myers.

Have students choose a book to explore. After they read several poems, they should fill out the journal sheet about the book. Have them choose one or two of their favorite poems to share.

Do a share-around of favorite poems. 

Put students into partners or groups of 3 so that each person has a poet from a different background. Have students discuss their discoveries, focusing on what the poets mean, what they are trying to convey and why they used poetry to do it. 

Compare and contrast the different poets’ themes, language and style.

	Read George Ella Lyon’s Poem, “Where I’m From”, or, even better, give students copies of the poem and play the audio file from her Web site (see Resources section) of the poet reading the poem herself. 

Talk about why she wrote this poem. Do we know what she means by Artemus and Billie’s Branch? Do we know who Alastair and Imogene are? Does it matter? Why not?

Have the students talk about what kinds of things she including in her poem:

· People

· Family sayings

· Important places

· Memories

· Meaningful objects

· Senses

· Special foods

· Church

Have the students brainstorm things they could put in their own Where I’m From poems – all of the above, plus

· Holiday traditions

· Family celebrations, etc.

Keep a list of a few to help other students’ ideas start flowing. 

Have the students each make their own list of everything they could possibly include in a poem such as this – what makes their experience, their family, their lives special? What things do they want to celebrate? Give them a few days to write, edit, publish and illustrate their poems. 

Have a “Celebrate Each Other” Party to share and enjoy each others finished poems. Children who only want to share a small part instead of the whole poem should be allowed to do that. Children who are comfortable being asked questions about what certain things mean or traditions are about should be allowed to answer them from the other students.

Make a class “Where We’re From” poem. Talk about the school culture, memories they have from earlier grades. Give them a few minutes to think about memories, events, ideas that are special or meaningful about their school experience (these may not all be positive – all ideas need to be honored and respected). Then have each student contribute a line to the poem, either by saying it orally and copying it down or by having them write the lines themselves onto a piece of chart paper.
	(we do an author study of Mildred Taylor – this lesson could be incorporated into that unit to further the discussions of race and racism that come from Taylor’s books)

Read the excerpts from Langston Hughes’s poem, “Let America Be America Again”. Discuss what the poem is about. Why do the students think Langston Hughes chose to write a poem about this? (think about why we write poems – to talk about big issues, get across big feelings, paint pictures, etc.)

What does he mean by “America never was America to me”? What has happened in history to people of color to make Hughes say that? What are we learning from Mildred Taylor’s books that might help our thinking about this poem? Discuss other lines of the same nature. Is it fair how people are treated? Doesn’t the Declaration of Independence say “All men are created equal.”? How has this played out in history?

Talk about issues of racism that still occur today. This would probably need to include a discussion on stereotypes. 

Read excerpts from “Freedom’s Plow”. How is Hughes feeling in this poem. (hopeful, inspired, ready to act). Have students act out the poem in dramatic voice, especially the end (We, say NO! FREEDOM! BROTHERHOOD! DEMOCRACY!)

Ask, what can we do to make Hughes’s hope a reality? Guide students’ thinking as they brainstorm ways they can act in anti-racist ways. (we can learn about people of different races and colors instead of making assumptions about them, we can point out stereotypes to our friends and family and explain why they are bad, we can ask for more culturally diverse books for our library, we can write to movie producers if we see stereotypes in movies).

Choose a student-generated project to pursue. End on the same note of hope and action that Hughes’s poems evoke.


Developed by Kate Hughey, EMI, 2008

RESOURCES
Poetry Books

Hispanic/Latino

Carlson, Lori M., ed. Cool Salsa. Henry Holt and Company, New York. 1994.

Soto, Gary, ed. Canto Familiar. Harcourt, Brace and Company, New York. 1995.

Asian

Ho, Minfong, ed. Maples in the Mist: Children’s Poems from the Tang Dynasty. Lothrop, Lee 

and Shephard Books, New York. 1996.

Izuki, Steven. Believers in America: Poem about Americans of Asian and Pacific Islander 

Descent. Children’s Press, Chicago. 1994.

Lewis, Richard. There are Two Lives: Poems by Children of Japan. Simon and Schuster, New 

York. 1970.

Liu, Siyu, and Orel Protopopescu, eds. A Thousand Peaks: Poems from China. Pacific View 

Press, California. 2002.

Mak, Kam. My Chinatown. Harper Collins, New York. 2002.

Native American

Bruchac, Joseph and Jonathan London. Thirteen Moons on Turtle’s Back: A Native American 

Year of Moons. Philomel Books, New York. 1992.

Philip, Neil, ed. Songs are Thoughts: Poems of the Inuit. Orchard Books, New York. 1995.

Sneve, Virginia Driving Hawk, ed. Enduring Wisdom: Sayings From Native Americans. Holiday 

House, New York. 2003.

Sneve, Virginia Driving Hawk, ed. Dancing Teepees: Poems of American Indian Youth. Holiday 

House, New York. 1989.

African-American

Greenfield, Eloise. In the Land of Words: New and Selected Poems. Harper Collins, New York, 

2003.

Hughes, Langston. Dream Keeper and Other Poems. Scholastic, New York. 1994.

Myers, Walter Dean. Brown Angels. Harper Collins, New York. 1993.

Perdono, Willie. Visiting Langston. Henry Holt and Company, New York. 2002.

Caribbean

Agard, John and Grace Nichols, eds. A Caribbean Dozen: Poems From Caribbean Poets. 

Candlewick Press, MA. 1990.

Agard, John and Grace Nichols, eds Under the Moon and Over the Sea: Poems From Caribbean 

Poets. Candlewick Press, MA. 2003.

Gunning, Monica. Under the Breadfruit Tree: Island Poems. Wordsong/Boyds Mills Press, PA, 

1998.

Where I’m From: Web Resources

http://www.georgeellalyon.com/where.html

On this Web site, there is a copy of Ms. Lyon’s poem, an audio file so you can listen to her read it herself (SUCH a powerful way to hear the poem, in the author’s own voice!), and her story of where the poem itself came from and what has come from the poem. 

http://www.studyguide.org/where_I'm_from_poem.htm

There are some student examples by people who followed the format of Lyon’s original poem. They might be helpful to give students other ideas about writing.
Name:

Poetry Exploration

Poet’s Name: _______________

Title of Book: ________________

Poet’s background (Hispanic, African-American, Chinese, Japanese, Inuit, other Native American (be specific about the tribe, if you can), Caribbean, other background [ again, be specific!]) _____________________

What kinds of things does the author (or authors, if you have an anthology) write about? Go onto the back if you need to.

What similarities do you notice among the poems? Go onto the back if you need to.

How are they different? Go onto the back if you need to.

Poems by Langston Hughes

Excerpts from “Let America Be America Again” 

Let America be America again.

Let it be the dream it used to be.

Let it be the pioneer on the plain

Seeking a home where he himself is free.

(America never was America to me.)

O, let my land be a land where Liberty

Is crowned with no false patriotic wreath,

But opportunity is real, and life is free,

Equality is in the air we breathe.

(There's never been equality for me,

Nor freedom in this "homeland of the free.")

Say, who are you that mumbles in the dark?

And who are you that draws your veil across the stars?

I am the poor white, fooled and pushed apart,

I am the Negro bearing slavery's scars.

I am the red man driven from the land,

I am the immigrant clutching the hope I seek--

And finding only the same old stupid plan

Of dog eat dog, of mighty crush the weak.

O, let America be America again--

The land that never has been yet--

And yet must be--the land where every man is free.

The land that's mine--the poor man's, Indian's, Negro's, ME--

Who made America,

Whose sweat and blood, whose faith and pain,

Whose hand at the foundry, whose plow in the rain,

Must bring back our mighty dream again.

Sure, call me any ugly name you choose--

The steel of freedom does not stain.

From those who live like leeches on the people's lives,

We must take back our land again,

America!

O, yes,

I say it plain,

America never was America to me,

And yet I swear this oath--

America will be!

Excerpt from “Freedom’s Plow”

America!

Land created in common,

Dream nourished in common,

Keep your hand on the plow! Hold on!

If the house is not yet finished,

Don't be discouraged, builder!

If the fight is not yet won,

Don't be weary, soldier!

The plan and the pattern is here,

Woven from the beginning

Into the warp and woof of America:

ALL MEN ARE CREATED EQUAL.

NO MAN IS GOOD ENOUGH

TO GOVERN ANOTHER MAN

WITHOUT HIS CONSENT.

BETTER DIE FREE,

THAN TO LIVE SLAVES.

Who said those things? Americans!

Who owns those words? America!

Who is America? You, me!

We are America!

To the enemy who would conquer us from without,

We say, NO!

To the enemy who would divide

And conquer us from within,

We say, NO!

FREEDOM!

BROTHERHOOD!

DEMOCRACY!

To all the enemies of these great words:

We say, NO!
2.1.18 Poetry Unit- 5th grade
Objective of Lessons:


To become aware of cultural voices and situations of injustice by reading and interpreting multi-cultural poetry. 

This lesson is designed to be taught over several days

Initial Poetry Lesson

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Distribute and read the poem “For My People” by Alice Walker

Ask the following questions: What community did this writer talk about? Do they have a sense of why heritage is important to the poet? What images does the author use to describe her heritage?

As part of the grade 5 Poetry Unit, the teacher will gather poetry books from the school library that include authors and poetry from a range of cultural, ethnic and racial groups.( i.e. “My Song Is Beautiful” by Mary Ann Hoberman, “This Block” by Langston Hughes)

Students are to read poems that speak to a cultural heritage and respond to the above questions in a journal entry. In a group situation the group is given a poem from one of the books to read and the recorder in the group write reflections to the above questions on chart paper. The group reflections are shared and posted around the classroom


	Begin by brainstorming the meaning of communities.

Ask students to list all the communities they belong to in their notebooks. Ask someone to orally share this list and put it on the board or overhead.

Model this with your own diverse memberships.

Draw the conclusion that we share similar communities yet unique and different ones as well.

Ask students to choose one of the communities they listed and list some ideas about it. 

This can be done as through poetry writing project, collage with illustrations or journal entry. The teacher should first model this with their own diverse community.

.Students can share their responses

Distribute a template of an “I Am” poem. Instruct children to fill in the template.

After revising and editing, the children can copy onto poster board and decorate it using designs etc. 

Children can share their poetry and invite parents in to an Author’s Party as well. 
	 Students will discuss the differences between some communities and discuss if some are valued more than others and why that might be.




Follow-up Poetry lesson

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	In this subsequent lesson students will brainstorm the meaning of having a “voice”. Ask the question; Can our voices be judged unfairly or even squelched? How? Distribute copies of the poem pg. 108; Rethinking our Classroom

Teacher read aloud with expression.

Ask students to re-read the poem and underline words, lines, or phrases that show his voice or make an impression on the reader (like the sound, relate to a line etc.)


	Tell students they are going to create a group oral poem with the words, lines and phrases they have selected. Each student can then say his/her addition to the oral poem when there is a pause while the teacher records on the overhead. (Here the teacher could include some devices of poetry that have been studied such as repetition of a word/line, echoing). Encourage students to call out lines or words to form the new poem. Ask for 8-10 volunteers to come in front of the room as an example.  As the students rewrite and reread the original poem they will come to a new and deeper understanding. You can even play the recording “Swing Low, Sweet Chariot” as a background.


	 As a follow-up to  reading the poem “Rayford’s Song “by Lawson Inada have students draw conclusions from the activity.

 Ask the following questions before sharing responses:

Was his voice heard?

Who made the decisions in this situation?

Who followed the orders?

Who “speaks” and who is silent?

What caused the conflict and how was it solved?

What role was this person of color given?

Why do you think this situation contained the bias?

Who benefited and who suffered from the values this event promoted?

How could the bias have been eliminated in this event so that all people involved would have felt heard and empowered?

Work in groups of 3, record responses and share as a class.

Ask students to think of ways their voice might not have been heard and what they needed from others to help them have their voice heard.

What can they do to help others have their voices heard?




Both lessons developed by Sharon Hehn 2004
2.1.19 Literature Circle Unit - Grade 5

Objectives of Lesson: Using literature circle discussions and character studies, 
students will develop an awareness of racism and prejudices in our society.


	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Students will be grouped (4-5 per group) according to the books they select 
from the following list:

Roll of Thunder, Hear My Cry;
The Friendship & The Gold Cadillac

Amos Fortune
Rosa Parks:  My Story
In the Year of the Boar and Jackie Robinson
Felita
Esperanza Rising


Students will be asked to identify racial and cultural diversity in their 
school.

Students will define:
Diversity
Racism
Prejudice
Stereotype



	Before reading, students will be asked to predict or surmise whether a person's skin color makes a difference in how they act, or how they are 
treated.

Before reading their books, students will share and record what they know 
about cultural and racial diversity, generally in America, and more 
specifically in their community.

Students will compare and contrast their own experiences to those of the main 
characters in their books.


Students will prepare for and discuss their readings by utilizing rotating 
roles of:

- Discussion Director
- Passage Picker
- Word Wizard
- Creative Connector
- Artful Artist


During assigned reading times, students may read independently or with a 
buddy.
	Students will identify how the main character's race or ethnicity affected:

(1) how he/she felt about himself/herself; and

(2) how he/she was treated by others.


Students will write an essay on:

How might they reduce or eliminate prejudice in our world?   

or

What obstacles did the main character have to overcome because of race?   

or

Can they identify with the main character in any way?  Why or why not?




Developed by Mark Owen Wayland Schools
3 Social Studies

3.1.1 This Land is My Land…This Land is Your Land…or is it? (grade 5)

Objectives of Lesson:

To help students develop a full understanding, from multicultural perspectives, what occurred when European settlers explored and settled the United States and how this affected the history and culture of Native American tribes

Time: Unit – possibly a month or longer

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Students will discuss the following:

Why did the European settlers come over?

Who was already living on the land? How were they affected by the European settlers?

Research and discuss the interactions between various Native American tribes and European settlers.

Choose one tribe and develop a timeline that describes what happened to the tribe when the land was taken over by the Europeans.

How does what happened in the past impact what is going on in this country today?

Make a T-chart of the different perspectives European settlers and Native Americans had about nature/land and its importance to each group.
	Students can choose from the following activities:

Interview a Native American family member, friend or neighbor.

Write 4-5 fictional journal entries as a Native American boy or girl living at the time when the European settlers came over.

Read a book written from the Native American perspective that describes what happened when the European settlers came over.

Think about how you would feel if people came over from another country and began taking over the land you lived on.

Find something that you currently use in your daily life that was contributed to our culture by Native Americans

Think of something that you loved or cherished and think what it would be like if someone took that away from you and told you that you could never see it again.

Think about how you would feel if you were separated from your family and could never see them again.

Watch a video about a particular tribe and describe what you learned about their experience from their point of view.
	In the years of European settlement, who do you think benefited and who was disadvantaged?

How does our government currently treat Native Americans? Do you think this treatment of Native Americans is fair? Why or why not?

Find current articles in the newspaper or on the Internet about Native Americans. 

If you lived in America during the time of the European settlement what could you have done to change what happened?

Can you think of any other groups in society who were treated unfairly because they are different?

 What actions can you take today to change what is happening to these groups?


Created by John Loeser and Brenda Souza Belmont Middle School

3.1.2 Neighborhood Stories
Grade 1 Social Studies Unit
Objectives of lesson: 

To learn about neighborhood and town histories

To create awareness for students that neighborhoods are different

Developed by Katy Harrington 2005

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Students will read a variety of children’s books about neighborhoods

Children will view a video on neighborhoods

Students can interview people in the neighborhood they live in to learn about different stories

Students will use a map to plot where their neighborhoods are located

Students will take a field trip to visit different neighborhoods
	Students will answer:

· What is a neighborhood?

· What do you know about your neighborhood?

· Are there any neighborhood stories from the past that you know about?

· Are their any neighborhood traditions such as block parities, holiday celebrations, etc?

· What is in your neighborhood?

· What is your favorite thing about your neighborhood?

Students will make a list of all these things for the class

Students can present the information through drawings, story telling or writing.
	Students will compare and contrast the information they learned from each other

Students will think about any stereotypes that might be connected to the different neighborhoods. 

Students will think about how those stereotypes are created

Students will discuss why that is and what they can do to challenge the stereotypes.




3.1.3 Lesson: How Are We Diverse?
4th grade Social Studies
Learning Goals:

· There are different ways of living in different regions of the U.S. and among different ethnic groups.

· Individuals’ identity with their culture of origin (ethnicity) to varying degrees.

Objectives:

· Students will know that many people belong to more than one ethnic group

· Students will find out what their ethnicity is and gather information about their own families.

· Students will analyze class data and draw conclusions about the diversity of their own class.

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Read aloud the book Creativity by John Steptoe

Stop to discuss some of Charlie’s questions and locate Puerto Rico, Spain, and Cuba on the world map.

Students fill out a sheet called “Where does our class come from?” (They may ask adults at home first)

Class shares and compiles information on an anchor chart.  The chart is titled We Are From with three columns: Country, Language, and Region.  

Teacher shows ethnicity map of the United States.  Class discusses what they notice.


	After reading the story, ask students to think about Charlie’s confusion and whether or not they are members of one ethnic group or several ethnic groups.  What does that mean?  Discuss how people can associate with several ethnic groups.

Students share information they feel comfortable sharing in regard to their ethnicity. The teacher tallies the information on the chart.  The class then analyzes the chart and draws conclusions about similarities among the class. What trends do they notice?  Would our class data look the same as a class from a different part of the country?

Extension: Students work on an “I Am From” poem in their Writer’s Notebook.
	After reading the story Creativity and discussing ethnicity, elicit a discussion on whether or not it is ok to “assume” someone’s ethnicity (as it happened in the book.) Is it ok to make assumptions about someone based on physical features? What should you do if you catch yourself doing this?  Students are encouraged to put themselves in someone else’s shoes.


Developed by Taryn Drake spring 2007

3.1.4 People on the Move:  Immigration

Objectives of Lesson: 

· To help students identify with and understand different immigration experiences; old and new
· To help  students hear immigration stories from a variety of voices and times
· To help students understand the cycle of oppression in times past as well as today
· To help students develop an awareness of racism and find ways to become anti-racist in their community.
Grade/subject: Grade 4

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST



	Define pertinent vocabulary, immigration (forced and voluntary)

Discuss how reasons for coming (forced v. voluntary) are different


Discuss how having a community of advocates vs. coming alone can make a 
difference.

Invite parents who are recent immigrants and children of immigrants to talk to the class.

Resources:

Books- Should be a variety of levels to reflect ELL's reading ability

Old immigration--- Letters from Rifka, If your name was changed on Ellis Island, Angel Island (need to investigate more books, esp. lower reading levels)


New immigration The Tangerine Tree, Angel Child Dragon Child, My Name is Maria Isabel
Current news stories on immigration and discrimination


	On a (non America-centric) map, students identify where their families have come from.

Interview a family member about personal immigration story to share with class.  Where did your family settle?  Why?  Was there anyone here to help them?

Why did your families come (create list of reasons).  I.e. enslaved, religious freedom, looking for work, indentured servitude, better life....

Create a journal pretending to be a character from one of the books you just read.


Create Acrostic Poems to hang in class or in school with words like: Acceptance, Unity, Fairness, etc.  

Or use a family name, yours or someone in your family to talk about the immigration of your family.
 (Optional) Encourage a student to do their own "Field Experience" (with an adult of course) and report back to their class.  This can of course be an ongoing activity.
	Introduce Cycle of Oppression.
Talk about NINA laws and Irish.  Talk about enslaved blacks.  Talk about 
Chinese immigration (a few examples)


Talk about how things that happened in the past still impact the way people live.  Draw parallels with what is happening now.
Discuss personal or observed forms of discrimination in their community.
Create a Venn Diagram that compares how the cycle of oppression that we see in the past (i.e. Irish, Jewish, or Chinese) with obstacles new immigrants face.

Take a current event article about immigration or discrimination and write a letter to the editor

Brainstorm a Bill of Rights for your class, for your school

Have children make posters of the Cycle of Oppression.  Add stickies to different parts of the cycle to help people know how to "jump off" to hang around their schools.

Encourage this kind of discussion during open circle.  Cycle of Oppression can easily be integrated into discussions around bullying, etc.



Developed by Anne Basseggio

3.1.5 Alternative Viewpoint of Life in New England Long Ago

Objectives of Lesson:

Students will read historical fiction and nonfiction books to discover life in New England in the 1800s from viewpoints other than the dominant one (European).

Students will identify people of color (individuals or groups) that lived in New England in the 1800s.

Students will compare life long ago for a white person and for a person of color.

Grade/subject: 2nd/3rd Social Studies

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Students will:

· List what they have already learned about life in New England long ago from previous readings and discussions.

· Discuss the viewpoints from which we have gathered our information.

· List major events that occurred in New England long ago.

· Read several historical fiction and nonfiction books that represent life long ago from the viewpoint of people of color.

· List the people not of European descent who lived in New England Long Ago.

Possible historical fiction books to use for white (European American) viewpoint:

The Ox-Cart Man, Donald Hall

The Ice Horse, Candace Christiansen

My Great Aunt Arizona, Gloria Houston

Farm Boy’s Year, David McPhail

Possible historical fiction books to use for the non white viewpoint:

Brown Angels, Walter Dean Myers

Angel to Angel, Walter Dean Myers

Marchita: a Nineteenth Century American Girl, Tonya Bolden

Use a variety of nonfiction resources to supplement.

	We will discuss how people’s experiences in the 1800s varied depending on the viewpoint from which a particular book was written.  

Think about:

Why would life in New England be so different for people living in the same time period?

Use a Venn diagram to compare how life long ago is described from a white person’s perspective and a person of color’s perspective.

Make connections between how life long ago differed for people from varied backgrounds and how life today varies for people of varied backgrounds. Make clear how the white experience differs from the experiences of people of color long ago and now.


	Discuss what could have occurred long ago so that the experiences of all people were more similar.

Discussion questions

What can we learn from our comparisons of experiences long ago that we can apply to life today?

Why is this the case? How can people’s experiences differ so greatly? How do issues of power and privilege come into play?

Can we do anything today to ensure that all people have access to the same opportunities and privileges?




Megan Kamm-Wellesley

3.1.6 Generic Lesson Plan on Explorers 

Objectives of Lesson 

To help students understand how knowledge is constructed

To encourage students to keep their minds open to all viewpoints of history 
Lesson Plan developed by EMI class 2002
	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Define the terms.  

What does the term explorer mean?

What parts of the world did explorers come from?

Why explore?

What was their motivation?  What were they looking for?

Why did they explore?

Why did they (explorers, sailors, crew) leave home?

Did they become explorers by choice?

Who were the people that were able to explore?

Were there any women explorers?

Who were the people that were already there?

How were explorers and those explored the same or different?

What happened to the people that lived on the land that the explorers made contact with?

What conflicts do you think developed?

Are there explores today?

What is the interaction between modern day explorers already there?

Hearing the facts and voices of the explorers and those who were explored

Who else was on the ships that explored?  How were the people in the different roles treated?

Resources:

Columbus Day, by Vicki Leistman (Controversal)

Follow the dream: The Story of Christopher Columbus, Peter Sis
	 Start the lesson with asking students:

What do you know about explorers? 

Chart all the information and examine it for what we already know and what are the gaps in our knowledge.

Discuss why there may be gaps

Based on your own experience:

How do you think it feels to explore or be explored?

How did the people that were explored respond/feel?

How the explorers feel?

Design activities that place the students in the role of the explorers and the explore

Activities: 

Write about how it might feel for someone to come into your classroom, bedroom and take over, make new rules, take things?

Create a role play, a mock trial, have a debate or write a story about first contact

Write a story where students will be the explorers.  Include in the story why they chose to be explorers. What adventures and obstacles do they think you will face?

What will your relationship with the indigenous people be like?
	What was the impact to the people that were explores, to their lifestyle, culture and language?  Who benefited from exploration? Who was disadvantaged from it?

Think about the terms Exploring and exploiting. What is the consequence on a culture when it is explored or exploited?  Who benefits, who doesn’t?

What examples of modern day exploring can you name?

What is the effect on the culture?

What actions can the class take to challenge some of the practices and outcomes of modern day exploration? 

Write letters, write articles to the newspaper, and let other people know how certain groups are being hurt and d oppressed by modern day exploration.


3.1.7 Explorers – Grade 4

Objectives of Lesson: 

To expose children to explorers from various parts of the world

	MULTICUTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Early exploration curricula will represent a variety of cultures and perspectives.

Why did people explore?

Where did they come from?

Where did they explore and why?

How has the world changed because of exploration?

Who was already here and how were they impacted by exploration?

What are the different ways people explored?

In what ways were the various explorers the same and different?

What qualities would you need to possess to be an explorer?

Students will engage in meaningful discussions.

Through a variety of writing activities such as journal entries, reflective response and writing from the perspective of the explorer and the native peoples.


	Encourage students to talk with an adult (parent, neighbor, friend) about his/her family history. 

Include explorers from the countries represented from student’s background.

Provide materials and resources that represent non-European explorers.

Discuss what life was like for the explorers in their native land.

Ask what cultural beliefs did the explorers bring along with them on their journey and how those beliefs impacted their journey and the people they encountered.

This lesson will provide a variety of options and resources to reflect different learning and motivational styles i.e., music, dance, poetry, literature, documentaries. Use of independent and collaborative projects.

Students will be given clear objectives and expectations prior to the unit and use a rubric so that students can evaluate their own progress.

Students will have the opportunity to research and discover explorers that are culturally relevant to themselves
	Discuss who benefited historically from exploration and who was disadvantaged and why.

Ask why are mostly European explorers known today.

Think about how other people at the time viewed the journeys of non-European explores and what challenges did they face.

Think about what defines an explorer today and how his/her actions impact the societies they interact with.

Students will become critical thinkers about the impact of exploration.

Students will be able to celebrate ands make connections to great explorers of the past and today.

Students will have opportunities to teach others about explores that are less known


Developed by Sarah Sayko and Amy Wainwright
3.1.8  1492 Revisited

Objectives of Lesson: 

To expose children to the fact that Europe was not the only flourishing civilization in 1492

	MULTICUTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	The World of 1492 will be examined from a more global perspective.

Class will be provided with resources and materials that represent civilizations

Research events that were occurring in each continent in 1492.

Discuss: In what ways were civilizations similar and different to each other?

Compare the paintings and sculptures found in Europe, the Americas, Asia and Australia.

Create a class Timeline that incorporates events from 1400 to 1500 from every continent.
	Students will think about how indigenous people felt when the Europeans arrived in the Americas.

Students will be provided choices from the following activities:

Share family backgrounds - where their family came from.

Ask students about their favorite objects and forms of art and discuss where they come from.

Create symbols on the Timeline that represents students’ heritage

Write an interview from the perspective of a non-European living in 1492.

Create a scrapbook from the year 1492 of Africa, Europe, Asia, and the Americas including important people, events, inventions and/or contributions.
	Students will survey literature, history text, and web sites to determine which groups are represented.

Discuss why most history texts represent a Euro-centric perspective.

Students will discuss which groups were historically advantaged? Which were disadvantaged and why that was.

Students will discuss who still benefits from these advantages?

Students will discuss how the accomplishments of other continents can be better “publicized’ and why it is important to know about the history of different people.




Developed by Susan Erickson 2003

3.1.9 On the Trail of Sacagawea

Objectives of Lesson: 

To introduce students to different perspectives on historical information

To help students appreciate the ramifications of different actions

Grade/subject: Elementary - depth of activities dependent on the actual grade the lesson will be used for.
Developed by Meg McHugh 2004
	MULTICULTURAL 
	CULTURALLY RELEVANT 
	ANTI-RACIST 

	Students will:

Read different accounts of the story of Lewis and Clark mission and their connection to Sacagawea

Discuss Lewis and Clark and their mission.

Read a book about Sacagawea written from her perspective
Draw detailed pictures of some of Sacagawea's experiences.
Examine the different portrayals of the story and how and why they are different

Discuss who benefits from the different portrayals

Who might be marginalized

think about whose perspective is being included, whose is missing

Think about the lifestyle/traditions of the Native Americans and how they differ from those of white man.
Talk about the effect white man had on Native Americans.
Think about what women's roles were in both cultures at that time.
List all of the ways that Sacagawea helped the expedition.
Think about whether Sacagawea went on the expedition voluntarily.
Discuss what kind of skills did Native Americans had which helped white men survive in the wilderness
Find similarities and differences between religion, food, shelter, and gender roles in Native Americans
and white people in the 1800's. 
Find ways that Native American culture is practiced/evident today.
Research other important Native Americans throughout history.

Resources:

“Sacagawea” by Liselotte Erdrich, Julie Buffalohead

“A Picture Book of Sacagawea” by David Adler

“Sacagawea Speaks: Beyond the Shining Mountain with Lewis and Clark” by Joyce Badgley Hunsaker

“Interpreters with Lewis and Clark: The Story of Sacagawea and Toussaint Charbonneau”
	Students will select a project to complete from the following options:

Make a poster of Sacagawea which shows all of her
accomplishments throughout her life.
Pretend you are Sacagawea and write a journal about a portion of your life.
Pretend you are a white man and were on the trail with Sacagawea and write a journal about a portion of your journey.
Write a timeline of Sacagawea's life.
Write a timeline of Native American history.
Interview a Native American and ask how they feel about Sacagawea.
Act out (and video tape) a part of Sacagawea's journey.
Make a diorama of Native American life during the 1800's.
Write a Native American document which describes
their beliefs and practices during the 1800's.
Find current stories, movies or articles or movies about Native Americans
Make up your own assignment and discuss your idea with me before completing it.
	Students will:

Talk about how Sacagawea felt throughout the journey (sometimes feeling appreciated, worthy, competent, other times feeling the opposite.)
Talk about what the white men thought about Sacagawea at the beginning of the journey and compare with their thoughts and feelings at the end of the journey.
Discuss who benefited from Sacagawea being on the trip.
Think about how Native Americans felt about Sacagawea
now and then.
Think about the fact that White men gained much from the trip out west and discuss how this affected Native Americans.
Discuss what kinds of oppression and racism Native Americans experienced after white men began to inhabit the west.
Discuss what issues might come up when Native Americans want to continue practicing today the same rituals, celebrations and lifestyles as their ancestors did.
Share what kinds of feelings they have about white men and Native Americans after learning about Sacagawea?

Discuss what kinds of oppression and racism Native Americans experienced after white men began to inhabit the west. 

Think about what kinds of oppression and racism Native Americans face today.

Share ideas what they can do to address the oppression and racism against Native Americans.


3.1.10 Lesson on Colonialism - Grade 5
Objective of Lesson 

To increase students awareness of the history of all racial and ethnic groups during colonialism

Developed by Theresa Griffin and Julie Schweizer
	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Define what we think of when we think of “colonialism”.

Think about the perspectives and experiences of the following groups of people:

Native American groups in the eastern region of the continent

Colonial women who came to the New World

Enslaved Africans

Free Blacks

Indentured servants

Create a skit that includes the stories and voices of these groups of people in Colonial America

Research museums, tourist centers and other resources to find primary sources that include a variety of perspectives.

Resources:

Books

Videos

Museum/tours

Primary sources

libraries
	Have students compare their own experiences to those of children in Colonial America.

Encourage students to talk with an adult (parent, neighbor, and/or friend) about his/her family history and trace his/her family genealogy.

Share this information as a class

What obstacles did your ancestors have to overcome?
	Think about who benefited from colonialism in the 17th century.

Who was excluded and why?

Think about who is still benefiting in modern times from these exclusive perspectives? 

Discuss how this is.

Research textbooks to determine whose perspective is activity shared and taught?

Whose voices are missing?

Why do you think that is?

Discuss why it is important to include other perspectives.

Challenge students to think about what they can do to increase awareness of other perspectives.

Examine modern day tours of Boston and other historical sites to see if they include all perspectives of the colonial experience.

Students can write to textbook companies, tourist sites and museums to encourage the inclusion of more perspectives


3.1.11 Thanksgiving

Objective of Lesson: To deal with Thanksgiving from multiple perspectives

To educate students on the inaccuracies surrounding Thanksgiving

Developed by EMI Bedford class 2002

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Students will share what they know about Thanksgiving and its history.

Use of “kidspiration” software to Web ideas on computer OR Inspiration for older students

Students will research the history of Thanksgiving:

Who celebrates Thanksgiving?

When did the tradition begin?

Why did they originally have this celebration?

Why did they have it?

Students will examine the information through the lenses of Pilgrims and Native Americans

Students will research and discuss different kinds of Thanksgivings

Guest speakers will be invited into the class from Plymouth Plantation and from the Wamponoug tribe to discuss and dispel stereotypes and mis-information.

Student’s will reads stories and articles written from various perspectives.

Students will read books with correct rendition of actual events of Thanksgiving

Students will surf the internet for information on Thanksgiving

Students will share the Native Americans concept of Thanks (giving) 

Students will learn about the Celebration of Harvest

Students will compare the myths and truths of Thanksgiving/ (use Venn Diagram)

Students will examine the differences and conflicts in values between the Native American and white cultures

Students will debate about Land Rights from the different perspectives
	Students will brainstorm what Thanksgiving means to them.

Students will be asked to share how their family celebrates or observes Thanksgiving.

Students will interview Grandparents, older relatives or a neighbor for information how they have celebrated Thanksgiving.

Students will discuss how Thanksgiving celebrations have changed

Students will read picture books to go with what we typically think Thanksgiving is

Students will share what they are personally thankful for. (Not just thanks from Thanksgiving but thanks in general so everyone can contribute

Students will create a picture book about their own culture and what they are thankful for. Students could create a slide or video show of stories

Students will have the opportunity to share their stories and have choices in how they are presented (visual, tactile, etc.)

This lesson will incorporate different learning styles to teach in multiple intelligences and use cooperative groups, concrete and hands-on activities

KWL Chart
	Students will be asked to think about and discuss why we celebrate a day that does not live up to what it was supposed to be.

Students will share reactions to the fact that Thanksgiving is considered a National Day of Mourning for Native Americans. Pilgrims stole Native American food

Students will discuss the give and take of who would be affected

Students will consider who is oppressed, hurt or left out of Thanksgiving celebrations.

Students will think about what can we really celebrate on Thanksgiving.

Students will think about ways we can educate people on the inaccuracies of history.

Students will create a new picture book. A re-vamping of the holiday-rewrite its purpose.

After reading and discussing Thanksgiving stories ask students who they identify with and then identify a value system. Discuss Were pilgrims the “good guys”?




3.1.12 Views of Columbus Grade 3

Objectives of Lesson 

To investigate different resources that tells the story of Columbus and the events of 1492 from both Columbus’s point of view and the Taino point of view.

To help students recognize the fact that the truth in history is not always easily evident

To encourage students to keep their minds open to all viewpoints of history
Developed by Rachel Rosselli and Kerry Lichfield

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	What is an explorer?

Why explore?

Who were the people who were able to explore?

Who is Columbus?

Where did he come from?

Where did he go?

Who went with him?

Who were the people already there?

What happened to the people that lived on the land that Columbus explored

Resources:

Columbus Day, by Vicki Leistman (Controversial)

Follow the dream: The Story of Christopher Columbus, Peter Sis
	Start the lesson by asking:

Who was Columbus?

What were his accomplishments

What kind of person was he?

Where was he from?

What were his goals?

Chart the information under “What I Think I Know”

Examine information for what we already know and look for gaps in our information

Think about where we get our information from

Discuss why there are gaps

Ask students:

How do you think it feels to be explored?

How do you think the Native Americans felt about being explored?

How did they react?

How would you have reacted?

Design activities that place students in the role of explorers (Columbus and his men) and the explored (Native American tribes)

Use of:

Role playing/Journal writing/Story writing, etc.
	What was the impact of Columbus’ exploration on the Native American’ lifestyles, culture, language, etc.?

Who benefited from the explorations?

Who was disadvantaged from it? Explain

Think about the terms exploring and exploiting.  

What is the consequence on a culture when it is explored or exploited? Who benefits, who doesn’t?

What examples of modern day exploring can you name?

Why do people continue to explore What is the effect on the culture being explored?

What are the effects on those doing the exploring? 

What actions can the class take to challenge some of the practices and outcomes of modern day exploration?

Activity:

Write letters write articles to the newspaper and let other people know how certain groups are being hurt/and or oppressed by modern day exploration.


4  Teaching about Stereotypes and Issues of Being Different
4.1.1 Lesson on Advertising
Objectives of Lesson:

To examine advertisements in newspapers, magazines, books, commercials and illustrations or photos of products to find any stereotyping

To help students realize the impact these stereotypes have on people who see and/or hear them

To encourage students to be aware as they look and/or read or listen tot apes, books, movies, television shows and commercials, etc and to watch for stereotyping

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Start with a discussion on how people may use categories or labels to describe others based on the way people dress, look, talk, or the group that they are members of

Ask for (and give) examples to write on overhead or chart paper

 

Brainstorm categories that are used to describe people (athletic, bright, computer geek, quiet, talkative, popular etc.)

 

Define assumptions (using the different groups as examples) and talk about how assumptions are often made before even knowing the person

 

Ask students to help to you define stereotype and what this means to the group of people who ARE or ARE NOT in this group

 

Give examples from magazines, boxes, books, sport logos, etc. showing a stereotype and ask students to explain why this is a stereotype

 

Invite people from different races and groups to the classroom to share a stereotyping experience or story

 


	On chart paper, have students make list of choices (with your guidance and examples) for small group or independent activities. 

 

These should include choices of the following:

 

Look through magazines for stereotyping in photographs or illustrations and cut out, then explain why (verbally or in writing)

 

Write about a time when you or a person that you knew felt excluded

 

Design and /or do a role-play where a child was left out of an activity because of stereotyping (ex. visually impaired student can’t play soccer)

 

Write in your journal about an experience when you were left out or teased, what happened and how it made you feel

 

Design a poster illustrating a stereotype and explaining why 

 
	Discuss who is hurt by stereotyping and why

 

Write letters to newspapers, magazines, sport teams, publishers, etc. explaining the concerns about the stereotype(s) and asking for change

 

Make posters in school to help students learn or think about stereotyping other races 

 

Have students role-play an example of a stereotype of a different race(s) and a way(s) that they can be discussed and how one might work toward change

 

Research and write about a minority person or group who has been stereotyped and what was done, if anything, to change that image

 

Discuss/write ways that stereotyping of different races and religions are hurtful and what we can do to help prevent it now and in the future




Developed by Charlotte Klein

4.1.2 Recognizing Differences (Open Circle) Lesson Plan

Objectives of Lesson: To recognize differences in the classroom community


To learn that there are both outside and inside differences between people

Grade/subject: Grade One
	MULTICULTURAL 

is about content
	CULTURALLY RELEVANT 

is about process
	ANTI-RACIST 

is about content and process

	Children will be asked to look around the group and see if they can notice ways in which people are different from one another.  (i.e. dark hair, glasses, boy, girl).  Explain that these are outside differences that we can see.

Next, children will be asked to think about something that makes them unique or different that can’t be seen.  Everyone will have the chance to complete the sentence “Something you can’t tell by looking at me is _________ “


	In this activity, there will be the chance for all students to participate.  Part of Open Circle is to practice listening skills and the group will practice their respectful listening during this activity.  Some children will choose to speak more often than others, but everyone will have time to contribute.

Students will have the opportunity to contribute to the lesson as individuals, but there will also be a chance to turn to a partner and work in a small group.


	Open Circle creates a safe, comfortable environment for all students.  Leaves space to welcome anyone and everyone into the group.

This lesson will allow children to share something special and unique about themselves.  The group will become even more connected with this new information.  

This lesson will begin to help students look beyond outside differences.  Students will begin to think about how you can’t really know someone just by looking at them.  Students will be asked to think about how they can really get to know each other.   It will help them begin to understand that everyone has inside differences that make them special.  




Developed by Rachel Morris spring 2007

Literature connections:

Henkes, Kevin. Chester’s Way.  Greenwillow Books. 1988.

Henkes, Kevin. Lilly’s Purple Plastic Purse.  Greenwillow Books. 1996.

Krauss, Ruth.  Leo the Late Bloomer.
McDermott, Gerald.  The Stonecutter. Morrow. 1993

4.1.3 Hair

Objectives of Lesson: 


This is a classroom unit in the 4/5-year-old class in an integrated pre-school.  The unit celebrates differences among individual people.  This lesson was designed by a speech therapist who conducts large and small group lessons around specific speech and language goals.

Developed by Hildegunde Kaurisch 2003

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Receptive vocabulary: understanding of differences

Students will look at books and pictures that depict people and hairstyles from different countries. Students will recognize that there are different countries in the world and that people living in other places may look different and choose different hairstyles

Vocabulary: opposites

Use picture books and graphs that students have prepared as a part of the unit to find opposites such as long/short, light/dark curly/strait 

Vocabulary: action and descriptive words

Bring in and discuss different hair products and accessories.  Predict and discuss what we do with them and what they do to our hair.  Try some of them on
	Vocabulary: same/different

Talk about how we are alike and how we are different in terms of hair

Group students in different ways and notice how sometimes we are like someone else, and how sometimes we are different. How we belong to different groups. Group by color, length, hair accessories, style, etc.

Descriptive language:

My hair looks like…

Have students find positive ways to describe their hair and draw pictures at the writing center, e.g., my hair looks like the sun, a crown, etc.

Asking wh-questions talking about an event in the past

Have students collect information from home about a “hair story”.  

This could be about their first hair cut, a time they had their hair done differently for a special occasion, if they have special hair accessories, or what the importance of hair might be in their culture, or a really bad “hair day”. 

Possible questions to ask

Who cut or styled it? Where was it? What did it look like? How old were they?

Students will share stories in class and if possible bring in photos

Acting out play script

In the Drama center have students play-act a trip to the hairdresser. Practice language skills and vocabulary to describe styles and procedures, and ways to express they like the hair cut or style
	Social language:

Giving a compliment and responding appropriately to a compliment

Discuss how our hair can be different from other people in the same way that someone’s clothes, shoes, eye color, etc can be different

Discuss how we can show appreciation of that difference

What are some of the hurtful ways people might respond to someone else’s hairstyle? What can we do to prevent that?

How can we say something positive?

How can we make someone proud of his or her hair? 

How can we express that we like someone’s hair?


5 Science

5.1.1 African American Inventors- Grade 2

Objectives of Lesson:

To introduce students to inventors who are African American  who made contributions to the advancement of technology, society and daily life in America

Students will gain an appreciation that important advancements were made by people of color

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	What is an inventor?

Brainstorm some inventors the students may know.

How do things become “inventions?

Read aloud the book, Five Notable Inventors, Great Black Heroes, by Wade Hudson

Read aloud A Pocket Full of Goobers: A Story about George Washington Carver, by Barbara Mitchell.

Or

George Washington Carver: The Peanut Scientist, by Pat McKissack

Discuss the five Notable Inventors: Madam C.J. Walker, Elijah McCoy, Garrett A. Morgan, Granville T. Woods and Jan Ernst Matzeliger

Discuss George Washington Carver. What was his impact?

Discuss what a patent is

Who got one? Large companies bought a lot of these patents.

Research and read more about others (of all cultures and races) who have made a difference
	Name some inventions that have influenced our lives (this connects to their personal and hone experiences so would fit in this column)

Pick several different inventions and then think about what your life would be like without them.

What one invention would you not want to give up and why?

If you were going to invent something what would it be and how would it contribute to the lives of others?

Students can do an individual art project that would illustrate their invention or work in groups
	Discuss some reasons why the inventions of people of color are not widely acknowledged.

Discuss why it is important to learn about a variety of inventors?

How can we go about learning about the different people of color who have greatly contributed to improving our lives?

What obstacles did some inventors of color have to overcome? How did they face those obstacles?

Who helped them? 

Are there still inventors today?

Who are they?

Are they more recognized then “long ago”

Who benefited from the purchase of patens


Developed by Lisa Mortarelli 2002
6 Holidays and Family Traditions

6.1.1 Winter Celebrations
Objectives of Lesson:

Students will explore several of the special holiday celebrations that are celebrated by different ethnic and racial backgrounds other than their own

Students will demonstrate an understanding of why keeping one’s traditions and practices is vital to development

To weave through our My World and Me (2 month long unit)

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	The cultures of the students represented in the class will be studied.

Students will be asked what the term “celebration’ means.

After reading stories, looking at pictures and listening to teacher’s descriptions students will research the history of the different celebrations.

They will need to discover:

Who celebrates these days?

In what parts of the world are these holidays celebrated?

When did the tradition begin?

What were the reasons for the celebration?

What symbols do we find that relate to a particular holiday?

With each culture studied students will share in creating a sign or symbol relevant to the holiday

Students will present their creation and share when and why it is used and its importance.

Students could develop a calendar of Winter Celebrations, using symbols and a brief history
	Students will share what they know about other special holidays celebrated during December, January and February.

Students will reflect on the holidays they celebrate and relate the traditions of their family.

Guests will be invited into the class to share their personal stories of celebration.

Students will brainstorm reasons why it is important to know and learn about those whom we live with in school, and neighborhoods.


	Students will examine differences and similarities among the celebrations.

Students will think about what it would be like if one was not able or allowed to celebrate a holiday in their traditional way.

Students will think about why we learn about and sometimes celebrate a holiday that does not originally come from our family traditions or culture.

Students will share ideas of how we can educate others (our families, friends) on other winter holidays.

Students will brainstorm ideas on opening up other people’s minds and hearts to the differences among us.




Created by Jane Lange, Bedford Kindergarten teacher

6.1.2 Winter Festivals of Light: Grade 4

Objectives of Lesson: 

Students will explore similarities and differences in the ways that different cultures use a common symbol, light, in winter holiday traditions.

Students will relate the uses of light in these holidays to the geographic location of the countries or regions they are studying.

Students will practice finding specific information in nonfiction resource books using the table of contents and index.

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	The use of light in winter holidays (winter solstice, Diwali, Las Posadas, St. Lucia’s Day, Hanukkah, Kwanzaa, Christmas, Tet and Chinese New Year) from several cultures will be examined through discussion, research and readings.

Students will apply knowledge about the winter solstice (Northern Hemisphere) to the ways that light is used in celebrations during that season. Students will extend that knowledge to how the ways that light is used during the summer solstice (same time of year, Southern Hemisphere).


	Discussion of holidays celebrated by class members, focusing on the use of light. Can we add to the list of festivals of light?

Teaching styles include group brainstorming, direct instruction,

Reading aloud, paired learning and guided discussion.

All students will complete a crossword puzzle that reinforces new vocabulary from the holidays studied.


	Discussion of fairness: What types of holiday decorations do we see in stores and towns?

Whose holidays do we celebrate and why?

We often talk about holidays in terms of how differently they are celebrated. How does it make you feel to look at what is the same about them?


Developed by Karen Pettyjohn -Concord

Winter Festivals of Light: Grade 4

Introduction: What do you notice about the days now that winter is coming?

(colder, darker, less day light, longer nights.) Why does this happen?

Show: Pictures from Earth Cycles relating to seasons, winter solstice, summer solstice, Northern and Southern hemispheres

Read: Dear Rebecca, Winter Is Here (optional: check time)

Group activity. Brainstorm types of lights used in winter: sun, candles, 

lanterns, lamps, light bulbs, bonfires, fireworks

Discussion: 

1. Why are so many types of light used? Why at this time of year? What does 

“light” symbolize? Is it the same in the Northern Hemisphere and Southern      Hemispheres? 
2. Raise your hands if you have heard of Christmas? Hanukkah? Kwanzaa?

Diwali? Las Posadas? Tet? Why do you think these festivals are familiar or unfamiliar?
3. Use globe to locate the countries/regions celebrating each holiday. Recognize

 that these holidays are celebrated in the country of origin, but also

 wherever there is a community with roots to that tradition.

a. Winter solstice (Northern Hemisphere) / Summer solstice (Southern

 
     Hemisphere)


b. Las Posadas: Mexico


c. St. Lucia’s Day: Sweden


d. Hanukkah: global


e. Kwanzaa: African American


f. Diwali: India


g. Tet: Vietnam and 


h. Chinese New Year: China 

Activity: 
Students work with a partner to fill out the Winter Lights crossword puzzle. 
Pairs find answers to crossword clues by using information in the

resource books through the table of contents and index. 
Crossword puzzle reinforces vocabulary from celebrations of light discussion.

Close: Read the poem for First Month from Thirteen Moons on a Turtle’s Back 
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G. Resources:

Barth, Edna. 

Holly, Reindeer and Colored Lights. 
(Seabury, 1990)

Bruchac, Joseph.
Thirteen Moons on a Turtle’s Back.
(Philomel, 1992).

Burns, Marilyn.
The Hanukkah Book. 
(Four Winds, 1987)

Chaikin, Miriam.
Light Another Candle.
(Clarion, 1988)

George, Jean C.
Dear Rebecca, Winter Is Here.
(HarperCollins, 1993).

Jackson, Ellen.
Winter Solstice. 

(Millbrook, 2001).

Karenga, Maulana.
The African-American Holiday of Kwanzaa. 

(University of Sankore Press, 1988)

Kelley, Emily.
Happy New Year!

(Carolrhoda, 1984)

Kindersley, Anabel.
Celebrations!


(DK, 1997).

Luenn, Nancy.          Celebrations of Light. 
(Atheneum, 1998).

Medearis, Angela.
The Seven Days of Kwanzaa.  (Scholastic, 1994)

Ross, Michael.
Earth Cycles. 

(Millbrook, 2001).

Simonds, Nina.
Moonbeams, Dumplings and Dragon Boats: A Treasury of Chinese Holiday Tales, Activities and Recipes.
(Harcourt, 2002)

UNICEF

Joy Through the World.
(Bragdon, 1985)

UNICEF

UNICEF’s Festival Book.
(UNICEF, 1988).

6.1.3 Holidays and Traditions
Developed by Jennifer DeFrancesco 2005
Objectives of Lesson: 
1.) To appreciate one another’s similarities and differences while respecting the traditions and values of the families within our program.

2.) To develop a sense that other holidays and traditions exist beyond the ones that their own families celebrate.  We will specifically explore Christmas, Hanukkah, and Kwanzaa.

Grade/subject: This lesson is designed for preschool students aged 3-5.  Many of these children are on IEP’s for a variety of developmental delays and language disorders.
	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Students will:

~ understand that not everyone celebrates every holiday and that some families do not celebrate any holidays at all.

~ understand that families may celebrate the same holiday in different ways.

~ identify symbols and objects used to celebrate each holiday.

We will use:

**literature and props (i.e. Menorah, Kinara, Stockings, Christmas Tree).

We will:

~ use games (such as Mancala, Dreidle, and teacher made games).

~ sing songs.

~ make crafts and do fine motor activities (practice spinning tops, stringing African beads, making Menorahs and Kinaras).

~ do cooking activities (latkes, fruit salad).

~  have guests to talk about their cultures/traditions (could be family members or community members).


	We will identify feelings associated with holidays and traditions (that they are more than just a party, costumes, and food).

Preschoolers concepts of time are limited and they probably do not remember what their families did last year, each child will create with their family a page for a class book called, “This Is How I Celebrate...”.  This page can be completed in any manner that is comfortable for that family (such as writing down a favorite family tradition, gluing on a photo/cut out pictures, or include a recipe) that goes along with their holiday.

We will make a graph of similarities within the three holidays and even for those who do not celebrate any holidays (such as all families use candles but for different purposes).
	In an Open Circle format, we will explore feelings of others making fun of or giving compliments about holidays/traditions people celebrate.

Create a “Good Deed Tree” where students bring in cut out shapes with good deeds they have done written on them.  The purpose for this is to point out how good deeds make people feel and to instill a sense of helping others and being kind.  (It also helps parents watch for positive things their children do versus always attending to the negative.)




6.1.4 Lesson on Kwanzaa
Developed by Amanda Watts

I decided to try and make an upcoming math lesson multicultural, because I think math is the curriculum area in which I represent other cultures the least. During this month in math we are working on finding combinations of numbers.  Most children are focusing on adding several single digit numbers.  This week the children have been developing strategies for organizing a collection of objects so they are easy to count, compare, or combine.  In the weeks to come the children will be responsible for finding multiple combinations for one number.
Introduction:

(Read the following summary to the children and refer to the map of African)

Maps can be found on the following sites:

http://www.africaguide.com/afmap.htm
 

This is a website for a coloring book of Africa

http://www.enchantedlearning.com/crafts/books/africancountries/
 

Africa is the second-largest continent in the world.  There are over 50 nations and the total population is twice the size of the United States. Africa has waterfalls, deserts, rain forests and grasslands. 

There are over 800 different languages spoken among the people who live in Africa.  One of the most common languages spoken in Africa is Kiswahili (some people call it Swahili).  Swahili is an Arabic word meaning "people of the coast."  It is the national language of Tanzania, Kenya, Uganda, and is spoken in Burundi, Rwanda and Zaire, and other parts of central and eastern Africa.

Kiswahili alphabet is similar to American English. The Kiswahili alphabet consists of 24 letters.  It does not have the letters Q and X.

Kwanzaa is an African-American cultural holiday, which originated in 1966.   

Dr. Maulana Karenga created this holiday.  

Kwanzaa is celebrated from December 26th - January 1st. 

Each day of the Kwanzaa celebration focuses on one of seven principles ("Nguzo Saba"). 

The name, "Kwanzaa", is taken from the Swahili phrase, "matunda ya kwanza," 

which means "first fruits."

Kiswahili  - a language spoken in Swahili.  

ki  = language and Swahili = the Swahili region

Africa
Africa is the second-largest continent in the world.  There are over 50 nations and the total population is twice the size of the United States. Africa has waterfalls, deserts, rain forests and grasslands. 

There are over 800 different languages spoken among the people who live in Africa.  One of the most common languages spoken in Africa is Kiswahili (some people call it Swahili).  Swahili is an Arabic word meaning "people of the coast."  It is the national language of Tanzania, Kenya, Uganda, and is spoken in Burundi, Rwanda and Zaire, and other parts of central and eastern Africa.

Kiswahili alphabet is similar to American English. The Kiswahili alphabet consists of 24 letters.  It does not have the letters Q and X.

The Nguzo Saba

1) Umoja (Unity) Strive to maintain unity in the family, community, and nation. 
2) Kujichagulia (Self-determination) Learn traditions that help define ourselves. 
3) Ujima (Collective Work and Responsibility) Build and maintain our community.  Solve our  problems together.
4) Ujamaa (Cooperative Economics) Build and maintain businesses and profit from them together.
5) Nia (Purpose) Dreaming about what you and community members should strive for in the future.
6) Kuumba (Creativity)  Make your community more beautiful.  You can make songs, pictures…
7) Imani (Faith) Believe with all our heart in your community (your friends, parents, teachers…) and yourself, even when you are going through hard times.
The 7 Days of Kwanzaa
(sung to 12 Days of Christmas)
On the first day of Kwanzaa, my family gave to me1 cup for our family unity.

On the second day of Kwanzaa, my family gave to me, 

2 woven mats and a cup for our family unity. 

On the third day of Kwanzaa, my family gave to me, 3 special flags,

2 woven mats, and 1 cup for our family unity.

On the fourth day of Kwanzaa, my family gave to me 4 kinds of fruit, 3 special flags, 2 woven mats, and 1 cup for our family unity.

On the fifth day of Kwanzaa, my family gave to me 5 ears of corn, 4 kinds of fruit, 3 special flags, 2 woven mats, and 1 cup for our family unity. 

On the sixth day of Kwanzaa, my family gave to me 6 handmade gifts, 5 ears of corn, 4 kinds of fruit, 3 special flags, 2 woven mats, and 1 cup for our family unity.

On the seventh day of Kwanzaa, my family gave to me 7 kinara candles, 6 handmade gifts, 5 ears of corn, 4 kinds of fruit, 3 special flags, 2 woven mats, and 1 cup for our family unity.
Can you count to seven in Kiswahili?

1.
moja    (MO-jah)

2.
mbili  (mm-BEE-lee)

3.
tatu   (TAH-too)

4.
nne     (NN-nay)

5.
tano    (TAH-no)

6.
sita     (SEE-tah)

7.
saba   (SAH-bah)

Combination for 7
Example:




Example:

One + six + seven



moja` + sita = saba

ENGLISH





KIWAHILI

	_______  +
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	=________
	
	_______  +
	__________
	=________
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	=________
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6.1.5 Family Traditions

Objectives of Lesson: To learn about the traditions celebrated by others

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST


Students will investigate similarities and differences within traditions and cultures.

Students will participate in discussions surrounding reasons why we would
want to learn about traditions and cultures other than our own.

Students will generate ideas about how to teach other people what we have
learned (hopefully make a book or perhaps a KidPix slideshow)

Students will participate in discussions surrounding justice.
 Such as discussing what it would be like if someone told you that you couldn't celebrate
your tradition?

	


Developed by Kristin Fitzsimons
6.1.6 A Rainbow Celebration of Our Families Gr. 3 

Developed by K Bowen- Bedford EMI

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	•A parent information evening will be held to share curriculum materials (books, video That’s A Family) in the context of the Family unit for grade 3

•Parents will be asked to assist their child in developing a rainbow of their family heritage to be shared in class.

• Read a number of books about families representing many cultures to the children in class

• Define terminology: mother, father, stepparent, adoptive parents, aunt, uncle, nuclear family etc. 

• Ask questions that assist children to think critically about their and the other families in the classroom 


	• Students will share the rainbow of their family developed with their parent(s). This will allow the teacher to ask questions that draw out the cultural norms and values that predominate certain groups: value of family/Mexican American/ respect/African American/ and individualism/European Americans  

• Since each child shares his or her own family the cultural frames will be brought out with questions asked from the teacher and the class to the child presenting his/her rainbow

• During the lesson students will read books on their own and within reading groups that celebrate various family constellations

• All the rainbows will be posted on all students’ lockers in the hall. Parents will be invited to the Rainbow Review and discussion


	• Students will see themselves in their personal rainbow and be able to compare contrast with other family rainbows of their classmates. 

• Questions will be asked, after reading the selected books, regarding families similarities and differences 


6.1.7 Learning About Families

Objectives of Lesson: 
To understand the similarities and differences between families. 
To appreciate the variety of ways families show love and caring towards their members. 
To look at ways families change over time.
To understand what a family is and who is in a family.

Grade/subject: Kindergarten

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Define the concept of Family.

Discuss how families are formed.

Name the members of a family.

Talk about what people in a family do together.

List the similarities and differences between families.

Discuss where families might live, what they might eat and what they might wear.

Talk about how families change over time.

Read several books about diverse families and ways different families spend their time together.

Show a variety of pictures depicting families from different races and cultures as well as atypical families.

Show the video, ³What is a family?²









	Draw a picture of your family and name the people in it. What do you call your family members?

Discuss who might live with you as well as other family members who don¹t live with you. 

Ask where each child was born and where their relatives live now.

Talk about 1 way your family has changed over time.

What makes your family special to you?

Discuss various family traditions and celebrations.

Bring in something from home that teaches us about your family.

Draw a picture and dictate a sentence about something your family likes to do for fun.
Invite parents, relatives or friends in to talk about their family traditions/celebrations or to share an experience, food, trip etc.
	After reading, The Color of Us, discuss the various shades of skin color of the children. Have them use people colored crayons or markers to draw a self-portrait.

Discuss that everyone¹s family unless they are Native American used to live in another country. Have the children find out what country(ies) their ancestors are from. Find the various countries on a world map.

Using the bulletin board kit, ³Children Around the World,² talk about traditional versus modern clothes. Show pictures of clothes people might wear today if they lived in another country and why they might dress in this manner 
(ex. Climate, materials available, traditions). The same can also be done with food and housing.

Using Open Circle lessons, expose the children to bullying/namecalling and
its effects on others. 
Practice ways of handling such a situation and encourage the bystanders to get actively involved.



Developed by Donna MCFarlane 2005

6.1.8 Class Cookbook of Our Families Past/Present

Objectives of Lesson:

For Grade 2

To have children share foods from their families culture

To have children understand the importance of carrying on traditions/cultures 

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	The lesson can be introduced during the first month of school, especially during apple picking season.  Students will learn that people ate and created recipes around the foods that were available to them.

Students will be asked to interview a family member or other adult about favorite family recipes and the reasons why they are important to be passed on. 

Lessons will include math skills, interviewing skills, writing skills, listening skills etc.

Students will learn the importance of passing down customs to keep cultures alive.  By sharing recipes from many cultures including those that may not be represented in the class, students will gain a perspective of a family’s past and how something as simple as a recipe can represent traditions.
	Students will interview their family members; they will get a rich perspective on traditions in their family.

The teacher will represent his/her culture by sharing a recipe and picture of his/her family.  Cookbooks of many cultures will be shared as well.

It will be important to address the needs of all learners.  The lesson can be kept very basic, depending mostly on the response from families.  A note home previous to the presentation will allow families time to prepare in advance a recipe that they can share with their student.

Each family will receive a copy of the class cookbook to include the family recipe as well as a family picture.  
	It will be important to find information on recipes that may have been secretly handed down to family members and why it was necessary.  Given the age of the students this process will have to be age appropriate.

Students will feel a sense of pride in their family’s traditions/recipes.   They will share their stories at group time as well as through the creation of the cookbook.  

The culminating event will be to have adult members from their families or other significant adult come to class and share the recipes.  




Developed by Linda Vanaria, Bedford

7 Math lessons

7.1.1 Number Stories Using Nickels and Pennies

Objectives of Lesson:

Students will understand uses of money and be able to solve number stories

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Students will share and observe coins from other countries
Students will understand why countries have different money and why one must be able to recognize differences
Students will discuss history of money (coins)
Students will think about who is honored by having their image is used on coins and why

	Students will share different objects/food that their families buy

Students will make a school store or store “poster” with objects that reflect the cultures of the students

Students will solve different number stories of varying levels of difficulty
Students will create their own number stories to be solved by peers.

	Students will get a chance to purchase items from school store.
Students will discuss how they decide what is important for them to buy and how it would feel to not have enough money to purchase desired items.
Students will learn how to earn money to be able to purchase items


Developed by Rachael Quebec, 2002

7.1.2 Everyday Mathematics Grade 1
Objectives of Lesson:

Everyday Mathematics (EDM) Lesson 8.9:  Sharing Pennies 

Stated Objective:  To practice finding fractional parts of collections of things.

*Begin lesson by putting children into groups of 3.  Each group will get 2 nickels and 2 pennies.  I will pose two questions:

How can you share this money equally so that all the children in your group get the same amount of money?

How many different ways can you divide this money into equal groups?    

*After the groups have finished, students will share their ideas for how to divide the pennies.  As part of the recording piece, I’ll ask if anyone thinks they can write the fraction that goes with each solution. Students will record their ideas for sharing the pennies equally and how to write the fractions on chart paper.  (This lesson follows a lesson writing area model fractions and children have been exposed to fractional notation.)


Extension activities:

Share coins from different countries.  Children can make comparisons between coins.

Have students who have traveled or whose parents have traveled bring in coins.

I would offer the chance to students to bring in coins from their or their parent’s country of origin or from countries their families might have visited.

MULTICULTURAL

In my own teaching I’ve found that students are more likely to participate if they have a task to start rather than the teacher talking to start a lesson.  This provides an experience that students can use to make observations and draw conclusions as opposed to being asked to think about what they know in the abstract.  I noticed that in Kay Tolliver’s mathematics lessons she began with a task and then had students process their learning.  

I’ve rearranged this lesson to begin with a complex problem for many first graders: 

How do you share 12¢ equally with three people when you don’t have coins that lend themselves to this? 

This added layer of complexity makes the problem more challenging and provides an opportunity for problem solving and critical thinking.

When we’re sharing solutions at the end, the children will write on the chart paper.   The simple action of handing the marker over to the child gives that child control of the information.  The answers that satisfy the opening questions are discovered by the children as they work with the money.  They actually do construct the information about all the ways to share 12¢.  

CULTURALLY RELEVANT

I’m using different learning modalities and teaching styles within the same lesson.  Students will use real coins as well as write up their responses with paper and pencil.   Some first graders can use money abstractly at this point, but many are more proficient with the coins and the goal is to be able to share equally not use coins in the abstract.  This lesson allows a venue for success for those students who need concrete objects as well as those who can work abstractly.  I’m also combining whole class discussion and processing with small group work, thus allowing students to move back and forth between giving attention to a small group and to the whole class.   Students will have the opportunity to shift their attention as they work, giving themselves a break from constant teacher input.  

This is a hard problem for 7 year olds.  First of all, I don’t tell them when they’re finished.  By not stating the end of the problem (i.e. you must have at least 3 ways to share 12¢ equally) I am stretching them.  They have to feel satisfied that they are done.  It is very empowering to be able to decide when the task is complete and it reflects my trust in them that they can know when they have completed the task.

I do know that in groups all children will be able to find some solutions to this problem.  This gives all children an opportunity to succeed and construct knowledge, which empowers them all intellectually.

ANTI-RACIST

In the first problem (2 nickels and 2 pennies shared equally), there is an impediment to solving the problem.  You cannot share 2 nickels and two pennies equally with 3 people.   You have to be willing and able to trade the nickels to get pennies to share.  In our class discussion, I would ask the children why the problem seemed impossible to begin with and what steps did they take to overcome the difficulty of the coins.  

This is not a significantly anti-racist message or one that shows how to make a difference in the world.  However, it does make the point that there are often impediments to completing a task.  In issues of equity, blocks are raised that make it seemingly impossible to overcome an inequitable situation. Learning to take a problem apart and find a way to make it equitable within the mathematics context may open the way to thinking about this in other situations.

A way to for me to connect this thinking is to use this activity as a connection to a discussion about impediments to solving problems. 

In a follow-up discussion in a meeting time or Open Circle time I may begin with a reference to this lesson and how one problem (the coins) had to be overcome before the task could be completed.  In life, we all hear how it would be nice to make things more fair or equitable, except for some impediment.   This activity could be the beginning of a discussion about when was a time that things were unfair and people said they couldn’t be fair because of a problem (like sharing the nickels and pennies)?  Did the situation get made fair or not?  For a first grader, this is thinking about social action.

Developed by Julia Hendrix

7.1.3 Cultural Awareness and Math Skills- grade 5 Special Ed.

Objectives of Lesson: To build an awareness of a variety of cultural winter holidays/traditions while addressing math skill instruction

This lesson plan was designed for a group of three 5th grade students who receive small group instruction in math 4 days a week. 

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Situations and concepts from a diversity of cultures will be included by using information as the content for word math problems.

Critical thinking skills will be incorporated through discussions in class and as homework

Students will be solving math problems that involve holidays celebrated by different cultures.

For example:

Kwanzaa: Seven candles are traditionally placed (Mishumaa Saba) in the candelabra (Kinara).  The candles should be red, black and green.  Students will find as many permutations of color combinations as possible.

Hanukah- Students will determine how many candles are needed in total for 8 nights.

Christmas – students will determine how many objects are named in the 12 Days of Christmas

Class will have discussions about numerology and culture


	The holidays and traditions used will come from the student’s direct experience

The math skills presented are based on IEP goals and are individualized for the 3 students in the group.

The cultural content will aim at student experience and learning style.  For example one of the students has significant receptive language deficits so that content needs to be simplified and clear.

Because all instruction for this group is individualized, high expectations are part of our daily expectations.

Students will share their personal experiences with their topics discussed in the word problems.

Homework assignment:

Work with your family to make up a “holiday word problem” that addresses an individual math skill the student is working on.
	Students will share their work with their classmates to further promote awareness.

Students will bring home their work to share with parent and to the regular education class to share with peers

Students will bring the math problems into their regular education class to share


Developed by Beth Pullman, 2002 

8 Music and Art Lessons

8.1.1 Lesson on Islamic Music

Grade 4 (most materials could be adapted to other grade levels) 

Objectives of Lesson:  

To introduce students to Islamic music through vocal, instrumental and dance experiences and to place this music into context by the use of fiction and non-fiction books. 

(This unit could be used intact or the materials could be interspersed throughout the year and introduced as part of units on drumming or instrumental music/songs from around the world.)

Developed by Holly Stumpf 2004
	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Students will be introduced to the idea that Islamic people live in many different parts pf the world. 

Students will find countries on a map where large numbers of Islamic people live. 

Students will be reminded that the result of this diversity is that not all Islamic music is the same—not all Islamic people sing and dance in the same way (just as not all African people sing and dance in the same way.)

Students will be introduced to the most common Arabic rhythm (DttDt).  The teacher will demonstrate on a doumbek so that students will see and hear an instrument from the Middle East.  Then students will learn to play this rhythm on hand drums. 

Students will play Orff instruments which have been set up with a scale used in Islamic music.  They will be asked to compare this scale to our major scale, the pentatonic scale, the blues scale, the dorian mode and the scale of the Javanese gamelan.   

Children will learn a Palestinian wedding dance.  The melody of this dance will be sung and also played on recorders.  

Additional songs, dances and stories would be used if additional time is available. 
	Islamic families within the school community will be invited to share experiences with music and dance that reflect their culture.  This invitation will be made in several ways:  through an article in the school newspaper, by a posting on the music page of the school website, and by sending home letters with the students. Of course, families who are not Islamic but have knowledge of this culture would also be welcomed. 

The sharing could take many forms, such as an instrument a family member can play, a song or dance that has special meaning for a family, a CD made in an Islamic country, a video from a family event.  

Stories will be sought that reflect the culture in the countries from which these children come. The school librarian and the Islamic families will be used as resources. 


	At the beginning of the unit, students will be asked questions such as what they think the word "Islamic" means and what they think of when I say the word " Arab."  

Near the end of the unit, students will be asked if they have changed their ideas about the answers to the questions asked earlier.  

If a classroom teacher is interested in collaborating on part of this unit, the students could write about their changed ideas.  Such ideas could take the form of a letter to other classes in the school or could be expressed at a school assembly which could also include informal performances of the musical ideas the students have learned. 




8.1.2 Racial Equality in America - The Brown v. Board of Education Decision
Developed for the elementary art classroom with an interdisciplinary connection to Social Studies by Donna Dawson – Reading Public Schools 2008

Objective: 

To give students a greater understanding of the meaning of segregation and how it affected education and the lives of people of color during the 1950's.

CONCEPT: 

Students will be asked to respond to the essential question - "Why is it important that children today receive equal access to quality education regardless of their skin color? 

The essential question will help to promote dialogue in the classroom as to what we might do as a community of learners to ensure that all students are treated equally and fairly regardless of differences.  It is important for young students to learn to embrace diversity and consistently work towards promoting a positive school culture. 

This is an opportunity to include classroom teachers and media specialists in teaching and learning about discrimination which will help to promote a positive multicultural school climate. Class will listen to a story (s) written for children by people who experienced desegregation while they were young as well as looking at story illustrations that feature an African American artist. The story will be read by the school media specialist (or classroom teacher).  Students will then have an opportunity to question, reflect and discuss instances where they may have been treated unfairly or disliked because of their differences - in or outside of school.

PROCEDURE:  

After listening to a selected story from the book "Linda Brown, You Are Not Alone" 'The Brown v. Board of Education Decision' by the media specialist (or classroom teacher) and a follow up discussion, students will create a piece of artwork (picture, poster or mural) in the art room that address the essential question.  Students will be asked to consider "what does it look like when we include everyone in school activities”? The class will work in groups of 4 - 5.

Since this is an art lesson, it is important to provide *quality multicultural picture books/ visuals to support this process.

*Quality multicultural picture books are defined as place specific, culturally sensitive, well written and visually appealing.

National Arts Education Association 2008

MULTICULTURAL RELEVANCE:  

· Students will discuss vocabulary and meanings of racism, discrimination, desegregation, multicultural, minority. 

· Students will be asked to think of what it might feel like to be treated as an outsider because of differences (given a particular situation)

· Students will discuss ways that desegregation changed education in America.

· Students will look at quality multicultural illustrations by African American artist Curtis James from the book "Linda Brown, You Are Not Alone"

CULTURAL RELEVANCE:  

· Students will share instances of when they were treated unfairly and discuss if they think this was because of a racial or cultural difference?

· Students can interview family members / friends about possible experiences with desegregation/ busing issues in Boston during the 1970's.

· Students will create artwork (in groups) showing what being treated equally and fairly in school looks like. 

· Students will prepare a written statement supporting their art piece and give it a title.

ANTI - RACIST:  

· Discuss how some children might feel coming into your school as a minority and what each individual might do to make these children feel comfortable and welcome.

· Discuss feelings of empathy towards the central characters in the story read from “Linda Brown, You are Not Alone".  Discuss how you might be an ally to someone in school who is being treated unfairly (for being different)

· Think about what can we do as a student body to make sure our schools empower students and embrace diversity? Can these actions be incorporated into our daily lives?

Display art from this assignment around the school

RESOURCES

'Linda Brown, You Are Not Alone - The Brown v. Board of Education Decision"

Illustrations by Curtis James

"The Old African" by Julius Lester, Illustrations by Jerry Pinkney

"Sam and the Tigers" by Julius Lester, Illustrations by Jerry Pinkney

Additional Quality Multicultural Picture Books (for future library or classroom use)

8.1.3 Painting Self Portraits

Grade or subject:  Kindergarten Social Studies/Art
Lesson developed by Lindsay Groff - Wellesley Public Schools = Spring 2008

Current Procedures for Lesson: This lesson is facilitated during the first month of school when kindergarten students attend school all morning and then on assigned afternoons in small groups of 5-6. Typically, I have done it in two parts, the first session reading the book The Colors of Us by Karen Katz which emphasizes the beauty of all different skin colors and makes positive associations between skin tones and things like honey, pizza crust, chocolate cupcakes, etc. Then children use multicultural paints and mix a color to match their own skin tones and paint an empty face shape. The next session is focused on facial features and I read Whoever You Are by Mem Fox.  We study the portraits of children in the book and talk about the different shapes of their eyes, noses, etc. and then children add features and hair to their self-portraits.  The portraits are displayed on the classroom wall all year long.  The alterations below are mostly to be “added on” to the current procedures (with a few changes as well) in an effort to remedy the fact that this lesson typically occurs in isolation near the start of the year.  The possibilities for creating a tone and the expectation of multi-cultural/culturally relevant/anti-racist teaching and learning all year expand when the examination of the topics of personal appearance/background and human similarities and differences are broadened.  The revisions suggested happen to occur in sequence (focus on multicultural, then culturally relevant, then anti-racist) although this wouldn’t necessarily have to be so.
Objectives of lesson: Building a classroom culture of appreciation for differences in appearance while also stressing the common features humans share (skin, eyes, mouth, etc.); promoting confidence and pride for one’s own appearance; also, a guided experience in careful artistic representation of a face (at an age when most children draw people as stick figures.)

	MULTICULTURAL
The following activities will be inserted in this lesson after the reading of The Colors of Us by Karen Katz but before the skin color painting in order to transform this lesson (unit) to be more multicultural.

Some of the ideas below come from a Lexington Public Schools lesson plan found online at: 

http://hastings.lexingtonma. org/library/yes/Lessons/ skincolor/skin.htm

Initiate a conversation with the class about WHY peoples’ skin is different colors.  Explain the concept of melanin, and the idea that the more melanin there is in someone’s skin, the darker it is.  Also explain that the amount of melanin in one’s skin is affected by the amount in their ancestors’ skin, and the relationship to sun protection.  (Consider how to phrase this information appropriately to make adopted students feel comfortable—communication in advance with their families could be helpful.)

To emphasize the wide range of potential skin colors, share with students a collection of pictures (from magazines, etc.) of people with a variety of skin colors.  Ask them to comment on the amount of melanin they think is in different peoples’ skin.  Doing this activity with pictures of people the children don’t know makes more discussion and exploration possible without targeting individual students (i.e. ____’s skin has the most melanin in our class.) Comment that our class’s self-portraits will represent a range of melanin levels as well and how beautiful that will be.

When it is time to mix paint colors for self-portraits, introduce the idea that the color of everyone’s skin comes from a mixture of chemicals that are brown, yellow, red and white.  Instead of asking students to mix a color themselves by combining multicultural paints, etc. (which can be frustrating for certain skin tones, especially very dark ones), ask them to choose a color from an array of multicultural paints and then have brown, yellow, red and white paints available to add tiny amounts to adjust the color.  Stress that because there is such a wide range of skin tones that it will be difficult to be exact, so the goal is to get “close.”

This procedure introduces more factual information about skin tone than was included in the previous lesson design and empowers children to analyze their own skin colors with minimal frustration.


	CULTURALLY RELEVANT
The following activities will be inserted in this lesson after the discussion of the reasons for different skin colors outlined in the previous section in order to make this lesson (unit) more culturally relevant. Painting a self-portrait is an inherently culturally-relevant activity already, but the ideas below expand the possibilities.

Send home a brief, simple questionnaire for children to work on with their families or caregivers entitled Let’s Find Out About the People Who Care about _____ (student name).  See example at the end of this document.  Also ask families to send in a photo or photos of the child and people described on the questionnaire.  Compile the information and pictures into a class book.  Student artwork can be incorporated as well to add another dimension to the work as well as provide a level opportunity for child expression—bringing in photos might be difficult for some students.  Give each child the chance to share his/her information over the course of the week/two weeks.  Offer varying levels of support to the presenter based on his/her comfort level speaking to the class.  A parent letter accompanying the questionnaire can explain that the document is intentionally open-ended to allow families to share the information important and/or relevant to them.  Therefore skin color may or may not be mentioned (i.e. a family could talk about its cultural origins or not.) 

During the presentations at school, stress the expectations to listen to each child respectfully, to take interest in both the differences and similarities noticed both within and between families.  These conversations can set the tone for the classroom for the year than each person will be respected, supported, and celebrated.  Also, the expectation will be introduced that each child has the responsibility for contributing his/her own perspective in a way that is comfortable to him/her.

There are many wonderful books available that celebrate families that could be shared in conjunction with this activity, including:

The Family Book by Todd Parr

You and Me Together by Barbara Kerley
	ANTI-RACIST
The following activities will be inserted in this lesson after finishing the painting of self-portraits. (The same procedure for adding features using the book Whoever You Are will be followed.)  The following additions help make this lesson (unit) more anti-racist.

Students are typically very excited to see their self-portraits displayed in the classroom.  They are equally excited about revisiting any class book that has their photos in it.  After the chance has been had to celebrate these work products, initiate a discussion revisiting the information about skin color shared in the introductory lesson. Remind the students of the many ways they’ve learned that children and families can be the same and different and that the amount of melanin in one’s skin is one piece of that.  Explain that sadly, not everyone in the world knows all the information that the students have learned and that some people think it is okay to treat people who are different from them unfairly.  
Read the book Amazing Grace by Mary Hoffman, about a girl who wants to play the lead in her class’s play but is told by some classmates she can’t because she is Black.  After reading the book aloud, facilitate a class discussion about the themes of the book, asking children, “What would you tell Grace’s friends who think she can’t be Peter Pan?”  Emphasize the opportunity the children have to share the accurate information they have with others.

This discussion could be elaborated and expanded with other books, preferably spread throughout the year to encourage ongoing discussions that have an anti-racist emphasis.


Let’s Find Out About The People Who Care About ____________!

Who are some people that are important to you? (You can think about the people who you live with and people who don’t live with you.)
What is important to know about your family and/or other special people?

What do you like to do with the people who care about you?

Dear Families,


Thanks in advance for helping your child fill out the attached questionnaire.  For this activity, content is the focus, so please feel free to do the writing for your child (it will be helpful if you use clear printing, though!)


We will be making a class book containing these questionnaires and student artwork (done at school) and photos from home if you are able to send them (1-4 pictures will suffice—unfortunately they will not be returned so please consider this when selecting them.)


The questions on the questionnaire are intentionally open-ended to allow your child share the information that is important, relevant, and comfortable. These are potential subject areas you may wish to discuss with your child for the second question:

What is important to know about your family and/or other special people?

· Cultural, ethnic, racial, linguistic and/or religious background information; information about where you have lived and/or live now.

· Weekday and/or weekend routines (i.e. mealtimes, bedtime, pet care, going to school/work, etc.)

· Favorite traditions, celebrations, foods, books, places to visit, etc.

Children are naturally curious about one another and often become animated and excited about sharing information about themselves.  It is my hope that this project will begin a year-long journey of celebrating both the common ties and differences among those in our learning community.  On a related note, please know that I welcome your contributions to our learning throughout the year.  If you have a specific topic you would like to share with our class, please contact me about scheduling an appropriate opportunity.

Sincerely,

Please return this questionnaire (and photos, if possible)
to school by ____________________
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