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1 Basic Lesson Plan Format and Rationale
1.1 How Transformative Education Invites Students to Learn

	By introducing other perspectives you are:

Affirming the experiences and histories of all your students.

Encouraging student to be more active contributors

Sending the message that all students are accepted.  That they are safe and that their interests are cared about.

Helping students to see themselves reflected in the curriculum

Providing a forum that will actively engage students in their learning


	By connecting lessons to students experiences students will:

Feel listened to, cared about.

By matching teaching styles to learning styles students know that their performance is important to the teacher and that their success matters to the teacher.

Feel that the work they are given complements their ability

That the work stretches them and encourages them to work hard, which will lead to success.

By empowering students to work collectively they feel that their contributions are important to help the entire class to succeed

Students feel connected to other students through mutual work on common goals.

Students feel empowered to make choices that contribute to their success

Students will learn to identify what quality looks like and will work towards it

Students will feel accountable for their own growth and the growth of others
	By discussing issues of justice and equity you are:

Helping students see the significance in the work they are doing.

Demonstrating how the work they are doing can make a difference in the world




1.2 Blank Lesson Plan

Objectives of Lesson:

Grade/subject:

	MULTICULTURAL 

is about content
	CULTURALLY RELEVANT 

is about process
	ANTI-RACIST 

is about content and process

	What is it you want students to know and care about?
	How do you show students you care?
	What actions do you want students to take?

	Guiding Questions:

How will events, situations and concepts from the perspectives of a range of cultural, ethnic and racial groups be included?

How will you help students to understand how knowledge is constructed? 

How will critical thinking skills be incorporated?

How can you encourage students to see the connections surrounding an event, how events led up to other events, and how past events influence the present?
	Guiding Questions:

How will the lesson reflect the experiences, cultures and perspectives of students?

How will cultural frames of reference be used?

How will this lesson include the teaching styles and methods that match the learning, cultural and motivational styles of the students?  

How will students feel validated and believe that you have high expectations for them all?
	Guiding Questions:

How will issues of injustice be included in curriculum?  How will they be discussed?

How will students be empowered by this lesson?

What possible social action plans will evolve from this lesson?



	
	
	


To know, to care, to act
2  Math Lessons
2.1.1 Algebra 2 - Systems of Equations

Objective of Lesson:
To learn the four methods (Graphing, Substitution, Linear Combination, and Determinants) for solving a system of equations with two or three variables and when some methods are more easily applied than others.

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Group students into groups of 4, as equal in number of girls and boys, and as culturally diverse as possible.

Explain/demonstrate on the board the four different methods for solving a system of equations. (Students have had exposure to three of the methods in Algebra 1.  Determinants are new to Algebra 2 students and a lesson teaching the use of them will have been given previously.)

Assign the same system of equations to each group, but each group will be assigned a specific method to solve it.

The students will use one of the models on the board, or use examples in the book to work out the problem and teach each other how to solve.

One person from each group will be chosen to go to the board and demonstrate to the rest of the class the method their group used.


	Discuss the pros and cons of each method used to solve the system of equations given.

Discuss how problems in the real world may have more than one way to solve them.

Discuss how there is no “right” or “wrong” way to solve a problem, but some methods are more conducive or easier to use depending on the system of equations given.

Have two students from each group move to a different group, maintaining as gender balanced and culturally diverse groups as possible.

Assign a new system of equations to each group and change the method each group has to use.

Repeat the process of having a representative from each group demonstrate their method on the board and explain it to the rest of the class.
	Discuss how this process of trying different methods and teaching peers about one’s method is important in the workplace.  

Discuss how everyone should be receptive to listening to others’ point of view or that there may be no “right” or “wrong” way to do things, just a more efficient way.

Give each group a challenging culturally relevant word problem that requires a system of equations to solve.  They can use the method of their choice, but must work out the problem within their group.

A representative from each group will then demonstrate the method their group used and explain it to the rest of the class.

Homework employing equal doses of the four methods will be assigned.




Developed by Dottie Blake

2.1.2 A Mathematical Investigation Using the Work Of Howard Lewis Latimer

Objectives: 

To provide students with mathematical and scientific information while challenging them to think about the history of a famous (but not always known) African American inventor.

Overview: 

Students read and respond to questions about the life and mathematical works of Lewis Howard Latimer.  A mathematical formula is used to calculate the intensity of light given the distance from a given light source.  Studstns are asked to describe the pattern they see and also graph the values.

Duties:

Reader will read biography to the group

Scribe will complete the worksheet and history connection questions

Listener will compute figures for the worksheet

Materials Manager will distribute materials to the group and collect them at the end of the activity

Materials:

Latimer Biography

Latimer Worksheet

Calculator & Graph paper

Ruler, Pencil & Paper

Directions:

Complete the reading on the biography of Lewis Latimer

Complete the Latimer Worksheet

Complete graph using graph paper labeling distance on the x – axis and intensity on the y-axis

Lewis Howard Latimer Biography

Lewis Howard Latimer (1848-1928) was an African American draftsman, engineer, and inventor.  Latimer helped Alexander Graham Bell to develop plans for the first telephone.  His most important invention was the development of the first electric light bulb, in which he worked with Thomas Edison. His invention made it possible for households to have lighting.  Latimer’s invention of the filament was also very important to the light bulb.  The filament is the very fine, threadlike material in a light bulb that glows when electricity passes through it.  The hotter the filament gets. The brighter the light shines.

Some of Latimer’s other accomplishments were that he wrote the first book on electric lighting: A Practical Description of the Edison System.  It was published in 1890.  This book helped lighting engineers throughout the world.  Latimer also made it possible for all railroad cars to have toilets and he improved their electrical lamps.  Other achievements included bringing electric lighting to office buildings, homes, subway stations, and railroad cars.  Finally in 1918, Latimer was named a character member of the Edison Pioneers, an organization that honored the people considered to be "creators of the electric industry."

Although Latimer was famous for helping Alexander Graham Bell, Thomas Edison, and creating his own inventions, he still experienced many hardships in his life.  Latimer’s parents escaped slavery by fleeing from the state of Virginia.  When he was only ten years old, Latimer’s father deserted the family.  His mother then separated his brothers and sisters, sending them to live in foster homes.  Latimer then fought in the Union navy during the Civil War and received an honorable discharge.

It is apparent that in spite of all his obstacles, Latimer’s hard work and effort paid off.

Lewis Howard Latimer - Student Worksheet
Math and Science Connections
Despite personal and cultural obstacles, Latimer learned and used mathematics to make his discoveries and inventions in the science of electricity (the flow of electrons from one point to another). Without mathematics, no electrical appliance would exist. 

Using the formula Energy = Power x Time a 40-watt light bulb generates 69,000 calories of heat energy in two hours. This is equal to the heat energy (calories) in one month of food. 

Another formula deals with how brightly a light is shining. The intensity or brightness of the light coming from an electric lamp or any other source of light is inversely proportional to the square of the distance from the source. This relationship is expressed by the following formula: 

                                                             I = K/D^2

In this formula, I is the intensity of the light in a unit called lumens, D is the distance from the light source in meters, and K is the constant of variation. 
Use the formula above to complete the table using K = 3200. 

Distance from Light Source in Meters                     Intensity of Light in Lumens
                              1 
                              2 
                              3 
                              4 
What pattern do you see developing? 
Graph the relationship on graph paper using distance as the x-axis and intensity as the y-axis. 

Historical Connection
What were some of the personal and cultural difficulties that Latimer faced in his life?
Why do you suppose that Latimer did not let the difficulties that he faced in his life keep him from making something out of himself?
How did he overcome the difficulties?
What makes people different?
Why is Thomas Edison better known than Lewis Latimer is?
Is it right to treat people differently because of skin color?
Then why do people do it?
What can you do to make sure people are treated equally?
Do you thing this still happens today?
Do you feel you have to be different at school to fit in?
Why is this so?

*Adapted from the original lesson by Eldred Marshall, Sharon Straughter and Selina Vinson

Developed by Jennifer  Weber

This lesson infuses all three aspects of transformative curriculum development and models how math and science lessons can be truly multicultural

2.1.3 Graphing Linear Data - Algebra 1

Grade Level: 9-10

Time: One Class Period

Objectives: 

Students will plot data on the Cartesian Coordinate Plane, find the slope of different line segments and write equations of line segments.

Consider the following statistics from the US Census Bureau:

Table #1

Homeowner Rates by Race and Ethnicity of Householder





1994
1995
1996
1997
1998
1999

US Total


64.0
64.7
65.4
65.7
66.3
66.8

White, total


67.7
68.7
69.1
69.3
70.0
70.5

White, nonhispanic

70.0
70.9
71.7
72.0
72.6
73.2

Black, total


42.3
42.7
44.1
44.8
45.6
46.3

Other race, total 1

47.7
47.2
51.0
52.5
53.0
53.7

American Indian, Aleu
51.7
55.8
51.6
51.7
54.3
56.1

Asian or Pacific Isla

51.3
50.8
50.8
52.8
52.6
53.1


Other



36.1
37.4
NA
NA
NA
NA

{Beginning in 1996, those answering ‘Other’ were allocated to one of the White, Black, American Indian, Aleut, or Eskimo (one category), or Asian or Pacific

NA:-Not Applicable. 

Table #2

Homeowner Rates by Race and Ethnicity of Householder

Hispanic


41.2
42.1
42.8
43.3
44.7
45.5

Non-Hispanic


65.9
66.7
67.4
67.8
68.3
68.9

Graph the data from Tables #1 and #2 on the same x-y coordinate graph. Label the x-axis with the year and the y-axis with the rate. Connect the data points of each race and ethnicity with a distinctively different series of line segment (using various colors). Record the slope of the data from 1994 to 1999.

What do the graphs have in common? Compare the slopes of the different 1994-1999 line segments? Which are the steepest (greatest slopes)? Which race has the steepest increase in home ownership? As the years pass and the White population nears 100%, will the gap in home ownership shrink? 

Divide the difference from 1994-1999 by the 1994 data for each race or ethic group. The formula: (1999 rate -1994 rate) / 1994 rate is the percentage increase in home ownership. Which race or ethnic group has the greatest percentage increase in home ownership?

Write down what you believe the causes for the historical data you studied to be. What are the changes in society which explain any change? What must change in the future to have the graphs become more similar? What actions might you be able to take in the future to facilitate those changes? What personal steps can you take to change the existing gaps in home ownership? What can you do within the work place to change the real estate market? For example, can you make a difference for all students by becoming bankers, real estate agents, builders or community leaders within your own community? 

Table #3

Distribution of Median Household Income by Race from US Bureau of the Census.



1972

1985

2000

2001 

White

36510

38226

44226

44517

Black

21311

22742

30439

29470

Hispanic
27552

26803

33447

33565

Graph the data from Table #3 on the same x-y coordinate graph. Label the x-axis with the year and the y-axis with the household income. Connect the data points of each race and ethnicity with a distinctively different series of line segment (using various colors). Record the slope of the data from 1994 to 1999.

What do the graphs have in common? Compare the slopes of the different 1994-1999 line segments? Which are the steepest (greatest slopes)? Which race has the steepest increase in house income? During the years 1972 – 2001, did the gap in house income shrink? 

Divide the difference from 1972-2001 by the 1972 data for each race or ethic group. The formula: (2001 income - 1972 income) / 1972 income is the percentage increase in house income. Which race or ethnic group has the greatest percentage increase in house income?

Write down what you believe the causes for the historical data you studied to be. What are the changes in society which explain any change? What must change in the future to have the graphs become more similar? What actions might you be able to take in the future to facilitate those changes? What personal steps can you take to change the existing gaps in median income? What can you do to ensure that all students enter careers which are more lucrative? What can you do to make education and greater earning potential possible for all students?

Developed by John Bookis 2004

2.1.4 Foundations of College Prep Mathematics - Ratios, Proportions and Percents

Objective of Lesson:
To use a ratio to compare two quantities

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Ask each student to read:

 “If we shrunk the world to a group of one hundred people…”

Put students into groups of three and ask one member of each group to read the paragraph aloud to the members of their group

Assign a set of three questions to each groups (all question sets will be different) requiring them to use the paragraph to extrapolate data and form appropriate ratios.

Have one person from each group “report out” to the class, their group’s findings for each question


	Discuss why it is useful and/or helpful to work with percentages in the real world (i.e. discuss world populations figures, percentages of them, etc.)

Discuss how these statistics make students feel about living in America and about living where they do.

Ask students to share any experiences they may have had living somewhere other than in America

Develop a new questionnaire that would reflect information about the class.  These questions would include, race, gender, ethnicity and other categories the students find interesting (these could be hobby, sport, interest related)

This new set of data could be used for other groups to formulate ratios 
	Have students discuss what disparities they recognized.

Why do they think that is?

What is the impact of the disparities?

Why is it useful to know this specific information?

What can be done to narrow the disparities?  

What can students do?

What does the author’s final statement mean?


Developed by Marcia Burns-Bedford 2003

A Summary of the World
If we could shrink the Earth’s population to a village of precisely 100 people.  With all existing human ratios remaining the same, it would look like this:

There would be 57 Asians, 21 Europeans, 14 from the Western Hemisphere (north and South) and 8 Africans

51 would be female; 49 would be male.

70 would be non-white; 30 would be white

70 would be non-Christian; 30 would be Christian

50% of the entire world’s wealth would be in the hands of only 6 people and all 6 would be citizen of the United States.

80 would live in substandard housing.

70 would be unable to read.

1 would be near death

1 would be near birth

Only 1 would have a college education

No one would own a computer

When one considers our world from such an incredibly compressed perspective, the need for tolerance and understanding becomes glaringly apparent

Author unknown

3 World Language Lessons

3.1.1 Spanish Lesson

Objective:  To learn about families of Spanish-speaking countries and compare them to the student’s own family.

Developed by Douglas Tran 2004

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Read the La Familia Hispana section in the textbook.

Watch video El Quince.

Students will have to consider the following as they read and watch the video:

List some people who are considered as “family” in a Hispanic family.

What is the role of the father?

What is the role of the mother?

How do the children relate to their parents?

How do the brothers and sisters relate to each other?

How might a Hispanic 13-year old’s birthday party be different from a “typical” American 13-year old’s party?

Is there such a thing as a “typical birthday party? 

What are some ways different cultures celebrate special birthdays?

List some advantages of having 3 generations under the same roof.  What are some disadvantages?


	Have students write their definition of “family.”  Then ask the students to explain how they arrived at that definition.  

Have students share stories of a special birthday.  What made it special? 

Have students compare their own families to the Hispanic families.  

Have whole group discussions. 

Students will submit their written work at the end of class.


	The movie El Quince also deals with some stereotypes of Mexican families. Guide students into discussions about stereotypes and prejudices, using the following questions.  

What is a stereotype?

Where do stereotypes come from? 

How do stereotypes affect people?

What does prejudice mean?

How do prejudices develop?

How do prejudices affect people?

Then lead the class in a discussion about the stereotypes and prejudices that they saw in the movie.  

Groups of 4 students will be given a sheet of paper with Whites, Blacks, Asians, and Hispanics as categories.  They will be asked to list some common stereotypes that they might have or heard about each race. From this list, we will discuss how stereotypes and prejudices can be unfair and harmful to people.

Then, ask students in their groups to consider ways that they can help dispel and combat stereotypes and prejudices.  Then discuss the groups’ responses together.


3.1.2 Spanish Class lesson

Objectives: 

Watch a movie and then read about the experiences of two Latina girls growing up in the United States - one in Texas, and one in California - and help students compare and contrast their experiences to their own.

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Watch the video “Maricela.”
Before viewing, give students a list of issues to keep in mind as they watch:

After viewing, have students answer some questions as a homework assignment about the film in order to highlight some of the pertinent issues.

1.  What are some of the reasons Maricela and her mother come to the United States?

3.  What is her life like now compared to her life in her country?

4.  What sets Maricela apart from the kids at her new school?

5.  What do you think about the issue of immigration?

Have students read the poem Para Teresa.

1.  Go through sequence of events.

2.  Discuss the meaning of the poem.  Ask questions meant to elicit similar information.


	Have students brainstorm what comes to mind when they think of the word "Latino."  

Discuss the meaning of the terms stereotype and perspective taking.  

Encourage all students to comment and add to the discussion, make it safe for students of color to contribute. 

Write a list of all contributions on the board.

Ask students to think about some generalizations about their own racial or ethnic group (Jewish, WASP, Latino, African American).  Ask them if they think the stereotypes are true for everyone in their group.

Discuss possible reasons why stereotypes can be limiting.

Have kids think about ethnic/racial groups in their school, and ask them what stereotypes, if any, are made about the members of these groups.


	The movie and the poem expose many thoughts and ideas.  

Ask students to think about and discuss personal experiences with racism and/or prejudice, or to remember any racially motivated events that have affected them.

Ask students if they feel there are racial issues at their school, and brainstorm ways in which in which those issues affect all students.  

Divide class into focus groups to discuss the various issues identified by the brainstorming session.  Help to guide the discussions with open-ended questions.

Then, have students devise a tentative action plan for each of the points discussed and present their ideas to the rest of the class.

Lastly, have students write a reaction paper about their experience and impressions of the entire process.

 


Developed by Gina Cobin 2004
3.1.3 
Spanish 4 Honors

Objective:  Watch the movie El Norte and discuss the themes of discrimination and oppression of indigenous people in their native lands (in this case Guatemala) and the very volatile issue of illegal immigration (by largely people of color) in our own country today, with the hope of breaking down stereotypes of illegal immigrants.  Using the movie and articles found in current periodicals as a basis for discussion, students will study the reasons for illegal immigration, the problems faced by illegal immigrants trying to arrive safely in the US, the issues they face on a daily basis to survive in the US, and contributions and/or problems involved with  an influx of illegal immigrants.  As the US becomes ever more culturally diversified it is important to understand such issues that affect not only the economic health of our country, but its moral roots as well.   

	  MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	 Study the situation of the indigenous people in Latin America by reading articles from the text Pasajes, an excerpt from the book by the Guatemalan activist Rigoberta Menchú (Nobel Peace Prize winner in 1992) about growing up Mayan in Guatemala, and the short story , Rosa Leyes, el Indio, by the contemporary writer and composer Alberto Cortez (Argentina).  

The texts will introduce the students to the plight of the indigenous people in Latin America and will include 2 very personal accounts of the human rights abuses and discrimination suffered by the indigenous population.

Students will then watch the movie El Norte, which recounts the story of a teen age brother and sister who must flee their native Guatemala during the Civil War.  Both their parents have been murdered by the government and Rosa and Enrique must make their way to the US (el norte-the north) to save their lives and try to make a new life for themselves.  Once in the US they encounter many of the tribulations that all illegals face: poorly paying jobs, poor housing, the threat of deportation, the need to learn English, and the unattainable goal of being “legal”.

 
	In small groups and full class discussions, students will summarize what happens to Rosa and Enrique in the movie.

Students  will then bring in articles on illegal immigration in the US and present them to the class

Students will write an essay on the movie explaining the situation of Rosa and Enrique as illegal immigrants in this country.  They will also be asked if they think Rosa and Enrique did the right thing by coming to the US.  Were there other ways that they could have escaped certain death in their own country? 

 Finally they will be asked to explain their opinion on the reception that Rosa and Enrique received in the US, what it reflects about our society, and what the US should do in the future (send them all back to their native countries, build higher walls along the border, create a visitor program, penalize companies that hire illegals, etc).  The essential question of what is fair and just will be addressed.

As part of the study of illegal immigration, students in each of the Spanish 4 Honors  classes will create a collage style bulletin board which will include articles pertaining to illegal immigration, drawings, poems, and personal stories that relate to the immigrant experience of their individual families.  

Students will have an oral debate in class and express their thoughts on the issue of illegal immigration, using statistics and information from current periodicals to support their opinions.
	The movie personalizes the issue of illegal immigration and clearly shows the difficulties that many hard-working immigrants encounter in our country.  Hopefully it will dispel some of the stereotypes and myths surrounding the immigrant experience. 

Students will write about and discuss the following ideas:

-Why do illegal immigrants come to the US?

-Are illegal immigrants “criminals” as many claim?

-Are most illegal immigrants involved in illegal activities?

-What is the experience of illegal immigrants in the US?

-How do illegal immigrants affect our economy positively and negatively?

-As part of an  increasingly culturally diverse society how can  we as Americans guarantee the freedom and equality of all of our residents? The movie, essay, debate, and bulletin board will hopefully create an open dialogue and cause students to reevaluate their own feelings from an anti-racist point of view.  


Developed by Susan Hennessy - Reading 2008

4 History Lessons
4.1.1 World History Lesson Grade 9
Objectives of Lesson: 

Students will be able to recognize stereotypes/generalizations regarding Africa /Africans

Students will be able to recognize bias and stereotypes through value-laden words often assigned to Africa/Africans

Developed by Adrianne Billingham 2004
	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	The main idea behind this lesson is to consider the patronizing and stereotypical way that Africa and African history is depicted in literature and in language. This lesson considers the perspectives of many cultural and ethnic groups by asking students to recognize that, despite the language often used to refer to African, there are many ethnic and cultural groups within the large continent. This lesson also asks students to consider the value-laden terms often assigned to Africa and/or Africans, and to consider the racial implications of these terms.

By considering the often degrading and patronizing words used to describe geographical, religious, cultural or ethnic phenomena in Africa, students will begin to understand how it is that African history, or African people are devalued by these words. Describe these value-laden terms as “stop words” encourages students to think critically about what they are reading, by whom it was written, and the impact that words can have.


	This type of lesson, one that targets marginalization and attempts to brainstorm ways to remedy marginalization, will hit home and reflect the experiences of any students who feels marginalized, especially students of color, who themselves may  feel marginalized by language and the use of value-laden words or phrases. 

Because this lesson involves a variety of activities (silent reading, active listening, interrupting the reader in the style of griots of Africa, brainstorming and discussion), many styles of learning are included in this lesson. The students will go from activity to activity, allowing them to experience the style of learning that is most suitable to them. 

Students will feel validated in that they will be able to participate in the identification of stereotypes and biases, both independently and collectively, and they will participate in a brainstorm that has no wrong answers.


	The issues of injustice will be the obvious, emphasized patronizing words that are frequently assigned to African people and their history. These issues will be discussed by revealing the “stop words” and stereotypes and brainstorming new, not-harmful words that can be used in place of the stop words. We will also discuss the different kinds of harm that can come from using these value-laden terms, and how far the impact can be from such innocuous language.  

I feel students will feel empowered because they will feel good about being able to identify the stereotypes and biases and that they will have a part in brainstorming new terms that could be use in their place. I feel students who have been devalued by language in the past will feel empowered by this validation and will feel empowered by the knowledge that they have allies. My hope is that students will begin to actively look for bias in language and stop people from using value-laden words.


4.1.2 Unit: WWII Lesson:  The Use of the Atomic Bomb on Japan

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	After learning about the details and context of WWII and the Holocaust, students will examine the U.S.' use of the Atomic Bomb against Japan.  

Students will examine:

I. Primary Sources:

A. President Truman's article "Why I Dropped the Bomb"

B. Enola Gay Pilot Tibbets' personal account of the event

C. Japanese Doctor's personal account of the event

D. Japanese citizens' personal accounts of the event

E. Pictures of the destruction caused by the bomb

II. Secondary Sources:

1. Read "The Decision That Launched the Enola Gay" to learn about the complexity of international decision making

2. B. Read Background information and readings on the war itself


	1. Students will engage in a debate, focusing on the question:

Was the U.S. justified in its use of the Atomic Bomb against Japan?

Students choose a side - Yes or No - and then they must organize their evidence, as a group, so that they can support their claim in a debate-style forum

If the opposing sides are uneven, ask students to volunteer to act as judges and listen to the debate to determine which side has presented the most convincing evidence

Learning encounters become more relevant if students feel strongly about the issue

2. Listen to survivors of the bombings on Hiroshima and Nagasaki

3. Read stories of first hand accounts

4. Think about how you would feel if you had lost all of your family, like so many did, on the day of the bombing
	Discuss the following issues:

Who benefited historically and who was disadvantaged

Who still benefits and why?

Why was there a controversy about the Enola Gay display at the Smithsonian Museum on the 50th anniversary of the bombing in 1995?

Students will examine stories in the news as the 60th anniversary of the bombing arrives in August 2005

Students will discuss what actions they could take to make sure that these events are not repeated. This goes beyond just the issue of the ethics of using the Atomic Bomb 

Students will examine the current actions of governments and discuss/debate issues of justice and fairness.




Developed by Estelle Valsamis

4.1.3 Web Design/Black American History

Grade/Subject 9 – 12/

Objectives of Lesson: 

Create multicultural web sites that feature unknown people of color who have made contributions that have influenced United States history.

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	The web project focus will be on the prominent, but unknown, people of color that have made significant contributions in our nation’s history.

The lesson goal will be to transition from the well known “hero” to a focus on how our culture as citizens of the United States have emerged from a complex synthesis and interaction of the diverse cultural elements that originated within the various cultural, racial, ethnic, and religious groups that constitute American society today.

The web page project will be an extension of the Black History course offered here at the high school. The teacher of that course, Mr. Zelner, explores with his class the African American perspective to U.S. history as it pertains to their experiences and how it influenced the African American culture of today. 

Students who elect to do the web page project for Mr. Zelner will utilize texts that offer a different perspective than the Euro-Centric texts currently found in most high schools. Mr. Zelner is loaning me two of the texts that he uses in his class that provide a historical biography of influential Black leaders. The texts are, The Black 100 – A Ranking of the Most Influential African-Americans, Past and Present, (Carol Publishing Group, New York, New York 1993) and Black Leaders of the Twentieth Century, (University of Illinois Press, 1982).

I will allow those students who are interested in doing a biographical web page for Mr. Zelner to explore the aforementioned texts to get a sense of the rich history of influential black leaders. Mr. Zelner and I will encourage students, for them to discover and create a web page featuring an influential, but relatively unknown Black historical figure. In addition to biographical information, each respective web page must contain the historical contribution of the subject that has influenced and/or provided a historical perspective that has influenced them or has provided information that is not currently covered in the high school U.S. history curriculum.
	I am anticipating that initial discussion will include the civil rights movement and desegregation. This will invariably include mention of the well known historical figures that are covered in current United States history classes that incorporate the “Contributions Approach.”

After all of the notable historical figures have been mentioned, I will challenge them to think critically of U.S. history by questioning how the transition of social policy and historical events has been shaped. My goal, at this juncture, is to move them away from their perspective of they approach U.S. history and begin to ask the questions that the typical high school curriculum skims over. For example, although students are well aware of the perspective of the northern and southern whites on reconstruction, what were the experiences from a black perspective during this period of rebuilding?

It is my goal to utilize the “Transformative Approach” by changing the basic assumptions of the curriculum by enabling students to view concepts, issues, themes, and problems from several perspectives and points of view. I hope to achieve this by infusing various perspectives, frames of reference, and content from various groups that will extend students’ understanding of the nature, development, and complexity of U.S. history and society today.

The outcome expectations for the student web projects will be validated in two ways. Firstly, on a technical level, each web project must incorporate the eight elements of the Web Evaluation Rubric that is handed out to them before they start their web project. The eight web components that each student must adhere to are as follows; Authorship, Site Design, Page Design, Content, Authority, Design, Aesthetics, Content, and Learning.
	Issues of injustice will be covered from several ethnic perspectives and points of view to enable students to view concepts, issues, themes, and problems from a perspective that is non Eurocentric. For example, the Boston Massacre has been detailed from the perspective of the British soldiers and the white patriots, but what about the black patriots who were involved and died that day also?

In addition to empowering students to research a person of color of their choice, they will also be free to look into the cultural elements which include the racial, ethnic, and religious elements of their person of interest. This model allows students to move away from the fixed vantage point of “mainstream” society of that particular period.

In addition to students gaining a new understanding and fuller understanding of U.S. history, they will also be contributing their research to the Black History course at the high school. The social studies teacher will be utilizing the product of my class for his. 


Developed by James Moriarty 2004

4.1.4 The French Enlightenment and the American Revolution

Objectives of Lesson- 

To understand the relationship between the French Enlightenment ideas and the American Revolution. This would be more than a one-day lesson plan to cover all of the themes and points of view. 

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Students will be exposed to many of the issues facing the Founding Fathers in the creation of a new nation.  Decisions on the structure of the government, states rights, and the economic system not only effected the colonists, but also the native Americans who were soon to be pushed West and the Africans who were forced into slavery to support the new nations economy.

Students will be exposed to a variety of writings including the Declaration of Independence, Thomas Paine’s Common Sense and more recent articles about the relationship between Thomas Jefferson’s two sides of his family. In addition, articles from other points of view will be included.  

The students will use critical thinking skills while working in groups trying to solve the sectional (North/South, slave/non-slave, central government/state government) problems that plagued the new nation.

To connect the themes the students will create a timeline or Venn diagram that will show the relation between events.
	As a new theme or idea is introduced the students will first relay what they have learned or know about the topic. At this time we will create a list to determine what is fact or fiction. As we discuss topics we will cross out any information on the list that is not proven.

Previous to this specific lesson the themes of absolutism, exploration, scientific revolution and enlightenment ideas would have been introduced.  The students will identify how these themes affected the American Revolution.  

In addition to lecture, powerpoint slides/visuals and readings, class discussion and group work will enhance the learning experience.

Students will receive a rubric with guidelines for the assessment of this lesson.


	In this lesson The irony of Thomas Jefferson’s words in the Declaration of Independence and his actions as a slave owner will be discussed.  In addition, we will use current articles explaining the continual fight of descendants of Jefferson who are not recognized as such.  

We will discuss what it means to be validated for who you are and where you come from.  

My hope is that the students realize that although many mistakes have been made in the past, it is our responsibility as United States citizens to actively guarantee rights for all even today.  

A social action plan could be a letter writing campaign to state representatives urging continued financial support for programs that educate and foster a better understanding of diversity.   


Karen Gill 2003

5 English Lessons
5.1.1 To Kill a Mockingbird 
Objectives of Lesson: 

To recognize and understand the concept of prejudice and how to stand up to it

	MULTICULTURAL 
	CULTURALLY RELEVANT 
	ANTI-RACIST 

	Activator: 

Quick Quiz that asks questions  

such as “Do you like brussel sprouts?” and then “Have you ever eaten a brussel sprout?”.  The kids do not know why they are taking the quiz or what it means (although some figure it out).  

At the end the quiz gives a score which determines how open minded they are/are not.  This springboard into discussion about prejudice.  (We also have to talk about the limitations of the quiz and why it may not be a good tool to use – some kids get very defensive!)

Class Discussion:

Define Prejudice (on their own  and then give the dictionary   definition)

Is all prejudice bad or dangerous?

If so, why?  If not, at what point does it become so?

Who are the victims of prejudice?  

Why these people?

What are the causes or roots of prejudice?

How do we all have prejudices?  

What can we do/What is required to work against prejudice? 

Partner/Group Work:

Who in the novel has prejudice?

How do we know?  

Where is it evident?  

Find specific examples from the text.
	Individual Writing Assignment:

How does prejudice impact you 
personally?

When do you experience prejudice in your own life?  

In this school?

Are you aware of times when you have exercised prejudice?  

Why do you think you did so?

Have you ever been the victim of prejudice?  

Why do you think this was?  How did it feel?  

Did anyone stand up for you?

What do you do when you see 

prejudice?  

Why do you respond  to prejudice in this way?

Choose One of these activities to talk about prejudice in the novel:

 1. Use the Boxes (Active/Passive 

     Racism/Anti-Racism) and fill 

     in examples of each from the 

     text.

2.  Make another chart about the 

     characters and their prejudices 

(or their activism) with  specific examples from the text.

3.  Perform several skits that 

     demonstrate prejudice in the 

     novel.

4.  Write a song, poem, etc.
	Follow-up Discussion:

What is required to stand up to prejudice? 

How do the characters in the novel combat or stand up to prejudice?

When could/should the characters do more?

What lessons can we learn from this novel and from these characters?

What can we do in our sphere of influence to prevent/deal with/solve prejudice and the harmful effects.

Social Action Project:  Students will keep a log for one week that asks them to record at least 5 entries.  They will keep track of the following:

Instances of prejudice that they see/hear/are the victim of

How did you feel?

What did you do in response?

Why do you think you reacted this way?  

In retrospect, would 

you/could you have responded differently?  

Why or why not?




Developed by Liza Feldman Aug. 2005
5.1.2 The Great Gatsby

prepared by Valerie Sarazen, Special Education Dept., Arlington High School

Objective:  To understand how the era known as the Roaring ‘20s affected people from a different backgrounds

Grade Level:  high school

Materials:  access to internet, poster board, markers, book The Great Gatsby

Standard(s):  GENERAL STANDARD 9: Making Connections

Students will deepen their understanding of a literary or non-literary work by relating it to its contemporary context or historical background.
Learning Standard 9.6:  Relate a literary work to primary source documents of its literary period or historical setting. 

Evaluation:  Students will create a collage in which the main characters of The Great Gatsby are placed in the center.  These characters will then be surrounded by images of people from a diversity of backgrounds (people of color, people from different social and class status in the 1920s. These images should represent the affects of economic prosperity and economic depression, social influences and the unequal distribution of wealth. 

Preparation:
1. Bookmark the URLs listed at the end of the lesson plan

2. Gather images (for overhead or PowerPoint) of typical 1920s activities

· Flappers
· Speakeasies
· Cars
· Fashion

Discussion: 

1. What social influences occurred in the 1920s?  (Ku Klux Klan, Prohibition, gangsters, entertainment, new fashions)

2. Why was the 1920s a time of economic prosperity?  (mass production, demand for consumer goods, lack of government interference, introduction of credit facilities, mood of confidence)

3. Was this economic prosperity equally distributed?  (blacks and immigrants, farmers)

4. Name some wealthy individuals of the 1920s.  (Henry Ford, Andrew Mellon, Madam C.J.Walker)

5. What is the American Dream?  (own a home, have a secure job/finances, married with children)

6. Did the people in the Valley of Ashes obtain the American Dream?  (George & Myrtle Wilson)

7. What black inventors helped make Jay Gatsby and the Buchanan’s life easier?  (Alice Parker – heating furnace; Edmond Berger – spark plug; Granville Woods – telephone; J.A. Sweeting – cigarette roller; James S. Adams – airplane propelling; John Burr – lawn mower; John Standard – refrigerator; Lydia O. Newman – hair brush; T. Elkins – toilet; Thomas Carrington – range oven; etc.)

8. How does the color “white” in the story represent racism?  (Gatsby shows the police officer a white card (bribery); Tom Buchanan believes that white is the superior race; a white chauffeur and black passengers are trying to fulfill the American Dream)

Resources:
Black inventors


http://www.swagga.com/inventors

The Color Code in The Great Gatsby


http://www.123HelpMe.com/view.asp?id=15342

Madam C.J. Walker


http://afroamhistory.about.com/od/madamcjwalter/a/bio_madamwalker.htm

Famous Firsts by African Americans


http://www.infoplease.com/spot/bhmfirsts.html

The USA 1919-41


http://www.johndclare.net/Word%20documents/Basics_America.doc

Racial Discrimination in America During the 1920s


http://www.123HelpMe.com/view.asp?id=23257

American Cultural History


http://kclibrary.nhmccd.edu/decade20.html

Harlem Renaissance, et.al.


http://www.infoplease.com/ce6/ent/A0822748.html

6 Science Lessons
6.1.1 How Food Affects Life - (Day 1 of a multi-day lesson plan)

Objective: Students will outline cultural, social, and psychological influences on food choices

Developed by Deborah Johnson – Bedford High School
	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	There will be many discussions during this multi-day lesson plan.  Hopefully, much sharing between the students will take place.  

Students will learn how food affects life.  Food has different meanings for different people.   Food does much more than meet a basic physical need, it also meets emotional, social, and psychological needs as well.

One factor that affects food habits is culture.  Cultural factors like national origin, religion, and holidays may affect a student’s food choices.

Social factors such as family, friends, mass media, and current trends may also have an impact, as well as psychological factors like past events and emotions.  Another factor influencing food choices is what you can buy in the marketplace.

Religion is an important cultural influence on the food habits of many people.  

Discuss how “fasting” (denying oneself food) has long been a religious custom.  

Explain how people of all cultures have special days set aside each year for celebration.  

Discuss how some holidays are celebrated only in certain regions of a country.  Only people of a certain culture observe other holidays.
	Began class with a brief discussion about how food meets a physical need.  Ask the question: “Have you ever tried studying for a test when you were hungry?”  

Ask the students if they know the meaning of the word “wellness.”  Explain how there are three areas of wellness – physical health, mental health, and social health.  Briefly discuss each aspect of wellness.

Have the students count off by number (using numbers 1-5).  Break the students off into these small groups.  The students will now discuss amongst themselves the following questions – What do you choose to eat when you are hungry?  Where do you usually eat?  Who is with you when you eat?  When do you eat?  How does food make you feel?   

Bring the class back together as one group.   Discuss “national origin.”  Briefly describe my cultural background to the students (Irish), as well as naming some foods of my culture (Lamb Stew and Shepherd’s Pie).  According to the text, the French settlers introduced chowders to the U.S.; the German brought sausages; and a traditional West African snack is Fried Plantain. 

Pass out lined paper.  Ask the students to describe their cultural background and list the foods they enjoy eating.  [Explain to them that we will be discussing this information during our next class because we will eventually be creating a cookbook of cultural recipes for each member of the class.]

Ask the students if they have any special days set aside for celebration.  Explain how some holiday foods have special symbolism (heart-shaped chocolates are given on Valentine’s Day as a symbol of love).

Discuss how cultural influences on food choices may be most apparent on these days and how many of these traditions are related to food.  


	Because we work in teams a lot in my class, we will discuss “social health” – the health of relationships with other people.  Explain to the students that eating the right foods can help them feel strong and energetic; therefore, this strength and energy can give them confidence to be more outgoing as they interact with others.  Also touch on the fact that food sometimes plays an important part of many social gatherings.

The answers to these questions reflect each student’s food habits.  Chances are each student will answer these questions a bit differently.  Explain to the students that one of the factors affecting food habits is culture.  Define culture as the “customs and beliefs of a racial, religious, or social group.” 

Explain to the students that some religions have certain customs regarding food and how people should eat it.  For example, Hindus will not use cattle for food because they consider cattle to be sacred.

Explain how some Christians fast during Lent, and how Jews fast on Yom Kippur, the Day of Atonement.

Such holidays in the United States include Mardi Gras, Cinco de Mayo, and Kwanzaa.  Explain to the students that Kwanzaa is a family-centered observance of cultural unity among people of African heritage – the name coming from the Swahili word for “first fruits.”  

Discuss why some holidays are more widely recognized.

To be continued ……


6.1.2 Earth Science

I initially have trouble thinking of ways to bring in racial awareness into my classroom.  Teaching earth science there seemed to be few opportunities beyond putting up posters, showing minorities in earth science related careers, or promoting scientific discoveries made by minorities.  However, after reading through the lesson ideas in Rethinking our Classrooms, I realized there was an opportunity to expand on some of the classes we do about natural resources.  There is the potential for developing a lesson on electric, oil, or gas usage.  Below is a modification of a water usage lesson we currently do.

Existing lesson:

Students are given a worksheet that allows them to estimate their personal water usage.  Before they do it, they are asked to guess as to how much water they use in a day.  Then, after going through a chart that gives them values for gallons of water used, on average, for flushing a toilet, brushing teeth, washing cloths, taking a shower, etc., they come up with an actual estimate.  In general, a student’s guess of their daily water usage is well short of their actual usage.

Lesson Modification:

The simple comparison of how much water you think you use to how much water you actually use can be quite shocking to students.  However, there is the potential for an even bigger impact to be made.  As a homework assignment, the students (using the Internet) will research per capita water usage in several countries.  At least two countries should be chosen on each continent (except Australia, which only has the one country.)  Emphasis should be placed on picking countries that represent developed and “third world” countries, economic and industrial powers, rich and poor countries, and agricultural countries.

A quick search on the Internet shows that the necessary minimum amount of water needed to live is 20 – 40 liters per person per day, just for drinking and sanitation.  Africa is at about 47 liters/day, Asia at 85 liters/day, the United Kingdom at 334 liters/day, and the United States at 578 liters/day.  (Data from “Population Reports - Solutions for a Water-Short World”, at http://www.infoforhealth.org/pr/m14edsum.shtml .)  This includes industrial and agricultural uses.

It is hoped that this lesson will focus the students on some of the privileges they enjoy living in this country

Developed by Jeffrey Yuhas 2004
Concord–Carlisle High School
6.1.3 Modern Influential Biologists
Grade/subject: High School Biology

Developed by Mathew Goldberg Spring 2006

Objectives of Lesson: 

· At the beginning of each unit of study, students will be introduced to a modern influential biologist that has made a contribution to the field that we will be studying.

· Students will learn that modern influential biologists come from diverse backgrounds.

· Students will see the process of science in action through the eyes of those who are doing it.

· Students will see examples of careers in fields of biology.

MULTICULTURAL

Students need to see biology in action.  While we often study biology in a content driven curriculum, students need to see biology as a scientific process, not as a bunch of facts to be memorized.  Furthermore, the traditional experiments that are presented in a typical biology class primarily highlight the work of white men.  Yet, biologists of diverse backgrounds profoundly influence modern biology.  Students will learn about the process of science through the diversity of those who are doing it now.

This will be an ongoing lesson throughout the year.  Our biology curriculum is divided into eight units of study.  I will introduce each unit of study by showing the life and work of a biologist in that particular field of biology.

The modern influential biologists chosen will represent a diversity cultural, ethnic and racial groups.  These biologists may include:

Mario Molina, whose research on the chemistry of the Earth’s ozone layer and how certain pollutants are damaging that protective layer led to international awareness about a serious threat to life on Earth,

George Langford, who has made important discoveries about how organelles move inside cells; he also works to combat the under-representation of minorities in science.

Flossie Wong-Staal, who is credited with being the first to clone the retrovirus HIV and map its genes.

David Suzuki, whose research included important understandings of Drosophila genetics, and has hosted the Canadian TV show The Nature of Things since 1979.

By studying the life’s work of various biologists, students will see science as a process.  By focusing more on how new knowledge is gained, and less on the specific content of that knowledge, students might better be able to apply scientific processes to our own lab activities.

CULTURALLY RELEVANT

Every effort will be made to select biologists that represent a diversity of cultures, ethnicities, and races.  By presenting the stories of these biologists, students will come to understand both their accomplishments and contributions to the field of biology as well as their path in life that led them to those accomplishments.

The life histories of these scientists call upon the cultures of these individuals.  In some cases, it is the cultural framework that led these scientists into their work in biology.

These images of modern influential biologists represent some of the most highly respected people in the biological community today.  Many of these are people of color, and all of them have significant accomplishments to their name.  Students today can aspire to reach the same goals.

ANTI-RACIST

In learning about the work of George Langford, students will be exposed to his work in promoting the work of under-represented minorities in science.  David Suzuki talks about his work on his “causes,” including civil rights and environmental issues.  There will be an opportunity for class discussion on these aspects of the work that these biologists do, and the life experiences that led them to this work.  Students will be asked to reflect upon these issues.

What possible social action plans will evolve from this lesson?

Through reflection on these issues, students may recognize the not only the racism and prejudices faced by these biologists, but the racism that exists in the world around them.  They will also see that people of color have succeeded despite experiencing racism.
6.1.4 “Scientists, Scientists Everywhere, But Only White Men to Spare?”

Objective:


For students to learn of scientific contributions from people of other races and cultures and how those contributions affect our life today.

Grade / Subject:

High School Science

	Multicultural 
	Culturally Relevant
	Anti-Racist

	Perspectives to Include:

African American male scientists

African American and white female scientists

Hispanic American male scientists

Hispanic American female scientists

Resources:

http://www.princeton.edu/~mcbrown/display/faces.html
http://www.princeton.edu/~mcbrown/display/women.html
http://www.astr.ua.edu/4000WS/summary.shtml
http://coloquio.com/famosos/alpha.htm

	Students will respond to the following as a homework assignment:

1.  List the first three words that “pop” into your    head when you think of what a scientist looks like.

2.   What do you think has created this picture of a scientist for you?

3.  List the first five scientists that “pop” into your head.

4.  What are the race, color and gender of the five scientists that you thought of?

5.  Why do you suppose these five people are the ones you thought of?


	Students will then complete the following assignment:

1.  Choose one scientist from your race, color and gender and one that is of a different race or color.  Do not choose one that you “know of” (ex. Newton, Galileo...)

2.  Write a short biography or each of your two scientists and be sure to include at least one major contribution for each of them as well as any “notable” information.

3.  Determine if there were any obstacles they had to overcome to succeed in their field and if there was anyone who had inspired them.




Submitted by:


Kevin Pennucci


Concord-Carlisle Regional High School



April 24, 2005

7 Guidance Department Activities/Lessons

7.1.1  Preparing for College Admission

Objective of Lesson 

To make College Admission process accessible and equitable for all students

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Seek information and statistics on colleges and universities in terms of the racial and ethnic breakdown.

Research colleges and universities that are not predominantly white.

 Include more diverse colleges and universities in College Fairs.

Develop some form of collaboration with the counseling department, /METCO/and nursing offices to establish lines of communication about what is best for students?

Invite alums of color to talk with students about their experiences.

Invite speakers of color from the different colleges and universities to talk to students about the diversity of their institution.


	Encourage students of color to feel empowered and informed about what resources are available to them. 

Help students create a list of what features are important to them in selecting a college.

Help students use the information in catalogues and brochure to develop a list of possible colleges to apply to.

Read through the different college catalogues to determine the types of courses being offered.  Do they reflect a diverse student body?

Examine with students the issue of comfort on campus. Would the different extra curricular activities appeal to students of color?

Investigate whether there are affinity groups in the colleges and universities?

Invite parents and guardians to a college night to discuss what issues the parents feel are important and how the counseling staff can be of assistance.

Explore and disseminate scholarship information.
	Provide students of color with the opportunity to explore institutes of higher education that are not predominately white.

Encourage students to discuss what they are looking for in a college and what they need from the school to feel it is “a good fit”

Question ourselves in terms of do we adequately help students identify colleges and institutions dedicated to social action and equity?


Developed in Spring 2002 Emi Course by counselors from Lincoln Sudbury Regional H. S.

7.1.2 Career Exploration Lesson Plan
	Multicultural
	Culturally Relevant
	Anti-Racist

	Provide students with comprehensive career information in regards to: job outlook for specific careers, average yearly income, and degree needed. 

Invite professionals of color into the classroom to share their career experiences with students.

Bring current college students of color into the classroom to share their experiences.

Career Day will actively recruit professionals that represent diverse backgrounds.

The annual College Fair will actively recruit more diverse colleges. 

The College Connectors Program, which invites alumnae back to BHS to speak with students will actively recruit students of color to come back to share their experiences.
	Use career exploration as a way to get students thinking about life after high school.  Careers=majors=college

Begin by asking students to list:  

· at least two things they are good at

· two things they like to do

· what career/s they are aspiring to and why

· what they know about that particular career/s

· what they  think they need to achieve this goal

· how the school and counselors can help them

Invite parents to a College preparation night to talk about the process and answer questions.

Students and parents of color will be better informed so they can be proactive when it comes to future planning and more knowledgeable about the college process.  

Students and parents of color will become more involved in the BHS community because their experiences are being validated racially, culturally, and socially.


	Provide statistics that emphasize the importance of school and how school will determine future happiness.  (Nice car, home, friends, and family…..)

Look at employment statistics to allow students to see the race/gender discrepancies between high and low paying jobs.

Students will discuss why that may be.

Students will discuss some of the obstacles that get in the way of attaining their goals

By encouraging students to identity goals and providing them with information to help them attain their goals students of color will have more incentive to enroll in honors and advanced placement classes.

 


Developed by Tammy Leary 2005

7.1.3 Freshmen Developmental Guidance Seminars.

Developed by Beth Swederskas  2006

The following lesson plan is made up of three different activities to be implemented within the Freshmen Developmental Guidance Seminars.

The first activity, the Circle Activity, focuses on the multicultural component, the second activity which is a Parent/Guardian Interview followed by discussion incorporates the culturally relevant component, and the third activity is a group discussion which results in the antiracist component.

Activity 1: Circle Activity

Welcome students to the seminar and introduce the Guidance Counselor and Guidance Intern, if applicable

Implement the “Name Game”

Gather students in a circle, standing up

Have students toss a ball to each other and say their name when they catch the ball

Have students say what middle school they came from

Guidance Counselor will attempt to remember names and say them when the ball is tossed around

After each student has been tossed the ball and said his/her name and middle school the students should sit in a circle on the floor

I. Facilitate a discussion incorporating the following questions, which will focus on the multicultural aspect of the group:

A. Discuss the different middle schools the students came from.  There may be students from private middle schools or from a completely different district.

B. Ask who has always lived in the Newton community?  Ask students to describe something about the Newton community.

C. Ask who is not from the Newton community?  There may be students from other districts, other states, or other countries.  Ask students to describe these communities.

D. Ask if anyone moved recently and if so, ask who lives in the new community?

E. Ask what are the different ways students get to school?  Ask if there are any challenges for the way students get to school?  Identify the challenges and benefits of getting to school from an outside community.

F. Ask students to identify any differences they noticed throughout the discussion then ask the following general questions:

i. What are some questions you have about the high school?

ii. What are some fears you had prior to entering the high school?

iii. What are the best ways to find your way around the high school?

Activity 2: Parent/Guardian Interview

I. Prior to the next week’s seminar, instruct each student to interview his/her parent/guardian with the following questions.  These questions will incorporate the cultural relevance of the lesson plan:

A. Parent/Guardian’s Name:

B. If you had a best friend in middle school, what was his/her name and what was he/she like?

C. What did you enjoy doing with your friend when you were my age?

D. Did your friendships change after middle school and if so, how and why?

E. Describe the way in which you made new friends.

F. What were the main differences between the middle and high school you went to?

G. Were your schools in a different town or city than you lived in?  If so, what were the differences between where you lived and went to school?  What were the good things about your schools?  How did you maintain the culture you came from?  Were you included in your school’s community?  If so, how and if not, why not?

H. If you attended middle school and high school in the same town or city, what were some of the good things about it?  What were some of the bad things?  What was it like to have new students join your school and classes?  Were they made part of the school community?  If so, how and if not, why not?  How do you imagine the new students felt?  How might they have benefited from joining your school?  What may have been bad or difficult about being new?

I. Has there been a time in your life when friendships have been the most important to you?  When and why?

Activity 3: Circle Discussion

I.      Gather students in a circle, either on the floor or at tables/desks

II. Facilitate a discussion incorporating the following questions, which will focus on the antiracist component of the lesson plan:

A. Review the different schools and places the students have come from.

B. For which groups of students is it easiest to succeed at Newton North High School?  For which groups of students is it easiest to succeed as a new student at NNHS?

C. What benefits do you think different groups of students enjoy?  What negative things might there be?

D. How do you think it would feel to be a new student at NNHS, having just moved to the United States from another country?

E. What can students from NNHS or Newton neighborhoods do to make students from other countries or neighborhoods feel welcome and at ease?

8 Social Science Lessons
8.1.1 Understanding Self/Other Perspective with a Paper Bag Puppet Activity

Small group activity – part of my ‘Identity Tool Kit’ Tenacity Project

Developed by Julie Fouhy - Spring2008


My students in my social pragmatic groups often benefit from direct instruction about how others perceive them. They may need help to understand the social conventions that are expected: people need to know when to be overt about some aspects of themselves and when to keep other aspects private.  I instruct students about how to make a paper bag that represents their inside and outside selves.  The outside of the paper bag represents what people see.  The inside represents what they keep hidden or what they might share with people they trust most.


To transform this activity, we can explore how people from different cultures represent themselves overtly, what they might keep hidden and why.  Then, I can ask students to represent their inner and outer cultural selves with the paper bag activity.  This could be used as a ‘get to know me’ activity or could compliment student study in history classes.  Specifically, LHS freshmen watch and discuss the Little Tree film about forced separation of Native American children and juniors study industrialization and immigration.  My students can strengthen reading/language skills for their IEP goals as they gain exposure to aspect of multiculturalism as they read and consider ‘The Myth of the Melting Pot” in my class.

Teaching Tolerance, a project of the Southern Poverty Law Center.

  (2000). Lawrence, Massachusetts 1912: The strike for three loaves. In  M. Fleming, A place at the table: struggles for equality in America  (p.65). Montgomery, Alabama: Www.teachingtolerance.org.

Lesson Plan

Grade/subject: 9-12 students who receive speech/language support for expressive or receptive language skill development.

Objectives of Lesson: Develop an understanding about how the student and others represent themselves and their culture.  Learn to use terms (multi)cultural identity, culturally relevant, mainstream culture. Learn vocabulary in context.

Materials: 

Copies of “The Myth of the Melting Pot” (from A Place at the Table student text, p.65).

Index cards

Markers, yarn, colored pencils, scissors, post-its

Brown paper bags

Computer/whiteboard

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Preview 

Survey title: predict content
Vocabulary review

Concepts

(multi)cultural identity, culturally relevant, mainstream culture

Margins of society

Content

Cauldron

Alchemy

Incorporated

Assimilated

Mosaic

Affirm

Constitute

Tribute

Read article aloud

Paraphrase

Identify Main Idea

Have people been accepted for the people they are?
	Think about: 

- how your culture is acknowledged

- how you identify as a cultural member.

What do you show the world about yourself as a cultural being?

Use the paper bag to represent what you show about your cultural self.

Use the:

- front to represent what you show now 

- back for what you showed as a child

- inside for what you keep private

Explain the outside to the group.  Share the inside to the group or teacher as you feel comfortable. 
	Create a word processing document entitled:

“Showing Our Cultural Selves”

Type student answers to these questions:

· What are the roadblocks that people experience to their expression of their cultural selves?

· How can these roadblocks be overcome?




8.1.2 Tableau Activity

Developed By Dan Richards
For years I have used the Tableau Activity to help students understand and communicate different emotions, racisms, prejudices, gender relationships, anger, fear and so on. I was first introduces to this activity in a workshop I took through Salem State College. The activity is flexible enough to use in any subject and with the proper guidance, a teacher can communicate any message.
Before beginning this exercise, I define tableau with my students. I have sometimes had them look it up in the dictionary and report back to the class the definition in their own words. We usually settle on a human state as a definition, but extend it to include metaphorical emotional representations. 
This is how the exercise works. First, divide the students into groups of four to eight. Give each group an issue, emotion, theme concept or other curricular related idea written on a card, such as discrimination, poverty, racism, gender relationships, scientific phenomenon, mathematical concept, anger, fear and so on. Allow the groups fifteen minutes to decide on a tableau that would represent that theme, issue or concept. Visit each group to coach them with questions: “What are the attributes you want to show? What best illustrates them? As you rehearse your tableau, try some other ways to conveying your ideas.”
Have each group represent its tableau to the class by creating a “snap shot’ of a scene with each participant in a particular position. I have the students present their tableaus to me first so I can give them some suggestions in communicating their message. I tell them to create a specific facial expression, position their hand in a way that conveys a message, focus their eyes on a specific location and so on. Each part of their body should be well thought-out to communicate the message. I then have the kids present their tableaus in the middle of the room and have the rest of the class walk around the tableau as if they were at a museum.
 We go over museum etiquette, such as one does not touch the sculpture. Now comes the tricky part. Students will usually want to guess right away what the tableau represents. Instead, insist that they describe what they see first. It is important the teacher keeps the students on track. Repeating question can do this. For example, if a student yells out “prejudice,” respond by saying “but what do you see?” Coach them with such questions as: “Describe exactly what you see. Who is placed where and why, whose hands are a joined, what is Linda doing with her fist, etc.?” Do not let them say such things as “the group looks angry or sad.” They will build up to this.
Once they have described their interpretations of what they see, then ask them what concepts, issues, emotions or intentions seem to emerge from the details. Be sure they explain what it is in the tableau that brought them to that conclusion. It is not important that the “audience” guess the exact word or words written on the card. What is important is to allow the students ample opportunity to analyze what they see and draw conclusions from the data they gather through the observation. The observation can later be referred to past and current topics or focused on specific classroom topics. In the past, I have used this to discuss current topics such as the Rodney King beating and the OJ Simpson case. In the OJ Simpson case this technique was used to stimulate a reflective discussion on separating the facts from the misinterpretations. From there, students focused on controversial topics, such as the injustice of racial profiling.
Finally, debrief with a discussion about the concept, issue or theme. Allow students to state their understandings of the concepts and, when appropriate, their opinions or “real world’ experiences. Students become very good at the steps towards analysis once they have gone through this exercise a couple of times. You might invite students to come up with their own issues and concepts they could write on a card and give to a group.
This activity can take a week. I often use it to introduce a unit, such as the study of a time in history or a piece of literature. For example, when introducing the issues in Romeo and Juliet, the tableaus dealt with gangs, feuds, teenage rebellion, suicide, and teenage love. I have used this exercise when discussing the book “The Invisible Man.” Each group would select a chapter and create their interpretations of the main character’s struggles in a predominately white society. Debriefing is the most important part of the activity. Students need to talk about complex themes and issues. Each tableau group could then conduct research around their tableau issue and present their findings to the class. The time spent on this activity is well worth it. Students examine the issues and concepts in great detail and have an opportunity to internalize what they have learned.
This activity employs analytical thinking, cooperative learning, reflective thinking, creative thinking, problem solving, concentration, and physical expression. It utilizes and helps develop a number of the multiple intelligences.
The exercise also brings home a sense of reality to a topic. Students share their personal experiences along with the, for example, anger they saw in someone’s face or the level of violence against an individual. These observations set the stage to talk about difficult subject, such as racism. I always refer the students back to what they saw in the tableau. At times I have taken a picture of the tableau and passed it around to refresh their memory. I have always had wonderful success with engaging controversial conversations with this exercise and have referred back to it during the year. 
8.1.3  Exploring Stereotypes of Asians and Americans

Developed by Kirsten Walker
Question of the Day: Is America Anti-Asian?
Objective: To recognize and address the stereotypes of Asian Americans that exist in American culture.

(This lesson would be given the first day of our study of China. The goal is to make the lesson multicultural, culturally relevant and anti-racist)

Process: (length: 1 class)

Step 1: Define the word “Stereotype.”

Step 2: Have students in groups of 4 come up with a list of stereotypes Americans have of Asians in their school, community or on television.

Step 3: Convene as a class and make a list on the board? Discuss as a class which people think are most hurtful. 

Step 4: Have students as a class come up with stereotypes of Americans by Asians or other foreigners that they are aware of. Discuss the most hurtful and compare the list.  

Step 5: Ask the question: Do you think that America is Anti-Asian?   After a brief discussion, hand out two political cartoons with the theme “The Chinese must Go” from Primary Source and a timeline of  the Asian-American experience in the United States from http://www.askasia.org/teachers/Instructional_Resources/Materials/Timelines/T_asianamerican_1.html
Have the same group of students come up with 8 themes from the outline and drawings

a) anti Immigration policy 
b) Anti-Asian sentiments 
c) Periods of war, economic boom (or bust) and its impact on the perception and treatment of Asian immigrants

d) anti - miscegenation laws

WRAP UP: Ask students: Does this history surprise you? 
What other groups might be similarly stereotyped and or discriminated against?
How can the history connect to the stereotypes? What can we do to be proactive to change it?
Information from: http://www.askasia.org/teachers/Instructional_Resources/Materials/Timelines/T_asianamerican_1.html
The Asian American Experience in the United States: 
A Chronological History (1763-1992)
Chronology adapted from LEAP (Leadership Education for Asian Pacific Islanders)
	1763
	First recorded settlement of Filipinos in America. They escape imprisonment aboard Spanish galleons by jumping ship in New Orleans and fleeing into the bayous. 

	1790
	First recorded arrival of an Asian Indian in the United States.

	1842-52
	China is defeated by the British Empire in the first Opium War, resulting in Treaty of Nanjing whereby China is forced to pay indemnities of 21 million silver dollars, cede the island of Hong Kong and open five ports to foreign commerce. As a result peasant farmers are heavily taxed.

A series of floods and crop failures in southern China lead to poverty and threat of famine among peasant farmers.

	1847
	Three Chinese students arrive in New York City for schooling. One of them, Yung Wing graduated from Yale in 1854 becoming the first Chinese to graduate in the United States.

	1848-52
	Strike of gold at Sutter's Mill, CA, draws Chinese immigrants to the West Coast to mine gold. Many arrive as indentured servants during the California Gold Rush. The bulk of Chinese immigrants come later as a cheap source of labor to work the railroads, mines and in other industries.

	1852
	California imposes a Foreign Miner's License Tax, collecting $3 a month from every foreign miner who did not desire (or was prohibited by law) to become a citizen. The purpose of this tax was to reduce the number of Chinese immigrating to California as well as to discourage Chinese from mining for gold (although they did not pose a great threat to white miners since they usually worked deserted claims).

	1854
	Law forbids Chinese testifying in court against whites, depriving Chinese of legal protection and subjecting them to repeated acts of violence.

	1859
	Exclusion of Chinese from public schools in San Francisco.

	1860
	First Japanese delegation visits Washington, D.C.

	1868
	The Burlingame Treaty recognizes the right of free migration and emigration on the part of citizens of the United States and China.

	1892 
	"Geary Act" prohibits Chinese immigration for another 10 years and denies bail for writ of habeas corpus.

	1894 
	Saito, a Japanese man, applies for U.S. citizenship. Courts refuse because he is neither white nor black.

	1898 
	The Philippine Islands become a protectorate of the United States under the Treaty of Paris ending the Spanish-American War. Hawaii is also annexed to the United States.

	1901
	Drought spreads over northwestern Korea and results in rice shortages.

	1902 
	Congress indefinitely extends the prohibition against Chinese immigration.



	1903-04 
	7,000 Koreans go to Hawaii to work in sugar cane and pineapple fields. They are welcomed as strike breakers against Japanese laborers demanding better work conditions and wages. 

	1905 
	Japan controls Korea as part of the settlement of the Russo-Japanese War and halts Korean immigration to Hawaii.

	1906 
	A decree is issued by the San Francisco school board that all persons of Asian ancestry must attend segregated schools in Chinatown. Japan, having become a major world power, intercedes on behalf of its citizens and they would be an exception.

	1906
	California anti-miscegenation laws are amended to bar marriage between white and "Mongolian."

	1906
	Major earthquake in San Francisco destroys all municipal records and opens the way for a new wave of Chinese immigrants. Immigrants (men in particular) could now claim they are U.S. citizens and have the right to bring wives and children to America.

	1907
	President Theodore Roosevelt enters into "Gentlemen's Agreement" with Japan to limit Japanese immigration to the mainland and Hawaii. (A provision allows family members including wives of Japanese to immigrate, thus allowing the Japanese to begin families and build their community.) It also includes a ban on further Korean immigration to the United States as laborers, thus opening up farming jobs in Hawaii for Filipinos. Korean immigration virtually ends during the period of Japanese occupation (1910-45) and does not resume until the Immigration Act of 1965 is passed.

	1941 
	December 7 - Japanese planes attack Pearl Harbor, Hawaii. United States enters World War II.

Japan invades the Philippines. A third of the Filipino men in the United States sign up to fight in the U.S. military. 

	1942
	Executive Order 9066 puts 110,000 Japanese, many of whom were second and third generation American citizens, in 10 internment camps in the United States.

	1943 
	"Magnuson Act" finally repeals the Chinese Exclusion Act of 1882. This was a direct result of the alliance between the United States and China during World War II. A quota of 105 per year set for Chinese immigration (based on a formula set at one-sixth the total population of that ancestry in the 1920 census).

	1944
	"War Brides Act" removes racial restriction for Asian brides and permits their entry.

	1945
	August 6 - An atomic bomb is dropped on Hiroshima, Japan, ushering in the nuclear age.

August 9 - An atomic bomb is dropped on Nagasaki.

August 14 - Japan surrenders. 

Congress passes War Brides Act, allowing 6,000 Chinese women to enter United States as brides of Chinese American soldiers. All American internment camps for Japanese Americans are closed.

	1946 
	Philippines become independent. U.S. citizenship offered to all Filipinos living in the United States, not just servicemen.

	1948
	Congress passes Displaced Persons Act. Gives permanent resident status to 3,500 Chinese visitors, seamen, and students caught here because of Chinese civil war. California repeals law banning interracial marriage.

	1948 
	Evacuation Claims Act authorizes payment of settlements to people of Japanese ancestry who suffered economic losses from internment: 10 cents is returned for every $1 lost.



	
1949
	U.S. breaks off diplomatic ties with newly formed People's Republic of China.

	1982
	Vincent Chin, a Chinese American is murdered in Detroit by two jobless automobile workers who reportedly mistake him for a Japanese and blame him for their plight. Murderers were acquitted, never serving a day in prison for their crime.

	1984
	Filipino World War II veterans are denied U.S. citizenship. Over 1000 veterans face deportation.

	1986
	The Immigration Reform & Control Act of 1985 is passed by the House of Representatives on October 17, 1987, and signed by the President on November 6, 1987. It raises the Hong Kong quota from 600 to 5,000 a year; and allows aliens who can prove that they were in the U.S. prior to January 1, 1982 to apply for temporary status and become U.S. citizens after seven years from the time of application. There are no changes in the preference system which allows for family reunification.

	1987 
	First formal signing of the Proclamation of Asian Pacific American Heritage Week in the White House.

	1988 
	The Civil Liberties Act of 1988 which implements the recommendations of the Commission on Wartime Relocation and Internment of Civilians is signed into law by the President. The law apologizes and offers redress and reparations to thousands of Japanese Americans who were denied their civil and constitutional rights by the U.S. government during World War II.

	1992
	Korean businesses looted and burned as a result of riots in Los Angeles due to outrage over Rodney King verdict.


8.1.4 Recognizing and Appreciating Differences in Others

Objectives of Lesson:

Introduce and Define Discrimination

Community Building

Grades: Middle & High School

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Read the book Sneetches by Dr. Seuss.  Analyze the story and look at it from multiple perspectives.  

Use the book as a parallel into our world.  In our society we have groups of people that wish they could be like other groups.  

Talk about the different kinds of people that live around the towns we live in.

Infer that we are extremely lucky to have a city very close by that is diverse.  

How does having diverse groups of people in or nearby our towns benefit us?  What kinds of things may we not have if we lived in place with no diversity?
	At the specific time in U.S history when this book was written, the author purposely brought up these themes and ideas about the world around him to educate children.

Role-play a couple of key scenes in the book and questions students about how they felt playing in the various roles.

Is they way the Sneetches treated each other fair?

How could the Sneetches have worked together against Chappy?

How does the story end?  What do you think the message is that Dr. Seuss is trying to explain to his readers?
	Illustrate and Role Play the way that the Sneetches with stars looking down upon and shunned the Sneetches with “non upon thars”.

Define the word discrimination and discuss how the definition is displayed in the story.


Discuss how the “Fix it up Chappy” was able to manipulate and capitalize off the wants of both of the groups of Sneetches with and without stars.
Help the students realize that today the same issues Dr. Seuss was discussing in his story are still relevant today.  We see or hear about forms of discrimination on a daily basis for a variety of reasons.  

Ask students if they have seen any situations that resembled the one in the book around their town or school.  

Come up with some strategies to help students recognize and speak up about discrimination in their worlds.  


Developed by Sean D'Abbraccio Spring 2007
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