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1 Basic Lesson Plan Format and Rationale
1.1 How Transformative Education Invites Students to Learn

	By introducing other perspectives you are:

Affirming the experiences and histories of all your students.

Encouraging student to be more active contributors

Sending the message that all students are accepted.  That they are safe and that their interests are cared about.

Helping students to see themselves reflected in the curriculum

Providing a forum that will actively engage students in their learning


	By connecting lessons to students experiences students will:

Feel listened to, cared about.

By matching teaching styles to learning styles students know that their performance is important to the teacher and that their success matters to the teacher.

Feel that the work they are given complements their ability

That the work stretches them and encourages them to work hard, which will lead to success.

By empowering students to work collectively they feel that their contributions are important to help the entire class to succeed

Students feel connected to other students through mutual work on common goals.

Students feel empowered to make choices that contribute to their success

Students will learn to identify what quality looks like and will work towards it

Students will feel accountable for their own growth and the growth of others
	By discussing issues of justice and equity you are:

Helping students see the significance in the work they are doing.

Demonstrating how the work they are doing can make a difference in the world




1.2 Blank Lesson Plan

Objectives of Lesson:

Grade/subject:

	MULTICULTURAL 

is about content
	CULTURALLY RELEVANT 

is about process
	ANTI-RACIST 

is about content and process

	What is it you want students to know and care about?
	How do you show students you care?
	What actions do you want students to take?

	Guiding Questions:

How will events, situations and concepts from the perspectives of a range of cultural, ethnic and racial groups be included?

How will you help students to understand how knowledge is constructed? 

How will critical thinking skills be incorporated?

How can you encourage students to see the connections surrounding an event, how events led up to other events, and how past events influence the present?
	Guiding Questions:

How will the lesson reflect the experiences, cultures and perspectives of students?

How will cultural frames of reference be used?

How will this lesson include the teaching styles and methods that match the learning, cultural and motivational styles of the students?  

How will students feel validated and believe that you have high expectations for them all?
	Guiding Questions:

How will issues of injustice be included in curriculum?  How will they be discussed?

How will students be empowered by this lesson?

What possible social action plans will evolve from this lesson?



	
	
	


To know, to care, to act
2  Language Arts

2.1.1 “My Name” from The House on Mango Street by Sandra Cisneros

Objectives:          

To identify Cisneros’ attitudes toward her name personally and culturally

To have student identify their attitudes to their names and explore cultural meaning behind our attitudes

	Multicultural
	Culturally Relevant
	Anti-Racist

	Introduce “My Name” and Cisneros.

Students will read chapter aloud and identify author’s facts and feelings about her name

Students will examine possible reasons for Cisneros’s feelings

Students will explore what cultural clues might cause Cisneros to feel as she does 

Students will be provided with background information on Hispanic culture

Lesson will Culminate with full class discussion on cultural connections and cross-cultural connections.

Students will hear and discuss other cultural perspectives
	Students will write about their names: facts and feelings

Has their name ever been mispronounced or misspelled? 

Have people made judgments about them because of their name?

Do they have a nickname they prefer and why? Can only certain people use that nickname?

Were they named after a special person?

Students will share ideas with table mates

Students will explore perspectives of themselves and their cultures

Students will build artifact boxes with personal, family, and cultural mementos to share and display

Students will honor each culture through sharing of stories and personal connections in the artifact box
	Students will have the opportunity to share their personal experiences of oppression and empowerment

Students will discuss why some cultures might feel oppressed and why others might be advantaged

Students will think about what images and stereotypes might be evoked by different names.

Students will discuss the power of a name and think about what each name tells us of the history and experiences of a person and of a group

Students will explore what is just or unjust about how we judge names and how people are treated because of their name 

Students will brainstorm ways to be an ally and support people from different cultures


Developed by Angie Corbet

2.1.2 7th Grade English Multicultural Biography Project

Objective:  

Students will read about someone from a multicultural biography who has made a contribution to American society.  They will share their research so the class can appreciate the diversity that has gone into building our nation and its culture.

	Multicultural
	Culturally Relevant
	Anti-Racist

	* Students will choose an American to research from  different fields of study i.e. Literature and Communications, Fine and Performing Arts, Sciences and Mathematics, and Business and Public Service

* Students will use the internet to search for additional information about their person.


	* Pre-unit:

 Class brainstorming of a list of people they can think of who have made important contributions to American society, then analysis of this list along racial and gender terms

*Students will discuss why they may not be familiar with people from different ethnic and racial backgrounds.

* Students will choose important and interesting research about their person.  They will also choose a method to present their findings from the following: a PowerPoint presentation, a poem, or a dramatization or fake interview where the student acts as their person Presentations will be shared throughout the classes.

* After presentations, students will write their own biography which includes formative experiences, historical heritage, and career goals (predicted)


	* Pre-research discussion of stereotypes 

*Analysis of history textbooks for racial and gender diversity of people discussed

* Analysis of the obstacles faced due to racism by people being researched.  Discussion of systemic racism. 

*Post research discussion connecting the biographies as examples of “stereotype busting”

* Analysis of population statistics by race and comparison to (students choose one) diversity of elected officials (state or national), school student body and staff, magazine photo representations, pro sport ownership and managers, college professors, etc.  


Andy Crowe – Spring ’07 EMI I
2.1.3 Grade Eight Remedial Reading

Unit: Romeo and Juliet

Objective: To empower remedial reading students to recognize and understand the complex themes and issues in Shakespeare’s Romeo and Juliet.

	Multicultural
	Culturally Relevant
	Anti-Racist 

	Read short biography of William Shakespeare

Discuss family life during the Renaissance Era and its differences from life today

Discuss the Globe Theatre

Review Shakespearian vocabulary

Discuss the different characters in the play and which family they are a member of or loyal to

Read a comic strip version of the play as a stepping stone for prior knowledge about plot

Prior to reading the original version in English class students will read an adapted version by Globe Fearon  
	To develop an understanding of the life and times of William Shakespeare and the Renaissance Era.  Students will discuss the themes of gangs, feuds, teenage rebellion, suicide, and teenage love, which are still present today.

Show pictures of the Globe Theatre and review commonly used terminology.  Have students read a short play about a trip to the Globe Theatre.

Give students a list of terms used in the play with its modern day meaning.  Have students work in pairs to use these words in sentences.  Another activity would be to have the students combine a couple of adjectives and one noun from this list to create “Shakespearian insults”.

Have the students look through magazines to find pictures of people they feel reflect the characters in the play.  Label these and create posters for each family and another for additional key characters.

Comic strips are a great motivator to get reluctant readers reading.  The added bonus is they have previewed the play and are now familiar with the plot.

Having students preview each act using an adapted version allows the remedial reader to get the gist using modern day language.  They are now familiar with the events from each scene and are able to be active participants in their regular English class.  
	This play exposes many thoughts and ideas.

Ask students to think about and discuss their personal experiences with gangs, senseless fighting, teenage rebellion, suicide, teenage love, and how these issues have affected them.

Ask students to brainstorm ways that Romeo and Juliet could have settled their problem more productively.  Who could have been their allies?

Then, have students devise a tentative action plan either for Romeo or Juliet.  They will outline their plan in the form of a postcard mailed to their ally explaining the actions they will take.  On the reverse side of the card students will draw a scene from Verona, from the orchard, or from the balcony.


Developed by Vonda Gauthier,  2008

2.1.4 Criteria to use in the Selection of Educational Materials

Developed by Ilene Lieberman 2005

Objective:  To provide parents and staff members with information and criteria to assist them in the selection of multicultural and anti-racist literature for children. 

The following guidelines can be used in the selection of curriculum and materials in each of the following areas:

Anti-Racist Education

Identification and discussion of justice and equity:

Students need to see the work they are doing and the significance it has re: making a difference in the world.

Do the text and materials rectify the distortions and omissions of historical information, and in what ways?

Do the materials positively reflect the depiction of minorities in leadership and antiracist, action roles, and encourage student efforts in this domain?  

Are the oppressions faced by any and all minorities in the text, depicted in a way which is exemplifies areas of social injustice?

Does the text encourage and/or show positive examples of active resistance against stereotyping, prejudices, racism, sexism, oppression, etc.?

Does the text show how dominant cultures and biases can unfairly affect the view of non-dominant groups in society?

Does the text show how dominant cultures, (aka: whites) have fought against racism and social justice in a way that shows students how they too, can advocate for social justice in current times?

Do materials depict the voices and perspectives of people who are oppressed and frequently silenced?

Do the texts encourage young people to seek further explanation of the cultural practices and contributions of minority populations, to their own communities, technologies, and society at large?  

Do materials and practices reflect the way in which language and every day vocabulary can connote positive versus negative images of a person or culture? 

Culturally Relevant

Connecting to students learning styles and experiences

Do the materials and curriculum match the learning, cultural and motivational style of the student it is used with?

Does the material reflect the experiences, cultures, and perspectives of the current student(s)?

Does the material reflect the potential strengths and accomplishments of all students as being equal, regardless of their backgrounds, race, culture, gender, and/or social class??

Does the text help students make connections between their community, national and global identities?

Does the material model the belief that all students can succeed?

Does the text model an educator’s connectedness to all students and encourage a community of learners?

Do the materials assist a student to feel validated as individual and as a community member?

Multicultural Education

Introducing different perspectives

Do the materials help the student gain perspectives in a diversity of cultures, ethnicities, and races? 

Do the school, library, home, and community offer a balanced and multidimensional collection of texts and resources?

Does the literature depict all cultures and characters in a way that is non-condescending and non-stereotypical regarding examples appearance, behavior, and individual traits?

Do the materials accurately represent any and all cultural groups? 

Are the cultural details, language, interpretation, and integration accurately and authentically depicted in the author’s presentation?

Do the materials reflect the empowerment of students from diverse racial, ethnic and gender groups? 

Do the materials depict how past events influence present events, and how one event might lead to another in the experiences of all people?

2.1.5 Whose Voice is Being Heard?

Objectives of Lesson: 

Students will gain a greater understanding of how to identify authentic voices in biographies and what those voices are saying.

Grade 8 Library/English/Social Studies collaborative outside reading project.  This is to be introduced during the latter part of the African American segment of the social studies curriculum.  

Developed by Sally Clutter Fall 2004
	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Preceding the reading assignment the students will read two biographical excerpts handed out in class.  As a class activity with the teacher they will compare each reading and look at the similarities and differences in:

Factual presentation (accuracy)

Tone (i.e. matter-of-fact, passionate)

 Presentation of personal or professional struggle

Students will choose a title from the following list of biographies and autobiographies for their project.

I Know Why the Caged Bird Sings (Maya Angelou)

Bad Boy: A Memoir by Walter Dean Myers

Through My Eyes (Ruby Bridges)

Leon’s Story (autobiography)

Ida B. Wells: Mother of the Civil Rights Movement (Dennis Fradin)

Anthony Burns: The Defeat and Triumph of a Fugitive Slave (Virginia Hamilton)

The Voice That Challenged a Nation (Marian Anderson) by Russell Freedman

Rosa Parks: My Story

The Will and The Way (Paul R. Williams, architect) by Karen Hudson, Paul’s granddaughter

Sorrow’s Kitchen (Zora Neale Hurston by

Mary E. Lyons)

The Life and Times of Frederick Douglass

The Life of Olaudah Equiano

 Challenging titles:

The Big Sea (Langston Hughes)

The Autobiography of Malcolm X

Warriors Don’t Cry: Searing Memoir of the

Battle to Integrate Little Rock Melba Patilla Beals

During the reading be thinking of:

Authorship (self, White, African-American, other)

Visuals  (relevant, authentic, do they add

depth ,meaning, etc. or not)

Quotes and original material (if it is not an 

Autobiography)
	Choose one of the following topics and write a 5 paragraph essay:

Choose one significant time in the life of your person and show how racial prejudice may have prevented success and /or threatened survival.

or

Read the African American timeline (handed out in class) and identify the chronological era of your person. Has the author of the biography captured how your person was racially limited or confined by the time period? Use examples from the book.

or

Read an encyclopedia article on your person.  How does the article differ from the biography when describing one or two significant experiences in the life of your person?  Keep in mind the three criteria for comparison discussed in class: factual presentation, tone and description of personal or professional struggle.

Artistic projects: (includes presentation)

Put together a poster using visuals (both real and symbolic) that represent the life and struggles of the person featured in your biography.

or

Create a mobile that represents the major events and personal struggles in your person’s life.
	Class discussion questions: Be prepared to respond to one of these questions in class as they apply to your biography.

Were there any White allies in the life of your person? What effect did this have on his or her success or survival?

How was the person in your book affected by white adversaries and/or institutional racism? 

If your person is not contemporary, would his or her life be different if they lived today?

If you were a citizen during the time of your person, what could you have done to be an ally?

Note:  This lesson plan is an extension of my tenacity proposal and since I am not in a classroom situation, I have created a collaborative scenario with English and Social Studies.  In this plan I would be selecting and book talking the titles. 


2.1.6 To Kill a Mockingbird - Option 1
This might be adapted for other books such as Roll of Thunder, Hear My Cry or I am Rosemarie

Developed by Kathi O’Sullivan

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Students will share what they know of why people immigrated to America, who was already here and who was brought here by force.

They will discuss how different groups were treated.

In small groups students will research and develop historical time lines that point out the treatment of different racial and cultural groups

Students will research activities from “Black Lies” White Lies” to better understand how connotations in our language perpetuate racism.  Other activities on the difference between denotation and connotation and or on color symbolism may also be used

Students will define:

Racism

Prejudice

Discrimination

What is a hero?

Using the “Boxes” Activity students will understand the difference between Active racism, Passive racism and Active Anti-racism

Students will find resources portraying heroes who have fought prejudice and oppression during the time period of 1930’s to the present

Resources:

Internet

Library

Use of Inspiration computer program and other graphic organizers to link ideas
	Students will write a story about either: 

A personal experience which they feel was based on racism or prejudice

or

Describe someone they know personally who they think is a hero and who took a stand against prejudice and oppression

Using their understanding of the “Boxes” students will identify the different actions of the characters in the book

Using various methods (either a debate, a writing assignment, etc) students will respond to Atticus Finch’s quote about not ever knowing how someone feels unless you have walked in their shoes and then give a response from Tom Robinson’s point of view

There will be some small group discussion, some concrete or hands-on activities as well as several higher thinking assignments: vocabulary, compare and contrast, etc.

Students will have different options of assignments for presenting their understanding of the material thus allowing for different learning styles 
	Students will discuss who is advantaged and disadvantaged in our society.

Students will discuss relationships between different groups in our own school.  Who is included?  Who is excludes?

Students will examine stories in the news today that deal with the treatment of different groups.

Students will debate whether the premise of “all are equal” is true in all aspects of our society today.

Students will discuss who was marginalized in our society and how they might have felt.  What actions would they take?  What actions would they want their allies to take?




2.1.7 To Kill a Mockingbird  - Option 2

Lessons developed by Michelle Golden -  Spring 2006
As a learning center teacher for the eighth grade at Wellesley Middle School, I offer academic support to students who need accommodation and assistance in order to succeed in a regular ed setting.  I also consult with teachers, providing them with better information and teaching techniques that might benefit individual students.  I do not teach classes.  However, my experience supporting students reading To Kill a Mockingbird (a required book for all WMS eighth graders) has led me to believe that some teaching about race is imperative (and not currently done in a very widespread way) when students read this book.  Two lesson plans about race and the book seem important to me: One dealing with racist, sexist, homophobic (and general put-down) language as a background for talking about the loaded language in the book; and, the other, is teaching vocabulary and concepts of racism/anti-racism in order to examine characters’ motives, actions and beliefs through an anti-racism lens.  

Lesson 1:  Language and To Kill a Mockingbird

Objective:  To involve students in thinking about the power of put-down language, both how it feels and why it is used.  Secondarily, to begin the study of this piece of literature with an active activity that conveys the idea that what they will be reading has some connection/relevance to issues now.  Finally, I think that it may be odd for white students to be asked to say a word that they have been warned against saying their whole lives, and for black students to feel safe hearing white students saying this word in class without some preparation and prior thinking/discussion.

Activities:

a. Brainstorm with students some of the “put-downs” they hear used in the school

b. Students write a short scenario involving the use of a “put-down”

c. Pick 2-3 of the scenarios.  Ask for student volunteers to role-play in front of the class.

d. Debrief—how did it feel to be target of put-downs; how did it feel to be saying the put-down.  If bystanders, how did that feel.  Then, involve class in general discussion of why put-downs used and their consequences.

e. Explain that the word “nigger” is used in Mockingbird.  Discuss the word—what did it mean, who used it, when, why (be prepared to fill in history that students not know).  Mention other words used in addition like “boy”.  Discuss power of these words—to the people who used them and on their recipients.  

f. Optional discussion—why might the author of a book use these words?  Is it okay to use these words in literature?

Lesson 2:  Racism/Anti-Racism in To Kill a Mockingbird

Objective:  To give students concepts that they can use to examine the beliefs, motives and actions of characters in To Kill a Mockingbird.  To provide an opportunity for students to discuss some of the more complex ideas about race presented in the book and in life (i.e., why Dolpius Raymond pretends to be drunk around white people; why Calpurnia talks one way with Scout and Jem and another way in her church; the meaning of Lulu’s remarks to Calpurnia about being “friends” when she is at Scout and Jem’s house, etc.).  To give students a tool for thinking about/understanding racism and anti-racism that may be useful and relevant for thinking about present people and/or their own beliefs, motivations and actions.


Activities:

a. Introduce terms racism, anti-racism, active and passive and give students a copy of the Boxes diagram.

b. Cut out articles/cartoons from the newspaper.  In groups, assign an article/cartoon and have students read, discuss and practice using the tool, deciding whether they article is about active/passive racism/anti-racism.  

c. Each group summarize article and explain decision to class.

d. Pass out characters from the book to groups.  Students decide which box the character exemplifies.  Find a quote from the book to support the group’s decision.

e. Present finding to the class.

f. Make a wall size blow up of the Boxes.  Put the characters and the supporting quote appropriate box and have this hang (along with definitions) in the classroom.

2.1.8 Elements of Poetry – Grade 6

Objective of Lesson 

To help students analyze the meaning of different poems 

To examine what elements are included and how those elements affect the message of the poet

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Select poems that reflect all students’ experiences, not most of them.

Selection of poems from; 

Laurence Yep (Asian)

Fransisco Jiminez (Latino)

Eh-Yeh-Surre (Native American)


	Encourage students to make true-text-to-self connections.

Explore how chosen poems reflect the experiences and lives of students.

Have students write their own poems, which tell stories from their lives. 

Encourage students to share their own poetry.
	Discuss with students the importance of finding poetry that reflects all students.

Encourage students to think about what it means if textbooks do not include authors of color.  What actions can students take?

Analyze poems for examples of oppression and injustice and discuss how they were faced and combated.


This lesson was adapted from the work of Michel E McAllister who took the EMI course in Belmont in Spring 2002. 

Mr. McAllister writes:

When I first approached the unit last year, and again this year, I appreciated the poems that were chosen, since they reflected the experiences of average everyday sixth graders… What I began to see, however, as I looked back through the textbook selections, was that almost none of the poems reflected the experiences of students of color.  In fact, the reason that I liked many of the poems was they reflected the experiences of many of my own life experiences as a young sixth grader.  To be more accurate, however, they reflect the experiences of a typical white 6th grader.

3 Math Lessons

3.1.1 Multiplication Facts

Developed by Cheryl Pespisa April 30, 2008

Objectives of Lesson: Enhancing automaticity of multiplication facts and creating a positive learning environment.

Grade/subject: Grade 6 Learning Center: small group instruction

Prior knowledge: 

Students have received instruction and background on multiple intelligences and how different learners have different strengths. By this lesson, students will be aware of their learning strengths. These students typically have a multiplication fluency rate of between 30 and 40 facts per minute, with little change over time. 

Guiding Questions: 

Why do we need to know and memorize basic multiplication facts?

How do we use these facts in our daily lives?

How can I use my personal strengths and interests to help my learning?

Materials:

Multi-cultural books/stories related to math concepts 

Samples of poetry and rhymes that are used with younger students to help learn math concepts

Multicultural music selections-rap, rock, reggae, hiphop

Multicultural posters, symbols, and other visuals that are used to teach other math concepts

Games/physical activities that help with learning math concepts

Tape and video recorders, art supplies, writing tools, templates to help develop writing,

Book making materials, poster materials

Purpose: 

This lesson/unit will be about incorporating service learning in order to make a mundane activity seem more relevant and important. Students will explore and apply their own learning strengths to develop a resource for younger students that may be experiencing the same challenges with learning their multiplication facts.

Students will be exposed to materials and models that represent the varied learning styles present in the classroom. We will spend two days examining different ways to convey and learn information through various modes of instruction. Students will be encouraged to talk about the different styles, journal about them and how they connect, or don’t connect to the different presentation styles.

Students will be able to practice and demonstrate their math facts through a means that represents their individual interest, learning style and strength. They will create a product that they will share with younger students at the 3rd or 4th grade level to help them learn and retain their multiplication facts. Products can include a physical or board game, musical rap or lyric, poem or verse, poster/symbols/chart or some visual representation, but students can also identify another product not already mentioned.

As students work on these products, mini lessons about writing, incorporating personal history, identify positives and strengths of own work and work of others through modeling and practice of peer revision and feedback sessions,  personal reflections, presentation skills.

Students will develop a greater understanding and tolerance for the differing learning styles present in various classrooms.
When ready, students will travel to one or more elementary classrooms to share and demonstrate their learning tools for multiplication, and then donate them to the classroom for student use.

Assessment: 

Rubrics will be based on math content and elements of artistic/creative representation, rather than on formal grammar usage. 

Rubrics will also incorporate high expectations for all students, as they will be the ones developing the standards, and typically are tougher critics on each other pertaining to expectations. 

Assessment will be based on student voice, presentation to a young audience, and content related to math goals.

Students fluency rate of multiplication facts will demonstrate an increase of 10-15%  by the end of the project.

Reflection writings

Transformations:

Incorporating multicultural and multi-intelligence models for instruction

More student involvement in creating the product and its assessment

Teaching tolerance, understanding and respect through action rather than just words or lectures.

The groupings of students in my learning centers vary from day to day, allowing for students with different backgrounds to work together on a daily basis, though the over group size is relatively small, usually ranging between 4 and 8 students.

Student voices will be recognized in the creativity of language used to create their raps, lyrics, prose.

Students will have the opportunities to discuss various learning strengths and weaknesses, discuss why activities are challenging to some but easy for others, and how to use individual strengths to strengthen slower developing learning styles. 

This activity will encourage students to become more active in their learning and in the learning of others.

The perceived punishment of being assigned to learning center and the feelings of inadequacy that accompany it, will be transformed into purposeful learning, with meaning attached to a task, developing a greater sense of community and respect in the classroom, and a sense of accomplishment in creating a product that is useful and helpful to others that might experience these same negative feelings about themselves or others.
3.1.2 Planning a Vacation
Objectives of Project: To have students apply what they have learned about decimals and percents while they consider and calculate things they would like to do on a vacation (the vacation needs to be in a country which you have never visited and/or know little about). 

Grade or Subject: Middle School Mathematics

MULTICULTURAL:

Have students select a country they are interested in and determine the current exchange rate to the American dollar.

Have students’ research two historic places or cultural centers/events they would like to visit/attend and write down admission fees or ticket prices.

Have students find a menu of a restaurant (not too fancy) that serves the local cuisine and write down a traditional meal or an appetizer, main dish, dessert and drink they would like to taste (no American food or anything that is typically served at home). Push students to find the country’s food tax (if there is one) and whether or not one tips the wait staff, and whether or not that country typically has three-course meals.

Have students find two additional activities that they would like to do that cannot be offered at home (i.e. snorkeling in the Caribbean, hiking the Himalayas, going on an eco-tour through the jungles of Costa Rica). Students need to again find the fees, prices in order to participate in these activities.

Students will need to create a bill, converting their country’s prices into American dollars, subtotaling each group of expenses (i.e. historic sites/cultural events, food, additional activities), determine any tax that needs to be included (if they can’t find it, set a % of _____). Then calculate the total.

Students choose one group of expenses and calculate the new price of those items if a travel agency has given them a 25% off coupon. Students show how they arrived at their final answers.

Students then need to determine whether the 25% coupon is a better deal or another travel agency’s offer of a “$25 off” coupon.

Then have students find 10 numerical facts about the people of each country (i.e. census data, literacy rate, average income, etc.). And have students write about their thoughts about these stats and how their stats may differ from what they are familiar with here in America.

CULTURALLY RELEVANT:

I hope while students are researching and doing their mathematics, this project will expose students to a variety of experiences, cultures, and perspectives they do not know much about. I hope it will motivate and validate students who do not always see their own cultures or ethnicities in our school’s curriculum and concretely see their own or their ancestors’ experiences and backgrounds being reflected in school.

Students will have options as to how the final presentation of their calculations will be packaged. Students can create a traveler’s journal, scrapbook, blog, or a poster to document what they did on their vacation. They need to include the statistics and pseudo ticket stubs or keepsakes (i.e. brochures/menus), which will inform us of the prices and also creatively include their final bill and calculations. I hope these various modes of presentation will address a variety of learning styles among our students.

Students will then be able to present their final projects and also peruse through other classmates’ final projects. Regardless of which way a student decides to present his/her final project, high expectations will remain consistent by using the same rubric.

ANTI-RACIST:

As students present and read through all projects, students are encouraged to think about similarities and differences between the variety and costs of all the cultural sites/events, customs, histories, food, and activities and statistics with what we do in America, how much it costs here, and some of our own statistics. Which students spent the most money and in which countries? Which locations had the cheapest/most expensive meals, activities, and fees to visit cultural events/sites? Which countries had statistics that seemed shocking or interesting? Which country seemed the most similar/different to America? As we share those similarities and differences, I hope students begin to see and question some disparities. I push students to think about why these disparities might exist, how might it impact the daily lives of people in each of those countries, how the disparities affect each person in the classroom, what could we do as individuals, class, House, school, community do to make things more equitable, and push kids to describe and critically think about what an ideal world would look like.
Developed by Caroline Sung - Spring 2007

3.1.3 Proportions

Developed by Don Brennan – Spring 2008

Topic   Proportions
Time Frame to complete lessons: 2 Days
Mass Mathematics Framework Standard

8.N.3 Use ratios and proportions (and percentages) in the solution of problems, in particular, problems involving unit rates, scale factors, and rate of change.

Goal:

To further reinforce the concept of proportions and how the strategy for working with proportions may be used.

Objective:

At the conclusion of this unit, students will be able to use strategies gained solving proportions to solve several percent problems.

Teaching Strategies: 

· Will discuss the objective in class.  

· I will demonstrate how to take information we have already learned (solving proportion problems) and use it to solve percent problems. 

Activities and Materials: 

1. Review of proportional word problem solving. 

2. Demonstration on board of the use of our “Strategy for Solving Proportions” to solve questions about percent.  

3. Adding a multi-cultural aspect to the lesson, the class will first do a brief reading (aloud) regarding the disparity in coaching position for minorities.

Management:
· Day 1 will concentrate on introducing use of proportions to solve percent problems. Use strategy (from previous lesson) to solve questions regarding what the EQUIVALENT proportional ratios should be for black and female coaches as compared to black athletes in NCAA schools.

· Day 2 will be used for review of day ones material and classroom work, quite likely involving some peer work. 

Assessment and homework: 
· Assessment consists of class work and student feedback constantly during class. Teacher should be able to get a fair handle on how lesson is received by students and use information for planning of next lesson. (look for signs of comprehension and/or confusion)

· Homework – Complete worksheet. - Short quiz at end of unit.

DIVISION I—Overall – 331 Total Colleges
Average Head Coaches' Salaries

                            Men's          Women's

Sport                N      Teams     N     Teams

Baseball            226    $55,400     0

Basketball          260   $149,700   260    $91,300

Fencing              12    $14,400    15    $15,800

Field Hockey          0          0    53    $40,400

Football            192   $177,200     0

Golf                221    $27,900   156    $28,100

Gymnastics           18    $48,200    52    $49,100

Ice Hockey           23    $94,000    12    $43,600

Lacrosse             38    $45,400    53    $33,400

Rifle                17     $8,000    18     $8,600

Rowing               30    $39,000    67    $34,100

Skiing                7    $25,100     8    $24,800

Soccer              153    $42,500   220    $40,300

Softball              0          0   197    $38,900

Squash                4    $35,300     3    $33,000

Swimming/Diving     117    $34,700   143    $33,500

Synch. Swimming       0          0     4    $35,100

Team Handball         0          0     0          0

Tennis              223    $26,500   251    $26,500

Track *             249    $30,600   258    $31,300

Volleyball           18    $43,700   247    $44,200

Water Polo           15    $31,200    19    $25,500

Wrestling            64    $44,500     0          0

Other                16    $23,200    36    $16,400

Avrg/Instituition         $484,900   261   $330,500

TRACK * INCLUDES TRACK AND FIELD AND CROSS COUNTRY

N = NUMBER DF INSTITUTIONS REPORTING

SOURCE: NCAA

Comparison of Black Student-Athletes to Total Student-Athletes

                                          All Institutions

Division I--Overall                 1995-96 *   1997-98   2000-01

01

Total Student Athletes               63,432      66,938    72,519

African-American Student Athletes    15,786      15,182    16,892

Percentage African American            24.9        22.7      23.3

Division I--Revenue Sports

Total Student Athletes               22,115      21,868    22,823

African-American Student Athletes    11,265      10,689    11,642

Percentage African American            50.9        48.9      51.0

Division I--Overall                 1995-96 *   1997-98   2000-01

01

Total Student Athletes               60,489      63,854    68,641

African-American Student Athletes    12,098      12,098    13,427

Percentage African American            21.5        18.9      19.6

Division I--Revenue Sports

Total Student Athletes               20,342      20,954    20,954

African-American Student Athletes     9,769       9,216     9,856

Percentage African American            47.5        45.3      47.0

Head Coaches: Overall Figures and Percentages 2001-2002

MEN'S TEAMS

                                  WHITE            BLACK

                                 COACHES          COACHES

                  # of head

Sports             coaches     Men     Women    Men    Women

Baseball             754       93.0%    0.0%    4.1%    0.0%

Basketball           839       82.7%    0.0%   16.7%    0.0%

Cross Country        739       77.0%    7.6%    9.9%    2.2%

Fencing               39       79.5%    5.1%    2.6%    2.6%

Field Hockey         n/a

Football             541       91.3%    0.0%    7.8%    0.0%

Golf                 644       91.9%    2.8%    4.3%    0.0%

Gymnastics            23       87.0%    0.0%    4.3%    0.0%

Ice Hockey           120      100.0%    0.0%    0.0%    0.0%

Lacrosse             183       96.2%    0.0%    1.6%    0.0%

Rifle                 33       87.9%    9.1%    0.0%    0.0%

Rowing               n/a

Skiing                40       80.0%   12.5%    2.5%    2.5%

Soccer               635       85.8%    1.6%    5.5%    0.0%

Softball             n/a

Swimming             361       82.0%   15.2%    1.1%    0.3%

Tennis               666       82.0%    6.9%    7.1%    0.5%

Track, Indoors       490       76.3%    4.3%   14.9%    1.8%

Track, Outdoors      578       75.1%    5.4%   15.1%    1.6%

Volleyball           114       54.4%   21.9%    9.6%    2.6%

Water Polo            47       93.6%    0.0%    0.0%    0.0%

Wrestling            198       93.9%    0.0%    4.5%    0.0%

Other                124       66.1%   24.2%    2.4%    0.8%

Totals             7,168       84.1%    4.2%    8.2%    0.6%

                                  OTHER

                                MINORITIES

                  # of head

Sports             coaches     Men    Women

Baseball             754       2.9%    0.0%

Basketball           839       0.6%    0.0%

Cross Country        739       3.0%    0.4%

Fencing               39      10.3%    0.0%

Field Hockey         n/a

Football             541       0.9%    0.0%

Golf                 644       0.9%    0.0%

Gymnastics            23       0.9%    0.0%

Ice Hockey           120       0.0%    0.0%

Lacrosse             183       2.2%    0.0%

Rifle                 33       3.0%    0.0%

Rowing               n/a

Skiing                40       0.0%    2.5%

Soccer               635       7.1%    0.0%

Softball             n/a

Swimming             361       1.4%    0.0%

Tennis               666       3.3%    0.3%

Track, Indoors       490       2.7%    0.0%

Track, Outdoors      578       2.9%    0.0%

Volleyball           114       9.6%    1.8%

Water Polo            47       6.4%    0.0%

Wrestling            198       1.5%    0.0%

Other                124       5.6%    0.8%

Totals             7,168       2.7%    0.1%

WOMEN'S TEAMS

                                   WHITE           BLACK

                                  COACHES         COACHES

                  # of head

Sports             coaches      Men    Women    Men    Women

Baseball             n/a

Basketball           869       32.2%   54.1%    4.8%    7.9%

Cross Country        776       67.5%   17.8%    7.3%    4.0%

Fencing               40       77.5%   12.5%    2.5%    0.0%

Field Hockey         222       15.0%   91.0%    1.4%    0.9%

Football             n/a

Golf                 387       56.3%   38.2%    4.1%    0.3%

Gymnastics            80       51.3%   46.3%    2.5%    0.0%

Ice Hockey            61         37%   23.0%    1.0%    0.0%

Lacrosse             220       14.5%   80.0%    2.7%    1.8%

Rifle                 26       80.8%   11.5%    0.0%    0.0%

Rowing               117       63.2%   34.2%    0.0%    0.0%

Skiing                48       83.3%   16.7%    0.0%    0.0%

Soccer               743       58.8%   32.0%    3.1%    0.3%

Softball             753       30.7%   61.9%    2.4%    1.9%

Swimming             428       72.2%   25.0%    0.7%    0.5%

Tennis               752       56.8%   32.0%    5.6%    1.5%

Track, Indoors       522       65.3%   14.4%   11.7%    6.3%

Track, Outdoors      604       64.7%   14.4%   12.4%    5.8%

Volleyball           803       35.6%   50.9%    3.1%    4.5%

Water Polo            51       66.7%   29.4%    0.0%    0.0%

Wrestling            n/a

Other                113       49.6%   38.9%    5.3%    3.5%

Totals             7,615       50.2%   38.5%    5.0%    3.2%

                                  OTHER MINORITIES

                  # of head

Sports             coaches     Men   Women

Baseball             n/a

Basketball           869      0.5%    0.5%

Cross Country        776      2.8%    0.5%

Fencing               40      7.5%    0.0%

Field Hockey         222      0.0%    1.8%

Football             n/a

Golf                 387      0.8%    0.3%

Gymnastics            80      0.0%    0.0%

Ice Hockey            61      0.0%    0.0%

Lacrosse             220      0.5%    0.5%

Rifle                 26      3.8%    3.8%

Rowing               117      1.7%    0.9%

Skiing                48      0.0%    0.0%

Soccer               743      4.6%    1.2%

Softball             753      1.7%    1.5%

Swimming             428      1.6%    0.0%

Tennis               752      2.9%    1.2%

Track, Indoors       522      2.1%    0.2%

Track, Outdoors      604      2.5%    0.2%

Volleyball           803      4.1%    1.7%

Water Polo            51      2.0%    2.0%

Wrestling            n/a

Other                113      2.7%    0.0%

Totals             7,615      2.3%    0.8%

SOURCE: NCAA
4  Music Lesson
4.1.1 Multi-Cultural Representation (in band/orchestra music method book)



Tristie Keenan and Nathanael Erde (summer ’06)

Lesson One:

Objectives: 

Identify cultures represented (and cultures missing) from method book

· Who are the composers/cultures/countries represented

· What cultures-races are missing

1. Discussion:

· Without looking at book-what cultures do you think are represented?

· Are there certain cultures that you suspect are represented more that others?

· If song is not identified as being of a certain culture-what do students assume is the culture represented?

2. Examine method book we are using

· Count how many musical contributions are from;

· White/Caucasian

· Native American

· Asian

· African American

· Latino

· Etc

3. Discuss Findings.

· Who is represented most?

· Who the least?

· Who is not represented?

4. How do you think that makes people from cultures feel?

· From most represented?

· From least represented?

5. What can we do in our class…?

6. Think about how music is used in your family

· For fun

· For religious reasons

· Without thinking

Describe the music/songs that your family;

· Listens to

· Sings

· Plays

How does this music making make you feel?

What does this music mean to you as a family?

· Fun

· Connection as a family

· Worship

· Ancestors sang son (passed down)

Find out what music your parents identify with 

· Bring in a recording

· Ask parents for a story about it

· Why do they identify with the music

Lesson 2

Objective: 

Identify what music is not fairly represented in book-begin to assimilate new songs/selections from other cultures

1. Post results of book search 

a. Discuss findings

i. Who is represented the most

ii. The least

iii. Not represented

b. how do you think this makes people form those cultures feel

2. What can we do as a class to change this?

3. If we wrote our own method book-what cultures would we like to represent?

4. How could we find songs from these cultures?

5. Volunteers to find 1 song from a culture

a. From home recordings

b. From written music @ home

c. From school music books

d. Etc.

Lesson 3

Objective: Sort through music and decide what would be appropriate for a method book.

*Repeat this lesson until we have a fair representation of music for our own multicultural method book for band.

1. Bring together music of particular culture/race

2. Identify songs that might be conducive to playing as a beginner.  (keep in mind range, key/accidentals, etc)

3. *may need to write our music in keys of students?-or let students do this? Some mixture of both?(-think on this)

4. Choose song/songs of culture/race play song/songs

5. *be sure to have some facts about what makes this belong to race/culture-fact about composer/how song is used-who uses it-etc

6. Begin compiling book-multicultural band method book 

7. Think about what order songs should go in (easier to more challenging)

5 Guidance Activities

5.1.1 6th and 7th Grade Guidance Anti-Racist Activities 
Created by Alison Apfel 2006
A series of activities to take place over the course of the sixth and seventh grades to be facilitated by guidance counselors at Wellesley Middle School. 

Goals/Objectives: 

· To increase student awareness of stereotypes and assumptions; (and where these stereotypes come from)

· To understand the concept of identity and racial Identity

· To examine snap judgments and how quickly they are made

· To teach understanding/acceptance of other experiences that are different from one’s own (especially learning differences)

· To develop a level of comfort talking about race and a language they can use to have discussions in the future

· To develop strategies to combat racism. 

Grade 6 Activities:  

“I am from” poems 

Activity on assumptions/how it feels to be judged/ sharing experiences of pre-judging others and the external characteristics that led to these assumptions. 

Grade 7 Activities:  

Beginning of school year:  

I am going on a picnic . . . 

Processing questions:

How did it feel if you caught on quickly?  If you didn’t catch on quickly?  Does it mean you are smarter if you got it quicker?  Relate this to school in a discussion on learning (and other) differences. 

Identity of Self/Others Identity activity 
With pipe cleaners or the 4 connecting circles on a piece of paper (4 components that make up who you are--How do you identify yourself?) 
Share with each other.  Fold paper in quadrants and group leader takes away one of the four pieces--how does this feel?  How can you relate this to a real-life situation?  To life at Wellesley Middle School? 

Or:  Pipe cleaner exercise--4 things about you, must be linked into a little statue.  Take one away.  How does it feel to take a piece of your identity away?  

How People Identify

Let’s think of all the ways people identify themselves--write all on board.  Do some of these have more weight/importance than others/affect people’s lives more?  
What are parts of our identity that are visible?  

Point:  How does it affect (you/others) when people make assumptions about you just based on the way you look?  How can we do better as a school? 

Day 2

Forced Choice Activity--Vote with your feet.  

Sample Questions: 

· Are you more like a rose or a daisy? 

· Are you more like a Koala bear or a grizzly bear? 

After first question, when one student makes a comment about the other group say you just remembered an important rule:  you can’t talk about the other group. 

Before last question:  We’re going to change the rules--now you CAN say things you know about the other group.  Are you more like a diamond or a seashell? 

Afterwards, Process:  Touch on making choices individually; then on what it felt like to be a part of a group; how difficult was it to NOT talk about your group in relation to the “other” group (and to see the “other” group in a negative light?  Did this happen quickly?  Does this happen in real life?  In this school?  Can you think of examples of times when people make assumptions about others in this school?  What can we do when we see this happen?  Is this easy or difficult to combat these assumptions? 

The Point:  For students to acknowledge that assumptions are often made about groups (quickly and usually negative).  For students to understand that we all do it without even realizing it and that we act on it.  For students to reflect on a time that they made an assumption and later realized that they were wrong. 

Day 3:  
Letters Activity:  

Students are split into groups and each group is given an envelope with letters in it and asked to come up with as many words as possible using the letters they were given.  One member from each group writes all of the words their group came up with on the board.  (Letters are purposely unevenly distributed and one/some group(s) has an unfair advantage over the other group(s).  

Discussion to follow activity about how it felt to be in the group that did not have the “easy” letters, how it felt to be in the “superior” group.  

Ask students to relate this activity to life at school/other real-life situations.  

Ask students:  Have you ever felt like you were at a disadvantage in competition/in school/when making friends?  When?  How did that feel?  Who else do you think might feel that way/in what situations might other students feel this way?
5.1.2 Stereotypes and Labels

Developmental Guidance Grade 6

One of my roles as a guidance counselor is to teach a conflict resolution curriculum to 6th grade students. One lesson focuses directly on stereotypes and labels and how they can decrease our empathy for people and lead to conflicts. To begin, we define stereotypes and labels. We then move on to naming labels of different groups the students see around school. Inevitably, METCO is always one of the labels mentioned. We then move on to naming stereotypes for each gender, which leads to a lively conversation and a lot of “That’s not true!” I would like to transform this lesson to address more cultural stereotypes and labels and to teach the students how to address stereotypical comments, how to recognize when they may be labeling a group, and how to move past stereotypes and labels in school. 

Multicultural:

In order to make this lesson more multicultural, I am going to ask students to draw on personal experiences and share when they, or their group, may have been stereotyped. I will ask them to share their experiences, where it happens, and talk about how it felt to be lumped in a negative way into a group. My current class is a very diverse classroom, with 9 out of 14 students ELL, METCO, or students whose parents are from another country. I think that by having students share personal experiences, the other students in the class will walk away hearing about a true situation from someone they are familiar with. I hope this will leave more of an impression than me just talking about it happening. My class is a lot of discussion and I think this will prompt some good questions of curiosity. 

Culturally Relevant:

To make this lesson more culturally relevant, I will allow each student to have their voice however they wish. I could incorporate small group interviews into the lesson for students who may be more comfortable sharing experiences with just 1 or 2 classmates rather than the entire class. I will be sure to address any student’s discomfort with the topic and make it known that this is a time to learn from one another, not point out our differences. I would have the expectation that all students have experienced stereotypes at some point in their life, either they were targeted, participated in using stereotypes, or heard someone else use them. 

Anti-racist:

Since I am working with 6th graders, I will include an activity similar to the one we did with crossing the line. I would ask students to cross the line if they have had different experiences so they can see that they are not alone. And if they were alone, I would help them to feel secure. I would also ask the important questions of what they’re sick of hearing and what they need everyone to know about their group. This will give their classmates an understanding of what it’s like to be in a particular group. One main focus of the class is empathy and this activity will help enhance empathy by providing understanding of what it’s like to be part of a different group. 

I plan to implement this lesson over the course of 2 or 3 classes and address any issues with a full class discussion. In my experiences, the 6th grade classes are very open to discussions about “real world” experiences and I think there will be a lot learned from this lesson. 

Developed by Ariel Mann spring 2007

6 1.6 Science Lessons

6.1.1 Uses of Scientific Knowledge to People in Science 

Objectives of Lesson:

To understand the stereotypes about “scientists”

To help students address the stereotypes and understand how they developed

To identify what professions use knowledge of science

To understand and be empathetic to the experience and struggles of scientists of color before the Civil rights era
Grades: Middle or High School created by Jerilynn Glaszcz 2002
	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Students will read a short biography of Dr. Charles Drew

Students will write a journal entry from the voice of a family (He was in an automobile accident and was refused admission to a “white” hospital)

Students will research the biographies of other scientists of color and share their experiences, the obstacles they faced and how they triumphed.
	Students will be given crayons and markers and asked to draw what they think of when they hear the word “scientist” (what does person look like and what is in the person’s immediate environment)

Students will share pictures and create a list of common characteristics they notice between all the pictures

Students will work in pairs and develop a list of people in society who use science in their jobs

Students will draw a new picture of a person who uses science in their career and does not fit into the stereotype

Students will share their journal entries and think about and list the emotions they would feel if what happened to Dr. Drew happened to one of their family members.
	After examining pictures and sharing similarities students will be introduced to the word stereotype.

They will be asked:

Where does this stereotype come from?

Who is omitted if we think about scientists using this stereotypes

How does this stereotype hurt all people?

Why do we have this stereotype?

Students will discuss:

How do stereotypes cause discrimination?

Who benefits from these stereotypes?
Why do we not know of many scientist of color?

How is this a form of racism?

What does this lack of knowledge do to hurt society?

What can we do to make sure the stories and experiences of men like Dr. Drew do not ever happen again?

What obstacles to you think scientists of color face in today’s society?

What actions can we take to be allies?


6.1.2 Learning about Different Scientists

Objectives of Lesson: Students will learn about the diversity of scientists and careers in science

Grade/subject: 6th grade science
	MULTICULTURAL 

is about content
	CULTURALLY RELEVANT 

is about process
	ANTI-RACIST 

is about content and process

	Students will be introduced to scientists from different ethnic, racial and genders who are involved in the areas that we study throughout the year. 

Students will complete an extensive biography research project on one of the scientists studied or one of their choices.


	In the beginning of the year, students will be asked to draw a picture of a scientist at work. (The picture should include the person as well as their working environment and co-workers (if applicable) )

The pictures will be displayed around the room and as a class, discuss any similarities between the pictures.

Students will make a list of careers that involve science. 
Students will make another list that describes the skills needed for each of the different careers.

Students will discuss their goals and future hopes and whether they see themselves entering one of these career paths.
After studying about the different scientists students will again draw a picture of their idea of a scientist and discuss any differences from the original drawing.

	Through the year, students will be asked to focus on the following questions:

· What stereotypes exist about scientists? 
· How do the stereotypes hurt all people?

· What challenges did each of the scientists who were studied face?

· How did the scientist overcome these obstacles?

· What groups are underrepresented in science? Who is overly represented?

· What kinds of research receive the most funding? What groups is that research helping? 


Developed by Lauren Murray

Summer 2005

6.1.3 Nutrition

Objectives of Lesson 

To introduce the three main nutrients found in all foods, and the role of each nutrient in the human body

To help students understand which foods have which nutrients

To help students apply their understanding of nutrients to their own diets

To introduce students to a variety of foods and a variety of ways to obtain proper nutrients.

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Display in room:

Packaging from foods from different countries and menus from different ethnic restaurants.

Use the packaging from these multi-ethnic foods to learn how to read and analyze nutrition labels.

Use recipes from many different cultures to analyze nutritional content of different meals.
	Students will keep a diary of their food habits and then analyze them for nutritional content.

Students will bring in a favorite family recipe.

Notice the similarities and differences of the recipes.

Recipes will be compiled into a menu from which students need to create 3 meals for a nutritionally balanced day.

Recipes will be collected into a class recipe book.
	Analyze food and nutrition distribution in the world.

Which countries are the major produces of certain nutrients? 

How are the foods marketed internationally?

Which countries’ populations are lacking sources of major nutrients?

What, if anything is being done to help them?

Examine how embargos have effected the nutritional resources of some countries (especially Iraq, currently)

Use a debate format to explore the pros and cons of these embargos


Developed by Becky Blumenthal 2002

6.1.4 Water

Objectives of Lesson 

To introduce students to new perspectives and ways of examining different scientific information

To help students appreciate the ramifications of different actions

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Perspectives to include:

British Columbia (Hydroelectric)

Alaska/Antarctica

China

Hawaii (where climate has adjusted to 11 days of rain per year)

Drought Areas

Resources:

National Geographic Magazines
	List all the forms of water you have seen/used in the last 24 hours…week…month…year.

How would your life be different, if you did not have access to water for 24 hours…a week…a month…a year?

Write, tell, or illustrate a story about water.
	Historically:

What are the different forms of water found in the world?

How do living organisms use water?

How are climates effected by too much, to little, or predictable precipitation

Present day:

Where in the world is water a limited resource?

Who is being affected?

What can you do?




Developed by Claudia Fox Tree, an Emi Instructor

6.1.5 Oil

Objective of Lesson 

To introduce students to new perspectives and ways of examining different scientific information

To help student appreciate the ramifications of different actions

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Perspectives to include:

Venezuela

Oman, Arabia

Alaska

U.S.

Resources:

National Geographic Magazines
	List all the forms of oil you have seen/used in the last 24 hours…week…month…year.

How would your life be different, if you did not have access to oil for 24 hours…a week…a month…a year?


	Historically:

Who imports oil? From where?

Who exports oil? From where? To home?

How is oil located, processed, distributed?

What are the short term/long term repercussions of oil refining and exploitation?

Who is disadvantaged? How?

Present day:

Who is still benefiting? 
How? Why?

Who is still disadvantaged from oil, its exploitations, or its corollary operations (refining)? 
How? Why?

What can you do?


Developed by Claudia Fox Tree, an Emi Instructor

6.1.6 Astronomy - Moon

Objectives of Lesson 

To introduce students to new perspectives and ways of examining different scientific information

To help student appreciate the ramifications of different actions

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Perspectives to include:

Native American- Plains

“Western World”

African

Chinese

Mayan

Resources:

13 Moons on Turtle’s Back (symbolizes the passing of one year)

Handouts with moon phases

Handouts with Native American names for different moons
	What stories or theories have you ever heard about the moon?

Describe one story about the moon that has been passed on to you by oral or written tradition

How does your family measure and symbolize (mark, celebrate) the passing of a “year”. Define “family” any way you wish.

What does the word “moon” mean to you and your family? 

Make your own personal “Moon Calendar”. Describe 13 moons that are relevant to a year of your life.


	Historically:

How did different people document a year?

How did different people describe the phases of the moon?

How were the phases of the moon used?

Who were the leaders in this field for their own people?

Present day:

Whose perspective on the moon do we know the most about? Why?

Who is a present day leader/role model in this field for their people?

What cultural racism exists related to the study of the moon?

What institutionalized racism exists related to the study of the moon?


Developed by Claudia Fox Tree, an Emi Instructor

6.1.7 Winds & Ocean Currents

Objectives of Lesson 

To introduce students to new perspectives and information on wind and ocean currents

To help students understand how knowledge is constructed

To help student appreciate the ramifications of different actions

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Perspectives to include:

Black Explorers

Cortez (Blacks were in the crew)

Balboa (Nufo de Olano)

Alarcon and Coronado (Blacks were in crew)

Estivanico (opening of New Mexico and Arizona)

First settler at Chickagoa, Chicago as described by Native Americans

Jean Baptiste Point du Sable (French-African in Chicago)

Columbus (Trade Winds/Westerlies)

Samuel Taylor Coleridge (Rime of the Ancient Mariner Part 2)

Benjamin Franklin (Horse Latitudes)

Henry the Navigator sends Antonia Gonsalves (1441, Portugal & Spain begin slave trade)

Caribbean (Jamaica – sugar cane)

Enslaved people during Middle Passage

Resources:

Handouts 

Wind and Currents Text chapter 12

Map of Columbus’s ocean routes

Map of triangular slave trade
	What stories or theories have you ever heard about the moon?

Describe one story about the moon that has been passed on to you by oral or written tradition

How does your family measure and symbolize (mark, celebrate) the passing of a “year”. Define “family” any way you wish.

What does the word “moon” mean to you and your family? Define “family” any way you wish. Please be appropriate.

Make your own personal “Moon Calendar”. Describe 13 moons that are relevant to a year of your life.


	Historically:

In the 15th thru 19th centuries:

Who was benefiting from ocean travel? How were they benefiting?

What wind/ocean currents were being used?

Who was disadvantaged? How?

Who was the leader for their own people?

Who was an active anti-racist?

Solve these mysteries:

What caused the winds which Columbus used to sail to America (trade) & back to Spain (Westerlies)

Why did it take ships longer to make the journey from England to New York than England to Rhode Island?

What do you notice about the direction of the ocean current in the northern or southern hemisphere?

What route is missing in the Triangular trade map? Why?

From 1441-1863 (Emancipation Proclamation), how many human lives were lost at sea during the period of “enslavement”?

What do you think happened to the ecosystem during these years (animals, plants, ocean)?

Present day:

Who still benefits as a result of this event? How?

Who is still disadvantaged as a result of this event? How?

What cultural racism exists related to this event or the people involved?

What institutionalized racism exists related to this event or the people involved?


Developed by Claudia Fox Tree, an Emi Instructor

6.1.8 The Significance of Seasons

Objective of Lesson: 

To enhance knowledge of the four seasons from a multicultural perspective

Developed by Julie Walker and Pam Sanderson
	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Students will learn about the position of the sun, Earth and moon in order to understand the reason for seasons

Students will discuss the importance of the four seasons on different cultures: Native American, Asian, African, European, North American, South American, etc.

Students will do historical research to determine how seasons vary at different latitudes (different cultures experience different seasons)

Resources:

Lab simulations focusing on the motion and position of Earth, moon and sun

Video: Bill Nye the Science Guy “Seasons”


	Students will write journal entries and answer the following:

What do you already know about why we experience seasons in New England?

Describe any experiences you may have had in places with different seasonal changes.

What stories have you read that describe seasons in different parts of the world?

What is your favorite season and why?

Do you have certain traditions that celebrate the different seasons? What are they?

Group project:

Each group of 4 students will draw a different line of latitude (other than 42N) from a hat.

They will look on a globe to decide on a specific country located at their latitude. 

Each group will be responsible for researching the climate and seasonal variations of that group.

As a group they will create a Travel Guide, indicating the seasonal variations that occur on each Solstice and Equinox.  


The Travel Guide will include:

Quotes from people native to that country regarding the significance of the seasons they experience and ways in which they acknowledge and celebrate the seasons. 

What holidays are related to the different seasons 

What special foods or symbols are used in the celebration and why.
	After students learn the significance of seasons in different cultures, they must contemplate the following questions:

Why were the seasons so worthy of celebration in certain cultures?  Were all people included in these celebrations? Why would some people be left out?  How do you think they felt? Why might some people be oppressed by the celebrations?

Why have many cultural holidays based on seasons been forgotten?

Or, 

Why don’t seasonal holidays of the past have the same significance today?

What information does your textbook offer about the seasons in other parts of the world? Are the values and customs of the other cultures discussed in the section on seasons?

What scientists are mentioned in the connection with the seasons? 

Who else might be mentioned as someone who understands and studies the different seasons and their significance?

Are any women scientist or scientists of color mentioned? Why do you suppose this is?

Why is having a diversity of information in a text important? 

Why is it important to learn about the importance of the seasons through the eyes of different cultures? What can you do to learn more?




6.1.9 History of Medicine

Objectives of Lesson 

To highlight persons who broke through political and social barriers to become educated and participate in the field of medicine.

To demonstrate to students what was going on simultaneously around the world in terms of medical understanding and practice, i.e. the sophistication of Chinese and Egyptian practices at the time when Northern Europe and North America had essential no useful knowledge.

To address the broadest interpretation of the definition of medicine

This lesson was designed as “A School health Room Bulletin Board project” but could also be used by science teachers

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Students will research and create a Timeline that includes the healing methods that have been practiced for centuries in different forms throughout the world.

Students will brainstorm ways the field of medicine is derived not just from science but from culture as well.

Students will discuss how the economic, agricultural and social conditions of a culture, along with intellectual accomplishments and religious values have all impacted the development of medicine within the different societies. 

Students will discuss similarities and differences in the different practices. 
	Define and describe the role of the following:

Medicine

Doctor

Nurses

Healer

Shaman

Herbalist

Midwifes

Spiritual guides

What do we think of when we think of a doctor?

What do we think of when we think of alternative or non-traditional medical practices?

Why is it considered alternative or non-traditional?

What images do we see on T.V. and in the media of different medical practices?

Ask students to share (if they want to) any experiences or knowledge they have had with different medical and healing practices
	Why do we think of the history of medicine as defined by the sum of accomplishments of European and Euro-American men?

What amazed you most when reviewing the Timeline?

What obstacles do you think different societies had to overcome? How did they overcome them?

What obstacles do practioners of alternative medicines have to overcome in today’s society?


Developed by Pam Pierce

7 Social Studies Lessons

7.1.1 American Revolution

Objective of Lesson: 

Objective is for students to understand why the revolution happened and how it affected all people living in the 13 colonies.

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Students will discuss who the important people involved in the American Revolution were including women, Native Americans, Africans and their accomplishments

Students will write a newspaper article describing the “winners” and the “losers” of the Revolution.

Students will research the Declaration of Independence and the Constitution – discuss how it did not include all people (women, NA, Africans, etc) Rewrite it so it does

Students will look at newspaper articles from French, British, American, Spanish perspectives and compare and contrast them.

How and why are they perspective different?


	Students will debate the pros and cons of the American Revolution

Students will write letters back and forth between the American and British discussing: pre, during, and post revolution 

Students will discuss why people revolt

Students will think about and share times they may have wanted to revolt.  What were the causes? What were the risks? What actions did they take?

Students will write and perform skits on the major battles and its importance from the perspectives of all the different people involved– all fighting must take place off stage 
	Students will discuss how the British policies affected the Revolution and those people living in the 13 colonies

Who were advantaged? Who were disadvantaged?

Students will discuss other revolutions that have taken place in other countries, this country, during student’s lives.  

Why do groups of people still need to fight for their rights? What can their allies do?

What would you fight for?

What is a leader?  What are the characteristics of a good leader?




Developed by Stephanie Cohen

7.1.2 The Aztecs Lesson Plan

Developed by Jennifer Bowers Spring 2006

Multicultural (Content) – The following content will covered in this lesson:

· Where did the Aztec’s live?  What is the geography of the area?  How did geography affect the lives of the Aztec people?

· What did the city of Teotihuacán look like?  What kinds of building did the Aztecs build?  What were these buildings used for?

· How were the Aztec people governed?

· What was their daily life like?  (Economy, social structure, technology, fun and games)

· What was the Aztec religion and how did they worship their gods?

· What kind of art did the Aztec people produce?

· How does Aztec culture affect Mexican culture today?

Culturally Relevant (Process) – In this lesson, students will do the following:

· To begin the lesson, students will brainstorm what they already know about the Aztecs and make a list of things that they would like to learn about the Aztecs.   The teacher should note that there are a lot of mistaken ideas about the Aztecs.  (They are mostly known for human sacrifice).  Students should think about what stereotypes there might be about the Aztecs.  

· Students should read the textbook information about the Aztecs.  Students should answer the following information about the reading:

· What did you learn about the Aztecs?

· Did you see any examples of language with negative connotations in the textbook?

· Do you think that they author has a bias?  What is it?  What information might be missing?

· What would you like to learn more about?

· Students should discuss the answers to the questions above.

· Next, students will divide up into groups and do their own research on the Aztecs.  Each group will become experts in one area of Aztec life.   They should find-out general information about their assigned topics but one goal should be to answer some of the class’s questions.  The group’s responsibilities are listed below:

· The geographers should research the area where the Aztec’s lived?  What is the geography of the area?  How did geography affect the lives of the Aztec people?

· The archeologists will learn about the city of Teotihuacán and the building that the Aztecs constructed.

· The anthropologists will learn about the daily life of the Aztecs – why did they eat, what technology did they have, what was their economy like, how was their society structured and governed?

· The theologians should research Aztec religion.  What gods did they worship?  How did they worship their gods?  How did religion impact people’s lives?

· The art historians should research the art and music that the Aztecs created.

· The historians should research how Aztec culture has influenced Mexico today.  The historian should find-out if there are still any people today who consider themselves Aztecs.  

· Each group should make a collage of pictures and information showing what they learned about the Aztecs.  They present their collage to the class.  

· To end the lesson the class should discuss:

· What information was missing from the textbook?  Why do you think that it was missing?

· What do you see that the Aztecs have in common with the other groups that we have studied?

· What does Aztec life have in common with our lives today?

· What surprised you about Aztec life?  What misconceptions did you have?

Anti-Racist

· This lesson will include a discussion of the stereotypes we have of the Aztec people.

· The lesson will also address bias in the history textbook.

· One possible extension activity would be for the students write a letter to the textbook company explaining how they think that they textbook should be changed.  

7.1.3 Immigration

Start with a renaming of topic:

Being in and Coming to America

Objectives of Lesson 

To help students recognize the different experiences connected to immigration

To help students understand why it is important to hear all the different voices

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Discuss the different places people came from.

Define terminology: immigrant, indentured servant, enslaved African.

What were the reasons people came?

Was it by choice or were they forced?

Who was already here? How were they impacted by immigration, colonization?

What were the different ways people used to travel to America?

Discuss the differences

Where did people choose to settle? Discuss the reasons.

Discuss issues of adoption from another country

How does past experiences impact what is happening today?

Develop a parallel timeline that identifies events around the world that coincides with immigration patterns
	Provide choices for students which could include following activities:

Interview a family member or neighbor

Write a fictional story about coming to or being in America

Read a story

Think about how you would feel if you were forced to leave your home.

Think about how you would feel if your neighborhood was taken over by others.

Discuss what we bring when we immigrate?

How is culture maintained? What do we lose or what is taken?

How are people who are already here included?
	Discuss who benefited historically and who was disadvantaged

Who still benefits and why?

Who is immigrating to American presently? Discuss why and what you think their experience is.

Examine stories in the news on immigration

How can students take action 

What is the history of legislation on immigration? How is it connected to the oppression of different groups of people?

What are the laws today and how do the affect different groups of people?




Developed by Spring 2001 Emi Course in Lincoln

7.1.4 Antebellum History

Objective of Lesson 

To increase student awareness of the history of racial groups and sectional divisions before the Civil War

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Students will examine what resources are being used to study this time period

Students will learn the importance of using primary sources by reading slave narratives as well as speeches by abolitionists and southern pro-slavery articles.

Students will explore the idea of slavery, abolition, anti-slavery, and women’s rights from the perspective of all people who lived in the North and South between 1830-1860

Students will research how Native Americans and other people of color were affected by the events of this time

Students will discuss the attitudes of poor white southerners and why they might have supported the system of slavery even if they did not own slaves


	Students will share what they know of this time period

Students will discuss the events during the Civil Rights movement and current controversies such as the use of the confederate flag in South Carolina and relate them to this period of time in history (1830-1860)

Students will think about their own families history and how it does or does not reflect the events of this time period

Students will be divided into groups to become experts on one universal for this time period in the two regions.

Students will work together and do research, write a play, and provide a refreshment which is representative of the food eaten in the nineteenth century

Students will have multiple ways to demonstrate an understanding of how different groups lived during this time period.


	Students will discuss the following:

What the societies were like that the enslaved Africans were stolen from

Why there was a hierarchy 

Who benefited from the hierarchy

Who benefited historically and who was disadvantaged

How might the legacy of slavery impact today

Where is there slavery still in the world today, and what can be done to challenge it

Why we have affirmative action

Does affirmative action work

What the movement of reparations is about 

Can that movement work to repay they past injustices

How symbols and mascots that reflect this time in history might be oppressive to certain groups 

What can we do as allies to help




Developed by Tammy Fox

7.1.5 1490’s Caribbean

Objectives of Lesson 

To introduce students to new perspectives and information on the history of the Caribbean

To help students understand how knowledge is constructed

To help student appreciate the ramifications of different actions

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Perspectives to include:

Arawak/Taino

Anacaona and Caonabo

Hatuay

Enrique

Columbus

Bartolome

Moors

Jews

Queen Isabella and King Ferdinand

Resources:

Books

Videos

Speaker(s)
	Interview a member of your family about a personal loss of cultural heritage.

Define “family” and “cultural heritage” any way you wish.


	Historically in the 1490’s:

Who benefited? How?

Who was disadvantaged? How?

Who was the leader for their own people?

Who was an active anti-racist?

Present day:

Who still benefits as a result of this event? How?

Who is still disadvantaged as a result of this event? How?

Who is a present day leader/role model for their people?

What cultural racism exists related to this event or the people involved?

What institutionalized racism exists related to this event or the people involved?

Brainstorm a list of actions we wish would happen. Choose which one(s) we, as a class or an individual can do and do it!




Developed by Claudia Fox Tree, an Emi Instructor

7.1.6 Grade Six Social Studies

Unit Question: What is the Middle East?

Unit Objectives: 
· To recognize and prevent the use of stereotypes towards Middle Eastern people, cultures, and religions.   

· To become geographically and culturally familiar with the Middle East.  

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	What are stereotypes?

What are the stereotypes people have of the Middle East, in respect to geography, culture, and religion?  Where do these stereotypes come from? How are they reinforced? (Show political cartoons, images from the media, clips from Aladdin.)

Read Habibi, a young adult novel about an Arab American teenager who moves with her family to Palestine and befriends a Jewish boy. 

Using readings, create a three-way Venn diagram showing the differences and similarities between Islam, Christianity, and Judaism.

View film, Arabs, Muslims, and Islam, about teenagers around the world. 

Analyze map of the world distribution of Islam.

Create a map of the Israeli-Palestinian Liberation Organization and discuss population density.

Read an article about a woman who chooses to wear hijaab after 9/11.  How is she stereotyped when wearing the headscarf?  
	What are common stereotypes people hold in our society? Media? School?  How do they make you feel? How do your respond to them? 

Have you ever felt like an outsider because you were different? (Based on the novel, Habibi.)

Are you able to identify with the main character’s experience of being “half and half” because she is part of more than one culture?

Share a story of a tradition that represents your culture or religion.  

Have you ever felt like people treated you differently because of your appearance or something you wore? Have you ever treated someone differently based on their appearance? 
	Participate in an experiential simulation that allows students to assume the roles of Jews (Jeds) and Palestinians (Pads) during the era of Jewish immigration in the first half of the twentieth century.  

Questions associated with this activity include: How did it feel to have immigration restricted?  How did it feel to be treated differently based on your cultural label?  Did your feelings about the situation change after learning that millions of Jeds had been killed?  What should become of the future of this land and these people?  Should there be two separate countries/government or should they share land and government based on a system of majority rule?

Use data, readings, and other classroom resources to discuss who has benefited from modern conflict in the Middle East? Who is advantaged and disadvantaged by current issues unfolding in the Middle East?  Why is it be harmful to stereotype people based on their national origin, culture, or religion?  How are Americans advantaged or disadvantaged from modern issues in the Middle East?

Why do we need to study the Middle East? Why does it matter?  Why should you care? 

What can you do to prevent the use of stereotypical language, remarks, and influences? 


Developed By Samantha Saffir 2005

8 World Language Lessons
8.1.1 Creating Travel Brochures

Objective of Lesson: Students will create travel brochures in a word processing program.  Each student will select a French or Spanish speaking city, depending on the language he or she is studying in school.

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Students will create a list of cities to explore using the ones they immediately thought of and the one provided by the teacher.

Class discussion will take place involving why it is important to find articles/books/web sites written by people who are actually from those cities.

Discussion will take place involving the importance of a writer’s perspective, and why it is necessary to get a variety of sources. Whose voices are heard in these sources? Are their other voices that might not be heard?

Students will select a city and create a Travel Brochure that describes the different aspects of that city (foods, landmarks, music, fashion, etc.)

Students will research their cities and gather information that they determine is accurate and appropriate to be included in their brochures.


	 Students will be asked where they or their family members have traveled.

Students will share movies they have seen or books that they have read that describe different cities 

Students will list as many cities they can think of where French and Spanish are spoken.

I will then provide a large list of not so commonly known cities as well.

Students will discuss why some cities are more well known

We will discuss whether students have traveled to places where English was not the first language.   

We will talk about why some Americans feel that people in other countries should just know English.


	Students will become aware of the large number of places where French and Spanish are spoken.  

Students will have the opportunity to share what their personal family languages are.

We will discuss why having a home language is important, and how is feels to not be able to speak the language as either a visitor or resident.

 Students will research why people in their cities speak the languages that they do (origins).

Students will think about possible stereotypes that are held about the different cities.  How can their travel brochure work to dispel those stereotypes?

Students will compare some of the different aspects of their cities and think about if there are groups in the different cities that are less advantaged, why that is and what they can do as allies. 




Developed by Michelle Zinner

8.1.2 6th grade Spanish Lesson
This is a project done in sixth grade Spanish class. Students with a partner choose a Spanish speaking country and must research various aspects of their country. They may use the internet to conduct their research and will make a presentation to the class in simple Spanish and then in English.

Their presentation will include a visual poster and a specific aspect to the country they are researching. This is done on several days in class and at home.

	MULTICULTURAL

	CULTURALLY RELEVANT
	ANTI-RACIST

	They will research facts about their county: capital, currency, habits, food, music, arts and crafts, economy, and tourism.
They will locate the country on a world map and show a map of the country. They may display a flag and talk about it.

They will learn from the presentation the diversity and variety of the Spanish speaking world.


	What is the identity of the country
Students will share why they chose their country and what information they may already know about that country.

Students will answer the following:

Do they have family or friends in this country?

Have they or any friends or relatives visited this country?

Students will share authentic memorabilia, food, dance, music. arts and crafts, brochures, postcards and more

Students will understand that these countries are not only places for American tourists. People live there too!


	Students will attempt to find out why Spanish is spoken there.
They will compare similarities and differences with other Spanish cultures and their own.

Avoid the typical stereotypes about ‘vacation’ places.

Discuss why stereotypes can be limiting 

Only better knowledge may reduce prejudices generated by generalization.


Developed by Michel Berjoan

9 Visual Art Lessons

9.1.1 Sixth Grade Visual Arts

Objectives of Lesson: 
Create a Multifaceted Clay Slab Vessel Related to an “Ancient” Myth the Explain the Unexplainable 

Developed by Francesca Bini Bischisecchi
	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	“What is Art?”

Students will bring in small examples of what he/she thinks art is.

Students will discuss and share ideas about art objects.

Photograph and or copy art objects to display and continue to enjoy

Display images of ancient art and artist at work.

Show slides of ancient clay vessels from a variety of cultures.

Have students guess how the ancient clay vessels and their parts were used.

Help students understand the similarities, differences and importance of each piece.

Help students identify and discover cultural patterns and symbols in the various pieces

Show video or slides on how art pieces were made.

Discuss how similar methods were used in different parts of the world to construct the art pieces

Show contemporary videos of artists making clay vessels in traditional ways

Resources:

Slides of Ancient clay vessels from around the world

Rubric on writing a myth

Video of artists working
	Display photographs and news clippings of current artists at work, especially artists who live and work in the students’ community.

Encourage students to bring in or share examples of clay vessels they may have at home.  Where did they come from? Who made them?

Include in class discussions why we like or dislike certain images. 

Discuss any special implements or clay vessels that are special to their culture and how are they used.

Refer to the images and relate stories throughout the studio project.

Encourage students to mine their own personal stories and symbols in creating the textures, patterns and all over design of their clay vessel Encourage personal color choice in the decoration of the vessel.

Encourage modern myth and true story telling through daily art statements.  Invite written reflections in prose and poetry about their work.

Invite adult poet/artist to exchange writing and art (including clay vessels) with students

In order to encourage successful completion of the project Check on each student very time the class meets and give constructive and positive comments. Remind students every class period what is expected in the assignment verbally, on the board and personally. 

Celebrate students success by having students share their work with each other and by displaying the work for others in the school to see

Resources:

Art resources and stories from the homes of students

Local artists
	After viewing slides of various clay vessels have students guess functions from the design of ancient pottery as related to ritual and everyday usage. What stories do they tell of the society that created them?

Discuss and demonstrate pottery decoration.  Discuss how art and art objects may be used to promote positive and negative ideas.

Ongoing discussion:

How art forms and decorations can be uplifting or hurtful to others.

Show ADL symbols of hate and examples of student art from Rethinking Schools 

What obstacles might artists have to overcome?

Exchange students’ images of two and three dimension art and writing online with students from schools in other areas of the country and the world.

Resources:

Anti Defamation League:

http://www.adl.org/hate_symbols/default.asp
Rethinking Schools OnLine:

http://www.rethinkingschools.org/archive/17_02/RGArt.shtml



9.1.2 Middle School Art 

Objectives of Lesson 

To help students recognize and appreciate different forms of art

To increase students awareness of artists of color

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Define what we think of when we think of “art”.

Discuss the different forms of art that students can think of.

Think about where we find art

Think about what the art represents to different cultures.  

What stories are told through the art form?

Highlight different artists of color

Have students’ research the lives of various artists.

Invite local artists of color to the classroom to share their art.

Visit museums or view slides that represent different art forms from different cultures.

Develop an art library and collection that reflects art from different mediums and different artists.

Have a multicultural Art Exhibit.

Resources:

Various books on different artists

Local museums

The students


	Have students share what type of art they have in their homes and who the artists are.

Explore the different art mediums and discuss which ones the students like to look at and which ones they like to create.

Find different forms of art from your neighborhood.

Have students complete an art project from a medium that is new to them.


	Research museum art texts to see what art is represented and what artists.

Have students discuss what art forms are not included.

Have students discuss what artists are missing.

Explore the reasons why some art forms and artists are not included in museum exhibits and art textbooks.

Students will share their research papers on the different artists and compare and contrast the obstacles they had to confront.  Discuss the reasons for the different experiences.

Have students write letters to Museums and textbook companies to express their interest in seeing more artists of color included. 

What cultural racism exists related to the study of art?

What institutionalized racism exists related to the study of art?


9.1.3 Who is a Hero?  
Objectives of Lesson: 

Students will learn about cultural racism as portrayed and perpetuated through comic book heroes and will investigate issues of injustice creating visual solutions to racism and injustice.

	MULTICULTURAL 
	CULTURALLY RELEVANT 
	ANTI-RACIST 

	Describe a Hero

Describe a Super Hero

Name some Super Heroes

What is the main purpose of a Super Hero?

What kinds of things does society need to be saved from?


What would a super hero need in order to accomplish his or her goals?

Does a super hero choose to be a super hero or does a greater cause compel
one to become a super hero?

What role do race and gender communicate in the super hero world? 


	What is your favorite Super Hero? Why?

What would the ideal Super Hero look like?

What setting will you choose for the Super Hero?

What will the bystanders be doing?  And what will they look like?

How will the victim be represented?

What is your image of a super hero?

Who are some "super human" characters in our society?  People who seem larger than life and have fought justice in our society and schools.  This could be through music, literature, politically etc.


	Who has not been represented as a Super Hero?

Traditionally who holds the power in the Super Hero World?

What groups of people have been marginalized in the Super Hero world?

Why do people need to seek justice?

What types of situations are unjust?  Name some situations.

Create a super hero that defends people who have been marginalized in an
unjust manner.  Use the list created by the question above.


Developed by Pamela DiBiase, Lincoln School
10  Social Science Lessons
10.1.1 Recognizing and Appreciating Differences in Others

Objectives of Lesson:

Introduce and Define Discrimination

Community Building

Grades: Middle & High School

	MULTICULTURAL
	CULTURALLY RELEVANT
	ANTI-RACIST

	Read the book Sneetches by Dr. Seuss.  Analyze the story and look at it from multiple perspectives.  

Use the book as a parallel into our world.  In our society we have groups of people that wish they could be like other groups.  

Talk about the different kinds of people that live around the towns we live in.

Infer that we are extremely lucky to have a city very close by that is diverse.  

How does having diverse groups of people in or nearby our towns benefit us?  What kinds of things may we not have if we lived in place with no diversity?
	At the specific time in U.S history when this book was written, the author purposely brought up these themes and ideas about the world around him to educate children.

Role-play a couple of key scenes in the book and questions students about how they felt playing in the various roles.

Is they way the Sneetches treated each other fair?

How could the Sneetches have worked together against Chappy?

How does the story end?  What do you think the message is that Dr. Seuss is trying to explain to his readers?
	Illustrate and Role Play the way that the Sneetches with stars looking down upon and shunned the Sneetches with “non upon thars”.

Define the word discrimination and discuss how the definition is displayed in the story.


Discuss how the “Fix it up Chappy” was able to manipulate and capitalize off the wants of both of the groups of Sneetches with and without stars.
Help the students realize that today the same issues Dr. Seuss was discussing in his story are still relevant today.  We see or hear about forms of discrimination on a daily basis for a variety of reasons.  

Ask students if they have seen any situations that resembled the one in the book around their town or school.  

Come up with some strategies to help students recognize and speak up about discrimination in their worlds.  


Developed by Sean D'Abbraccio Spring 2007
10.1.2 Activities for Building Connections and a Sense of Unity

These activities are from Jody Klein, an EMI 1 graduate who is a foreign language specialist and teaching coach in Newton.
Common Ground 

Within your small group of 3-4 people, find something that you all share in common that is not teaching.

Nametags 

Have students make name tags that have symbols of 4-5 things, activities, or beliefs that are part of their identity. 

Starburst Truths

Have students choose two Starburst candies out of a bag and then put a key up on an overhead with different types of information to share based on each color of Starburst. 

One set might be:

Red - The most daring thing I ever did was...

Orange – I get very excited about ...

Yellow – My biggest pet peeve is...

Green – Something that makes me really happy is...

Pink – Something I need to feel peaceful is...

“Two truths and a lie”

Have students share three statements about themselves, two of which are true and one of which is not, and then the other group members must guess which is which.
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